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Summary

The New Jersey Teacher Innovation Program, by making funds available
in the form of minigrants to classroom teachers to enable them to imple-
ment their innovative ideas, represents a strategy for educational change,
with the teachers receiving the minigrants becoming agents for any changes
which occur. This strategy for educational change was examined by study-
ing the group of teachers receiving minigrants in 1968-69, the first year
of the Teacher Innovation Program. More specifically, the study sought
information about the following in connection with the 1968-69 minigrant
recipients: (1) selected demographic and professional characteristics of
the recipients, together with characteristics of the origin and development
of their projects; (2) effects of the recipients' projects on themselves
and others, including students, teachers and administrators, and clients
(parents and school board members); and (3) means of disseminating the
results of projects.

The minigrant recipients were the principal source of information in
,

the study. A structured questionnaire was used to collect data from
recipients. Data from recipients were supplemented by a questionnaire for
administrators knowledgeable about the, recipients' teaching, and by visits
to 20,randomlp-selected projects. Usable questionnaires were available
for 86 .4 the 108 teachers receiving minigrants in 1968-69; these 86
recipients were the subjects of the study. Forty-five administrators xv-
turned usable questionnaires.

Analysia of the questionnaire data revealed the group of minigrant
recipients to be evenly balanced between men and women teachers .and between
elementary school and junior school-high schoolteachers. The average
recipient was in his. late thirties; was an experienced, certificated,
tenured teacher-. possessing certain traditional professional attributes,
which included, 'elonging to professional organizations and reading pro-.

fesaionally; had actively pursued advanced higher education; and aspired
to, a more responsible position in public school work. Minigrant recipients
saw themselves. as innovative teachers relying most on themselves for teach-
ing, ideas and least on parental desires and the content of teacher education
courses, and preferring the more familiar teaching tasks of presenting
content and selecting objectives over such tasks as guiding pupils' social-
emotional behavior and evaluating procedures and pupils.

Recipients relied on themselves for the ideas for their projects, but
applied for minigrants with the help of building and/or central office ad-
ministrators who also assisted recipients in writing the proposals.
Recipients originated their projects to change pupils' behavior, while
they applied for minigrants not only because the projects were important
but because the grants represented a way to acquire the materials or
equipment needed to implement the projects.

The recipients' projects had external and internal effects. The
external effects involved students, professionals (teachers and adminis-
trators), and clients (parents and school board members). The internal
effects concerned the recipient himself.



The effects on students were difficult to determine, since learning
is an individual matter. Most of the projects involved teaching students,
with many of these concerned with the acquisition of knowledge and/or
skills. The projects resulted in important behavioral changes in some
pupils and insignificant or superficial changes in others.

The projects had only moderate effects on clients of the recipients'
schools. Some recipients reported that parents desired to see their pro-
jects continued; a few indicated that school boards had decided to give
financial support to continue their projects and/or initiate projects
devised by other teachers.

Similarly, the projects had moderate effects on professionals in
schools. There was indication from about half of the group of recipients
that teachers in the recipients' teaching areas in their buildings were
using aspects of the projects. Some recipients reported an increase in
teachers' attempts at trying new ideas in their classrooms, as well as in
interest in applying for minigrants, following the projects. Some recip-
ients also reported an increase by building administrators in encouraging
teachers to innovate in the classroom and to apply for minigrants. How-
ever, these effects of the projects on other professionals were for the
most part localized in recipients' school buildings.

The limited effects of the minigrant projects on professionals and
to some extent on parents and school board members might be ascribed to
the means by which information about the projects was disseminated. The
results of projects were communicated to teachers chiefly in informal
conversations with recipients or through oral exchanges with building ad-
ministrators. The newspaper article was the only form of written
communication receiving substantial mention by recipients as a means for
conveying information about the projects.

The most significant effects of the minigrant projects seemed focused
inward on the recipients themselves. The minigrants enabled many recipients
to improve their professional services to students through the acquisition
of materials or equipment, or through the provision of activities, which
objectified the innovative ideas of the projects. A few teachers, for whom
the internal effects were much deeper, gained personal fulfillment through
being able to teach in ways which resulted in important behavioral changes
in pupils.

The New Jersey Teacher Innovation Program may require a longer period
of existence and certain modifications before its potential as a strategy
for educational change can be fully realized. Continued study of the
Program is warranted, especially in the direction of investigating person-
ality and environmental dimensions essential to creative innovation in
public schools.



CHAPTER I

Introduction

Background of the Study

Capability for change is a sine qua non for any system of education
in the contemporary world. Concern about planning for change in education
in the United States is nowhere more evident than in events such as the
recent Eight-State Project, Designing Education for the Future. This pro-
ject comprised three conferences held in 1966-67 to infer society as it
may be in 1980, in order to determine needed changes in education and the
means for realizing these changes.

Concerned citizens continually stress the need for those exercising
stewardship over the nation's schools to make these schools responsive to
the conditions of our society. One undisputable fact about American
society, and, indeed, about almost every other society in the world, is
that it is in constant and rapid flux. This state of flux makes it imper-
ative that schools envision not only new goals and suitable means for
attaining these goals, but also more effective ways for reaching objectives
which transcend time. Schools must modify what they do and how they do it,
if the institution of formal education is to survive in any useful form.

Unfortunately, change in-public education has tended to be a "happen-
ing" rather than a planned outcome. Change as a "happening" just occurs.
The mere need for the Eight-State Project, Designing Education for the
Future, mentioned previously is mute evidence of the current status of
change in education. Additional dramatic evidence for the lack of planning
for change in education is no further than the nearest school building
under construction.

Moreover, in education, change has often received greater attention
as a need concept than it has as a set of purposely devised strategies
whose effectiveness is demonstrated. The "need for change" is a topic
explored at length in courses comprising pre-service and co-service college
programs of teacher preparation. The topic receives additional emphasis
in programs intended to prepare individuals for school leadership positions,
since it is administrators who are expected to know more about changes
needed in schools and to assume responsibility for accomplishing any which
seem desirable (and feasible). However, college and university departments
of education do not by design prepare change agents for the public schools.

The Eight-State Project is a hopeful sign that educational change is
at last receiving more careful theoretical attention. Robert Chin,1 in a

Robert Chin. "Basic Strategies and Procedures in Effecting Change,"
Planning and Effecting Needed Changes in Education, (New York: Citation
Press, 1967.) pp. 43-53.

-1-



paper presented at the third conference on Designing Education for the
Future, suggests three general change strategies operating in social
institutions, including educational institutions: (1) empirical-rational
approaches; based on reason and utiliterianism, which involve the use of
research, development, diffusion, and adoption processes to build a firm
knowledge and procedural substructure for change; (2) normative-reeducative
approaches; based on attitude change, which may occur through identification
with change agents, for example, or of equal importance, which may occur
through group membership; (3) power approaches; based on compliance with
the demands of those in position to coerce, remunerate, or exert leadership
skill. It should be remembered that these theoretical formulations are
based on changes as they presently occur in institutions.

Of the three kinds of change strategies adumbrated by Chin, the one
most'in evidence in the schools is the power approach. School personnel
are hiekarchically ordered, with leadership functions vested in a relative-
ly small administrative cadre at the top of the hierarchy. Consequently,
the path of change extends from administrators, who make the basic decisions,
to teachers, whose cooperation must be enlisted if the changes are to be
effected successfully.

In 1968, the Teacher Innovation Program was inaugurated by the New
Jersey State Department of Education. This Program, which was developed
through the cooperation of the New Jersey Education Association (NJEA) and
the Department of Education, awards small grants (minigrants, as they are
more popularly known) to teachers who submit proposals describing innovative
projects they wish to implement. The Program is made possible by an annv:7'
appropriation of $100,000 from the New Jersey State Legislature.

For the 1968-69 school year, the first year of operation of the Teacher
Innovation Program, 497 projects were submitted to the State Education De-
partment, where they were judged by a committee of five staff members. The
recommendations of this committee were reviewed by the Title III State
AdVisory Council. One hundred eight projects were selected to be sent to
the Commissioner of Education and the State Board of Education for approval.
The awards ranged from $300 to $1,000.

Since the money available for minigrants is limited, many more proposals
are submitted than are funded. Consequently, obtaining an idea for a pro-
ject.and writing a proposal developing this idea assumes the form of a
competition for teachers.

The New Jersey Teacher Innovation Program can be conceptualized as a
specific strategy for promoting educational change. First, it is a strategy
based on the confidence that teachers have innovative ideas, which, if put
into effect, are capable of producing change in some aspect of the overall
school environment. To the extent that innovative ideas can result in
changes in school settings, the classroom teachers in command of those ideas
assume the role of change agents. Second, it is a strategy aimed in a
limited way at reversing the typical hierarchical flow of change in schools,
which proceeds from administrators to teachers. Administrators can control
change because they have both authority and money. Authority enables them
to make decisions about the content of school programs; money permits them



to carry out their decisions. The Teacher Innovation Program, through
minigrants, provides an immediate infusion of money directly into class-
rooms. This infusion allows teachers' talents to be recognized and status
to be conferred on them, acts which conceivably might modify the hierarchy
by which professional personnel of schools are organized.

The purpose of the study reported here is to examine a specific sub-
set of classroom teachers as agents for change in the public schools. This
subset of teachers comprises those who received minigrants for the 1968-69
school year, the first year of the New Jersey Teacher Innovation Program.
The study of the first group of minigrant recipients is an initial step to-
ward discovering the dynamics of a strategy for educational change which
makes funds available directly to classroom teachers for developing and
implementing their own ideas about teaching-learning in their schools.

Ob ectives

The general purpose of this study may be more carefully specified
through the statement of the following objectives.

1. To discover some characteristics of the 1968-69
minigrant recipients and their projects. This ob-
jective aimed at describing selected demographic
and professional characteristics of the recipients,
together with their perceptions of and attitudes
toward aspects of teaching and the teaching environ-
ments in their schools. The objective also concerned
some characteristics of the origin and development
of recipients' projects, including the process of
applying for a minigrant.

2. To determine the effects of the minigrant recipients'
projects on themselves and on others. More specifi-
cally, the study focused on the effects of the projects
on students, teachers and administrators, parents, and
school board members, in addition to the recipients
themselves. The study examined the spread of effects
of the minigrant projects to learn whether the in-
fluence of the projects was limited, for example, to
recipients' teaching areas in their buildings, or
whether the influence extended to other buildings in
recipients' districts, or to other districts. It was

also a purpose of the study to learn the nature of
the effects of the projects on the recipients and on
others.

3. To determine the means by which information about
minigrant recipients' projects was disseminated.
This objective concerned the methods of communication
which enabled teachers, parents, and school board
members to learn about the minigrant projects.

-3-



CHAPTER II

Methods

Data - Gathering Instruments

The information required to attain the objectives stated in Chapter I
is chiefly objective and reportorial in nature. It was therefore decided
to use a mailed questionnaire as the principal data-gathering instrument.
It was also decided to use the minigrant recipient himself as the source
for the needed information, since presumably he was the single person most
closely associated with all phases of the minigrant project. While the
recipient might not be totally impartial in reporting on his project be-
cause of his emotional ties to it, there seemed little question that he
would be more informed about the project than anyone else. More dispas-
sionate observers in a school district would likely know considerably less
about a project. The fact that self-reports are limited to what a
respondent is able and is willing to tell, of course, is well known.

The decision to use the minigrant recipient as the basic source of
data collected by means of a questionnaire resulted from preliminary visits
to seven projects in June 1969. In the course of these visits it became
evident that the recipient knew more about his project than anyone else
in the school district.

Following the preliminary visits to projects, an initial draft of a
structured recipient's questionnaire was devised, based on the objectives
in Chapter I. This draft was reviewed by staff members in the New Jersey
State Department of Education's Office of Research. The final form of the
questionnaire, which appears in Appendix 1, resulted from the comments of
these staff members.

It was felt that administrators in schools where there were minigrant
projects might be in a position to supplement any information furnished
by recipients. Consequently, a questionnaire was prepared for the adminis-
trator most knowledgeable about the minigrant recipient's project. The
procedures for developing the administrator's questionnaire were similar
to those for the recipient's questionnaire. The administrator's question-
naire is found in Appendix 1.

The data supplied by the minigrant recipient's questionnaire were
further supplemented by visits to selected projects. Twenty projects to
be visited were selected at random from those for which completed recipient's
questionnaires were available. The selection of these projects was control-
led to assure representation for urban, suburban, and rural schools. The
group of 20 projects included two in rural schools, six in urban schools,
and 12 in suburban schools - roughly the same proportions for these three
categories of schools found in the total group of projects for which there
were completed minigrant recipient's questionnaires. The main purpose of
these visits was to learn about the nature and effects of the projects at
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first hand from the recipients and others acquainted with the minigrant
projects. The interviews conducted during the visits were relatively un-
structured, and were recorded on audio tape whenever possible.

Data Collection

There were two deadlines for submitting minigrant proposals to the
New Jersey State Department of Education for the 1968-69 school year -
November 15 and December 15, 1968. This meant that projects could not be
started much before the middle of 1968-69. While some recipients com-
pleted their projects by June 1969, others did not complete theirs until
1969-70. Some recipients even delayed initiating their projects until
Fall 1969.

To assure maximum participation in the study, questionnaires were
not mailed to the minigrant recipients until the middle of 1969-70. On
December 12, 1969, a questionnaire was sent to each of the 108 recipients.
In instances where two or more individuals seemed associated with a pro-
ject, the questionnaire was directed to only one of them.

Responses to the original mailing were received from 61 recipients by
February 1970. About February 15, a follow-up letter was sent by Dr. Thomas
Adams of the Teacher Innovation Program, urging the remaining recipients to
cooperate in the study. This second appeal brought the number of question-
naires to 88, or approximately four-fifths of the total group of minigrant
recipients. One of these questionnaires was judged unusable; another
arrived too late for inclusion in the study.

The fact that 20 recipients did not participate in the study has a
variety of explanations. Some projects, although approved by the State
Department of Education, were never initiated. In these instances the
grant funds were returned to the State Department. Some recipients left
their teaching positions before their projects were completed. When this
occurred, the project was usually finished by someone else. One recipient
died. Finally, a few had still not completed their projects at the time
of the February 15 follow-up to the December 12, 1969, questionnaire mail-
ing to recipients. The number of recipients who actually declined to
cooperate in the study was relatively small.

On April 6, 1970, a questionnaire was mailed to the administrative
official most knowledgeable about the work of each of the minigrant
recipients for whom there was a usable questionnaire. Wherever possible,
the questionnaire was directed to a building principal. In a few instances,
however, it was necessary to send the questionnaire to the central office
of the school district. In cases where there was more than one minigrant
project at a school, the administrator was asked to complete a questionnaire
for only one of the projects. Among the group of schools participating in
the study there were five which had two projects. Of the 81 administrators
contacted, 45 returned usable questionnaires.

The visits to 20 randomly-selected projects occurred during April and

May 1970. The length of visits varied from two to five hours, depending
on factors such as the availability of the recipient, the extent the

-5-
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recipient wished to talk about his project, and the availability of others
able to tell something about the project. Each visit involved conversations
with the recipient and at least one administrator acquainted with the pro-
ject. Wherever possible, students involved in the recipient's project, as
well as other teachers in the recipient's building, were also interviewed.

Data Processing

The recipient's and the administrator's questionnaires were scored
and the results tabulated by hand under the close supervision of the
investigator.

1
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CHAPTER III

Findings and Analysis

Introduction

The data collected in the study were analyzed to achieve the objectives
stated in Chapter I. In accomplishing these objectives, the primary focus
of the study was on data gathered using the minigrant recipient's question-
naire, with information from the administrator's questionnaire and the
visits to selected projects introduced only when pertinent. Since adminis-
trator's questionnaires were available for only 45 of the projects in the
study, caution was required in employing the results.

Data from the 86 recipient's questionnaires were summarized in terms
of frequencies and percentages2 of recipients or projects for dimensions
selected to describe the 1968-69 minigrant winners and the effects of their
projects. The findings are organized into four major sections dealing with
the following topics: (1) characteristics of minigrant recipients; (2)
characteristics of the origin and development of recipients' projects; (3)
effects of the projects on recipients and others; (4) dissemination of
information about the projects.

Characteristics of Minigrant Recipients

The minigrant recipient's questionnaire provided information on
selected demographic and professional characteristics of the 86 subjects
of the study, as well as on the subjects' perceptions, interests, and
values related to their teaching and their teaching environments.

One demographic characteristic examined was sex. As indicated in
Table 1, the group of recipients was almost evenly divided on the basis
of sex, with 44 men and 42 women.

TABLE 1

Number and Percentage of Minigrant
Recipients by Sex

(N=86)

No. of
Sex recipients

Male 44 51.2

Female 42 48.8

Total 86 100.0

2 Not all recipients responded to each item in the questionnaire. Unless

otherwise stated, the percentages in each table are based on the total
group of 86 recipients.

-7..
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A second demographic characteristic investigated was the age of the
recipients at the time the minigrant awards were made. The findings for
age are contained in Table 2. The recipients ranged in age from their
early twenties to over fifty, with the median age between 35 and 39.
While the largest number of recipients, 28, was in the 30-39 age group,
substantial numbers, 21 and 22 respectively, were in the 20-29 and 40-49
brackets. Fourteen recipients were 50 years of age or older.

TABLE 2

Number and Percentage of Minigrant
Recipients by Age

(N=85)

Age
No. of
recipients

20 - 24 4 4.7
25 - 29 17 19.8
30 - 34 17 19.8
35 - 39 11 12.8
40 - 44 12 14.0
45 - 49 10 11.6
50 and older 14 16.3

Total 85 99.0

Findings for the relationship between the sex and age of recipients
are presented in Table 3. As indicated in this table, there were more men
recipients under 35 than over. However, there were more than twice as
many women recipients above 35 as below. Thus, younger recipients tended
to be men, while older recipients tended to be women.

TABLE 3

Number and Percentage of Minigrant
Recipients by Sex and Age

(N=85)

Sex
Male Female

No. of No. of
Age recipients % recipients %

Under 35 25 29.1 13 15.1
35 or older 18 20.9 29 33.7

Total 43 50.0 42 48.8

Information was obtained on selected professional characteristics of
the minigrant recipients. These characteristics included number of years
teaching in the system at the time of the minigrant award, total number of
years teaching, level of higher education, institution granting the under-
graduate degree, teaching level, certification status, membership in
professional organizations, extent of professional reading, and professional
aspirations.

-8-



Data on the number of years recipients had taught in their school
districts at the time of the minigrant awards are summarized in Table 4.
As indicated in this table, the number of years teaching reported by
recipients ranged from one to more than 20 years, with the median between
four and five years. Approximately two-thirds of the recipients had
taught four years or longer in districts where they were at the time of

the awards. If three years is accepted as the amount of teaching which
must be done in a school system in order to receive tenure, then approxi-
mately two-thirds of the recipients were tenured teachers.

TABLE 4

Number and Percentage of Minigrant
Recipients by Years Taught in School

Districts at the Time Grants Were Awarded
(N8385)

Number of years

No. of
recipients

1 6 7.0

2- 3 20 23.3

4- 5 19 22.1

6-10 21 24.4

11-15 9 10.5

16-20 4 4.7

More than 20 6 7.0

Total 85 99.0

Information was also obtained from the minigrant recipients concern-
ing their total teaching experience up-to-and-including 1968-69. These

findings occur in Table 5. Approximately three-fourths of the recipients

had taught more than five years at the time of the minigrants. Twelve

recipients reported more than 20 years teaching experience.

TABLE 5
Number and Percentage of Minigrant

Recipients by Total Years Teaching Experience in 1968-69
(N=86)

Number of years

No. of
recipients

1 2 2.3

2- 3 8 9.3

4- 5 10 11.6

6-10 32 37.2

11-15 14 16.3

16-20 8 9.3

More than 20 12 14.0

Total 86 100.0



Information about the level of highek edutation attained by the
recipients is found in Table 6. This table identifies the number of
recipients reaching the various plateaus, or degree levels, of higher
education, as, well as the number of recipients between degree leVels.
Only one'Of the 86 recipients did not hold an undergraduate degree.
Thirty-nine recipients held a baccalaureate degree, 43 a master's degree,
and two a doctorate. Slightly less than half the group of 86 recipients
had taken college course work beyond the master's degree level.

TABLE 6

Number and Percentage of Minigrant
Recipients by Level of Higher Education

(N=85)

Level of higher education

No. of

recipients

Attended college, but no baccalaureate
degree 1 1.2

Held* a baccalaureate degree 5 5.8
Held, a baccalaureate degree plus additional

college work, but not in an advanced
degree program 14 16.3

Held a baccalaureate degree plus additional
College work in an advanced degree

-program 20 23.'3

Held a master's degree 5 5.8

Held a-master's degree plus additional
college work, but not in an advanced
degree program 34 39.5

Held a Master's degree plus additional
college work in an advandid degree
progiam 4

Held a doCtor's degree 2 "2.3

Total 85 98.9

SixtY=four recipients reported the names of the institutions which
granted their baccalaureate degrees. These institutions represented 13
different states and the District of Columbia. However, the bulk of the
recipients were graduated from colleges in New Jersey, Pennsylvania, and

JNew York. New Jersey had 26, Pennsylvania 14, and New "York 8. Nineteen
recipients received degrees from New Jersey State Colleges. Of these

institutions, Trenton State College graduated seven.

Table 7 presents information about the school levels where the mini-
grant recipients did their teaching in 1968-69. Forty recipients reported
that they taught either regular classrooms or special subjects at the
elementary level. Eleven recipients identified themselves with teaching
in junior schools; 23 said they taught in high schools. Nine recipients,
most of whom were connected in some way with an elementary, intermediate,
junior, or high school, could not describe their work as involving
regular classroom teaching or teaching special subjects. Six of this

-10-



.f+

group of 9 recipients included, for example, an assistant principal for
curriculum and instruction, an audio-visual director, a reading consultant,
a science specialist with no specific teaching duties, and two guidance
counselors. One recipient taught in a post-high school technical institute.

Of the 11 junior school teachers, three indicated they taught mathe-
matics, two reading, two physical science, and two special education.
The 23 high school teachers included five in mathematics, four each in
English and physical science, three in social studies, and two in biology.
The group of 40 elementary teachers comprised 16 regular classroom teachers
from Grades K-3, 12 regular classroom teachers from grades 4-6, and 12
teachers of special subjects.

A number of recipients had quasi-administrative positions in their
schools in addition to their teaching assignments. Seven high school
teachers and two junior school teachers reported they were department
chairmen. 'One high school teacher was the mathematics coordinator for

.grades K-612. One elementary librarian served as coordinator for the
elementary libraries in her district.

.,,,

,

1:

4

TABLE 7

Number and Percentage of Ninigrant
Recipients by School Level

(N=77)

School level,
No. of

recipients %

Elementary school
Intermediate school
JuniOr'school
High school

Total

40
3

11

23

46.5
3.5
12.8
26.7

77 89.5

'Note.: This table is based on recipients who identified them-
selves as regular classroom teachers or teachers of special
subjects. Nine recipients did not view themselves as regular
,classroom teachers or teachers of special subjects at any of
the foUr school levels indicated in the table.

TheFelationship between the recipients' sex and school level was
,examined. The results of this investigation are reported in Table 8.
When the group of elementary teachers was analyzed by sex, there were 32
,women compared to eight men. The reverse occurred for the group of
junior and high school teachers. An analysis of this combined group re-
vealed 30 men and four women. Recipients teaching at the elementary level
were much more likely to be women, while recipients teaching at the junior
or high school levels were more apt to be men.



TABLE 8

Number and Percentage of Minigrant
Recipients by Sex and School Level

(N =77)

Sex

Male
Female

School level
Elementary Intermediate Junior

school school school

No. % No. % No. %

8 9.3
32 37.2

Total 40 46.5

1 1.2 10 11.6

2 2.3 1 1.2

3 3.5 11 12.8

High
school

No.

20 23.3
3 3.5

23 26.8

Information on the certification status of the recipients is reported
in Table 9. This table indicates that 82 of the 86 minigrant recipients
held New Jersey certificates for their 1968-69 school positions. Seventy-

nine of the 82 recipients identifying themselves as teachers said they
held standard (regular) New Jersey teaching certificates in 1968-69.

TABLE 9

Number and Percentage of Minigrant
Recipients by Certification and Teacher Status

(N=86)

New Jersey certification
Yes No

No. of No. of

Teacher recipients % recipients %

Yes
No

Total

79 91.8
3 3.5

82 95.3

3 3.5

1 1.2

4 4.7

Information concerning the membership of minigrant recipients in
teacher organizations is presented in Table 10. These organizations in-
clude local teacher associations, teacher union locals, the New Jersey
Education Association (NJEA), and the National Education Association
(NEA). Seventy-nine reported membership in their local teacher associ-
ations in 1968-69, while five were affiliated with teacher union locals.
aim recipients said they belonged to both groups.) Seventy-seven recip-

ieatit indicated membership in the NJEA, a statewide professional organi-
zation for teachers in New Jersey, while 49 said they were members of the

NEA.

Minigrant recipients were asked about the roles they played in their
local teacher associations and teacher union locals. Of the 79 recip-
ients indicating membership in local teacher associations, 36, or about
45 per cent, said they had served their associations in some leadership
capacity, while 42 said they had been members only. Two of the five
recipients reporting membership in teacher union locals indicated leader-

ship roles in their locals. Eight recipients reported playing some
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leadership role in the NJEA, four in the NEA. The leadership roles in
the NJEA and NEA consisted mainly of chairing or serving on committees.

TABLE 10

Number and Percentage of Minigrant
Recipients by Membership in Teacher Organizations

(N =86)

No. of
Teacher organization recipients

Local Teacher Association 79 91.8
Teacher Union Local 5 5.8
New Jersey Education Association (NJEA) 77 89.5
National Education Association (NEA) 49 57.0

A group of 47 recipients indicated membership in one or more of more
than 60 different state, regional, or national professional organizations.
Examples of some of the more widely-known organizations included the
International Reading Association, the National Council of Teachers of
English, the National Council of Teachers of Mathematics, Kappa Delta Pi,
and the Association for Supervision and Curriculum Development.

Recipients were asked about the number of professional books, ex-
cluding those used in conjunction with college courses, they had read
during the year preceding their minigrants. The results of the analysis
of recipients' professional reading appear in Table 11. Sixteen recip-
ients reported reading no professional books, while 18 indicated they
read more than 10. The median number of professional books read by the
78 recipients was 3-5.

TABLE 11

Number and Percentage of Minigrant
Recipients by Number of Professional Books Read in 1967-68

(N=78)

No. of
Number of books recipients

None 16 18.6

1- 2 8 9.3
3- 5 22 25.6

6-10 14 16.3
More than 10 18 20.9

Total 78 90.7

Recipients were asked about the nature of the professional work in
which they might be involved five years hence. Information on the pro-
fessional aspirations of the recipients is summarized in Table 12. Twenty-
eight recipients, only about one-third of the group, envisioned themselves
still directly involved in classroom teaching in five years. Forty-two
recipients, or almost half the group, anticipated they would hold'special-
ized staff positions, e.g., guidance counselor, or administrative-
supervisory positions in five years.
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TABLE 12

Number and Percentage of Minigrant
Recipients by Professional Status Anticipated in 1975

(N -85)

No. of
Professional status in 1975 recipients

Teaching the same grade or subject 23 26.7
Teaching a different grade or subject 5 5.8
Specialized staff position in a public

school, e.g., guidance counselor 13 15.1
Administrative or supervisory position

in a public school 29 33.7
Educationally-related work, but not in

a public school 12 14.0
Not in teaching or educationally-related work 3 3.5

Total 85 98.8

While the study dealt mostly with variables for which there were
little or no state or national data available, it was possible to evalu-
ate some of the demographic and professional characteristics of the
minigrant recipients. in terms of New Jersey and national information.
These:New Jersey and United. States data, which were obtained in a 1969
survey conducted through the combined efforts of the Research Divisions
of: the National Education Association and the New Jersey Education
Association,:_are found in Chart 1.3 Also included in Chart 1 are data
for the group of 86 minigrant recipients. It should be noted that the
data in this chart represent sample statistics.

As indicated in Chart 1, the minigrant recipients' were comparable
to New Jersey and United States teachers on some dimensions and quite
different on others. The average minigrant recipient tended to be slightly
older than the average New Jersey teacher, but about the same age as the
average teacher in the United States. The proportion of men in the group
of recipients was considerably higher than it was among either New Jersey
or United States teachers. Also, there was a larger proportion of recip-
ients than New Jersey or United States teachers with master's degrees.
While number of years teaching in the present system and total teaching
experience of recipients seemed comparable to those of New Jersey and
United States teachers, a smaller proportion of recipients had three years
or leSs experience in their districts than New Jersey teachers had.
Roughly the same proportions of minigrant recipients as New Jersey teachers
belonged to state and local teacher organizations. However, a proportion-
ately greater number of recipients than New Jersey teachers belonged to
the National Education Association.

3
"What's Happened to (New Jersey) Teacher?", NJEA Review, 43 (April 1970),

22-23.
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CHART 1.

'-.A. COMpari80iii Of-the 196849 Minigrant Recipients

Of :iTeachersi, from: New -Jersey and: the United-. States

on Selected Demographic and Professional Characteristics

1968-69

441.0FA4t
recipients

New
Jersey
teachers

United
States
teachers

4

Median age (years)

Sex_
Men

Highest degree held
Bachelor's
Master's or higher
Nô degree

Teaching experience
Median years - total
Median years - present district-
Teaching for first year
Teaching 3 years or less in district

Professional association meMbership

NJEA

AFT

51.2%
48.8% .

45.4%
52.3%
1.2%

33

36.2%

63.8%

69.0%
-.25.0%'

6.0%

37

35.1%

65.0%
-30.0%,

.1 ^

. 6-10 .7, 7. . 9
4 - 5' .4 , .

_

5
..

7.0; 9.1% :8.0%
30.3% 41.0%, ;:;i. 4.

91.8%
89.5%

.57.0%
5.8%

. -

g0,9%-: n.d.

80.0% n. d.

48.4% _

3.5% n. d.

n.d. 1.! no, data , availed) le

- -a ;-'. , , -, : ,

The remainder of this section on the dharacteristiciof.the'Mini-
,.

grant.riciviente iidevoted-tocexploring some of. the redipiehts!_
, ...._ . . , .

perceptions interests, and.Vialuee.pertaining to teaching.

The study investigated the recipients' perceptions of the climates
in-theii,sChools.for trying out new ideaivin_the classroom. The investi-
gat* emphasized two dimensions of these climates. One dimension
concerned the leadership role of administrators in encouraging teachers
to try new ideas, preventing them, from doing so, or assuming a laissez-
faire position of neither encouraging nor discouraging teachers while
leaving them free to try ne0-ideas'ifthey wish. The second dimension
involved the C6dfrol'fuhttiiiii.Of.adminietratorS 'Administrators can
control classroom innovation by the extent they want to be informed about
theitext1410-as :reachers... attempt.

Findings.ou:the. climates for classroom innovation in the recipients'
4014,4re reported in Table 13. fifty-nine recipients. indicated that
-adrilinisirators'etdouraged-new ideas in the classroom; while 21 said they
were free, but not necessarily encouraged, to innovate: Only one recipient
reported that new ideas were discouraged. With respect to: the dimension
of control, 67 recipients indicated that administrators wanted to be
informed about new ideas attempted in classrooms, while 13 stated that

"4



it was not necessary to inform the administration. Recipients, then,
taught in schools where administrators tended to exert leadership by
encouraging classroom innovation, but also maintained the hierarchical
lines of authority by requiring that teachers inform them about new
ideas tried.

TABLE 13

Number and Percentage of Minigrant
Recipients by Climate for Classroom Innovation

Stimulated by Administrators
(N=82)

Climate
No. of

recipients

Teachers encouraged to try new ideas by adminis-
trators who want to be informed 49 57.0

Teachers encouraged to try new ideas by adminis-
trators who do not need to be informed 10 11.6

Teachers are free to try new ideas --
administrators want to be informed 18 20.9

Teachers are free to try new ideas --
administrators do not need to be informed 3 '3.5

Teachers may only try ideas originated by
administrators 1 1.2

Teachers discouraged from trying new ideas by
administrators 1 1.2

Total 82 95.4

Innovation in teaching may center on content to be learned, methods
and strategies for teaching content, or materials and technology used in
teaching. An innovation in teaching might comprise, for example, intro-
ducing new or different concepts in social' studies, using a new procedure
or strategy to teach a familiar reading skill, or developing some unique
materials for teaching a concept in mathematics. Recipients reported the
extent their teaching prior to receiving minigrants reflected each of the
three foci of innovation mentioned above. The results. of this inquiry
appear in Table 14. This table 'reveals that minigrant recipients saw them-
selves using all three kinds of innovation before applying for minigrants.

TABLE 14

Number of Recipients by Type and
Frequency of Innovation Prior to Applying.for Minigrants,

(N=81)

Frequency of innovation
Frequently Sometimes Almost never

(10 or more.timis (3 -9times (0 -2 times

Type of innovation per year) per year) per year)

Introducing new content 44 34 1

Using new methods and strategies 45 36 -
Using different. materials and

technology 45 32
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The teaching act comprises a number of tasks, each of which involves
the teacher in a 's-CwititA1fferent,4bie. Some possible teaching tasks
include the following:'

-objectivesi
.,eOntent._to, .be learned,. ., _

3. fostering social and emotional development in, pupils,
it. developing learning .materials,
5. diagnosing pupil ifeakneasieS ,

correcting pupil weaknesses, Lax4
evaluating pupils and procedures.

, , These seven tasks were prayed In the recipient 's questionnaire
in the form of situations which a teacher might encounter in the .course
of this work in the clasiiirOOm. The situations used in the questionnaire
were 88 follows:

should be taught. to
of

group, of pupils,
2. presenting a concept to a group of pupils,

ssf3t. 9lhelpiiii4Ishr'-pupil-relate 'tore effectively -to other youngsters,
-',Z3,1:1F:17 r4 ptreParingl learning materials-yfot,pupils-,,
A4-1-thlfj5).tIl deteiminingswhar iwealcneste-s 'given pupils have iir-a 'subject

5.:41.1

viOrkingwith %anifindividual pupil to -correct a particular
deficiency, and

7. determining the effects of a particular teaching strategy
on pupilticf---'7'

'2>

Recipients ranked the seven teaching tasks in order, of the interest
of the taski;-*0 their. ' c.The mean ,rankings, -besed. on 78 recipients, are
presented in Table 15. According tathe-"eVidence in 'this-table, recip-
ients on the average expressed greatest-Interest in presenting content to
be learned. The two next most ptefetre&tasks were'dhoOsing -Objectives
and developing learning materials. Recipients on the average seemed

(1.11;estItt Inteie-sted'An ':fostering fiocial-emo-tional developmentifini ,
!foIlbwedtbr -evaluating pupilsiand procedures. It- 'should -be noted, tow-

Illeyet3,4z,thav of the differences: between the 'mean ranks -for the
vl:titathings-tiisks tizTable-15 litet'-relatively,-,small.

51..kciw

tr)b.i'14 QTresenting tcontent, ; choosing objectives, and preparing learning:
iaerials c-onititum-the fundainental-work:-perforined by teachers 'everyday

altaisSiootimolproceising oubjtict-matt-er to! be 'learned. These -three
tasks %T.OceiverheayyT.TemphasirsAtiprei;-seivicetescher preparation and are
c.ohderixitl cifzradministiatorst anti$superlisdis' in 'evaluating teachers'
-0erfotitantWAtrthe :cl'assroixaw; The- minigrant recipients seemed to share
faiViittkrest, sitvtasks many piafeasional ',educators consider s :to be the
essencevof I

.

CJO H1-; .
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TABLE 15

Mean Rankings of Minigrant Recipients'
Interest in Selected Teaching Tasks

(N=78)

Teaching task Mean rank

Presenting a concept to a group of pupils 3.04

Deciding what should be taught to a group of pupils 3.77

Preparing learning materials for pupils 3.86

Determining what weaknesses given pupils have in a

subject field 4.08

Working with an individual pupil to correct a
particular deficiency 4.17

Determining the effects of a particular teaching
strategy on pupils 4.47

Helping a shy youngster relate more effectively
to other youngsters 4.62

Teachers receive from a variety of sources cues which guide the

content and style of their teaching. These sourcesr or models, can range

from the teacher himself to several external reference points, including

administrators, teacher education courses, textbook manuals, and the like.
In this study; seven models for guiding teaching were selected as follows:

1. the teacher's own ideas,

2. suggestiOns of administrators and supervisors

3. performances and suggestions of teachers considered

superior,
4. suggestions in textbook manuals and curriculum guides

5. content from teacher education courses,

6. interests of pupils, and

7. desires and opinions of parents.

Recipients. ranked the seven models in the order they made use of them

in their teaching. The mean rankings, based on 80 recipients, are found

in Table 16. An inspection of the mean rankings in this table reveals an

almost bimodal distribution, with three of the models for guiding teaching

clustered in a preferred mode and three grouped in a rejected mode.
Recipients showed a clear preference for using their own thinking to guide

heir teaching. Since the other six models are external, i.e. outside the
teacher, the recipients might be considered more inner-directed than other-

directed, in terms of a formulation developed several years ago by the
social scientist David Riesman.'". The models ranked second and third in

order oUuse by recipients in their own teaching were interests of pupils

and performances of superior teachers. At the other extreme, recipients
viewed ways favored by parents as being least useful in their work,

followed by teacher education courses taught in colleges, and suggestions

of administrators and supervisors.

4
David Riesman. The Lonely Crowd, (New Haven, Connecticut: Yale

University Press, 1950) pp. 13-31.
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There seemed to be an incongruity between recipients! views of stu-
dents and their views of :parents. as sources for guiding their teaching.
The pupil and his parents form'a single client-unit. However, the recip-

ients separated the two, accepting the pupil as a model.fOr teaching ideas,
while apparently rejecting his parents for the same purpose.

A second aspect of the data on teaching models concerns the relative
unimportance assigned by recipients to two traditional power centers in
eddcation - school administrators and college based teacher education
as .contributors to teaching in the classroom. Recipientt did not seem to

evaluate either of these two resources as helpful to "them in the work of
the classroom. Moreover, although courses in teacher educationvere
perceiVed as haVing little relevance to classroom teaching, recipients
seemed to have been heavily involved in taking courses beyond their initial

degrees, in fact, even beyond the master's degree. It is possible that

the courses taken by the recipients did not involve. professional education.
If such professional courses were taken, the primary purpose of this
activity may not have been the improvement of the recipients' ability
to teach. The information obtained about the professional aspirations
of the recipients suggests that they may have had other purposes in mind
in taking further work in college. ,It is highly-ironic if recipients de-

voted time and money to additional preparation judged by them to have
little use in classroom teaching.

TABLE 16

. Mean Rankings of Minigrant Recipients'
Use of Models for Guiding Teaching

(N-80)

Modellor'guiding teaching Mean-rank
. ,i, -7, 1 . . , . . .-:'.:-rA :-Teacher's_own:ideasregarding what to teach and how to,

.,

teach It 1.50,.,

Ways pupiis enjoy most . . ;2..04:,

Ways used by Superior teachers whom the teacher knows I ,

and has seen : -..pi

Ways suggested by textbook manuals and curriculum guides 4:10

Ways suggested by administrators .and .supervisors 4.90

Ways stressed in teacher education courses in college 5.24

Content and techniques laVored by parents 6.63

Origin and Development of the Minigrant Pro &ects

The minigrant recipients were asked about the-nature, Origin:, and
development of their .projects, as well.as_about the proceed7a.obtaining
a minigrant to implement their projects. Brief description&pf the mini-

grant projects of the 86 subjects of this study appear in Appendix 2.

A recipient's project could be characterized in one of the; following

three ways;

1. Adoption. The recipient's project represented completely

the thinking of others.
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2. Adaption. The recipient's project represented the think-
ing of others modified in terms of the recipient's own
ideas to conform to the exigencies of his teaching
situation.

3. Creation. The recipient's project represented his own

thinking.

Recipients reported whether they thought their projects typified adoption,
adaption, or creation. Information on the type of innovation represented
by the minigrant projects is found in Table 17. As indicated in this
table, slightly more than half the recipients felt their projects were
creative; only five recipients. reported their projects to be adoptions.

TABLE 17

Number and Percentage of Minigrant
Projects by Type of Innovation 'Perceived by Recipients

(N=83)

No. of

Type of innovation projects

Adoption 5 5.8

Adaption 32 37.2

Creation 46 53.5

Total 83 96.5

It was possible to compare recipients' perceptions of their own pro-
jects with their perceptions of the innovative attempts of- other- teachers

in their buildings. Recipients indicated whether their colleagues'
attempts at innovation represented adoption, adaption, or creation. These

data are summarized in Table 18. A comparison of Tables 17- and 18 shows

that recipients, while tending to view their own projects as creative,
saw the innovative attempts of their co- workers principally as adaption

or adoption. Only 14 recipients reported the innovations of their fellow

teachers to be creative.

TABLE 18

Number and Percentage of Minigrant
Recipients by Perception of Type of Innovating Done

by Other Teachers in Their Buildings
(N=72)

Type of, innovation No. of

by.other teachers recipients %

Adaption 41 47.7

Creation 14 16.3

Adoption 12 14.0

None 5 5.8

Total 72 83.8
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There were several sources from which a recipient might have-obtained
the idea for his project, including the recipient's own thinking; non-
pdblic-school professional sources such at profestional reading, college
courses, and meetings of professional organizations; professionals in
public school work, ranging from Close teaching associates to central
office administrators in his disttict and personnel in othet school
districts; and non-professional sources such as general reading, school
boatd members, parentd, and students. The results of the investigation
of the sources of ideas for recipients' projects are contained in Table
19. Forty -seven of the 86 recipients attributed the ideas for their pro-
jects to their own thinking. The next most ftequently reported source
was profeSsional reading, indicated by 13 recipients. Only five recip-
ients said an administrator or supervisor in their buildings was the
source of 'the idea for their projects.

The reports of administrators tended to confirm the information fur-
nished by recipients concerning the sources of ideas for their projects.
Twenty-eight of the 45 administrators indicated that the recipients'
projects were the products of their own thinking.

TABLE 19

Number and Percentage of Minigrant
Projects by Source of Ideas for Projects

(as86)

No. of
Source of ideas projects %

Recipient's own thinking 47 54.6

Non - public school professional source

Professional reading 13 15.0

College_ courses 3 3.5
Meetings of professional organizations 1 1.2
Othet 9 10.5

. ,
. .. .

Professionals in public schools
Administrator or supervisor in

recipient's building 5 5.8
teacher in a different teaching area in

recipient's building 3 3.5
Teacher in the same teaching area in

recipient's building 1 1.2
Administrator on the central office staff 1 . 1.2

Non-ptofessional source
General reading 2 2.3
Othet 1 1.2

Total 86 100.0

knuMber of interests may have influenced minigrant recipients to
develop projects: Four such interests include the following: changes
in pupils which might result from the project, subject matter to be
taught, special materials or technological equipment, and new methods or

wau 4'4
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techniques for teaching. Recipients ranked these four interests in the
order in,,Which, they influenced,the development of their projects. Mean
rankings forth; interests, based on 76 recipients, are presented in
Table 20. From this table, interest in changing pupils had the most in-
fluence on.the development of, the recipients' projects, while materials
or technological equipment had the least influence.

!

,Thirty-eiz of the 45 administrators in the study ranked the same
four,interests according to their influence on the development of the
.recipients' projects. An examination of the mean rankings of the ad-
ministrators revealed a,tendency for administrators and recipients to
allot first and4last preference to the same interests. The adminis-
trators reported that interest-fin,changing pupils influenced recipients
most in developing their projects, while interest in materials or tech-
nological equipment influenced them the least.

;TABLE, 20

Mean Rankings of Interests Influencing the
Development of Minigrant Recipients' Projects

(N-76)

Interest Mean rank

Changes in pupils 1.59

Subject matter taught 2.51
Methods` or techniques of teaching 2.57
Materials, or: technological equipment 3.33

Obtaining an innovative idea was _only one part of the process of
receiving a minigrant. Another important phase of the process involved
the decision to apply for the grant. Possible sources of help for the
recipient in this decisionsincludddprofessionals in public schools,
ranging:from teachers and administrators in the recipient's building to
teachers and administrators in other districts; professional educators
not involved in public school work ,stich as State Department of Edication
personnel, personnel of professional organizations, and college professors;
and non- professionals such as school board members, parentS, and students.
Recipients indicated the'persOn who influenced them most in'dediding to
apply'fOr a grant. The data for this investigation are summarized in
Table 21. As indicated in thii table, 34 recipients' were influenced to
apply;l0r minigrgats by,their building administrators or supervisors,
while -'24 were influenced* central office administrators. Only 16
recipients reported that no one helped them decide to seek a minigrant.

The data supplied by recipients on sources of help for them in
deciding to apply for minigrants tended to be confirmed by information
colledtia-from administrators. :. °0f' 43 administrators, 18 reported that a

building idMiniiitrator or SUpervisor helped recipients to decide to apply
for minigrants,-eight indicated that a central office administrator helped,
and,11,saWthat:no one aided the recipients in their decisions.



TABLE 21

Number and Percentage of Recipients by
Source of Help in Deciding to Apply for a Minigrant

(N-85)

Source of help in
a-lication decision

No. of
reci ients %

No one helped 16 18.6

ProfesSionals in public schools
Administrator or supervisor in recipient's

building 34 39.5

Administrator on the central office staff 24 27.9

Teacher in a different teaching area in
recipient's building 3 3.5

Teacher in the same teaching area in
recipient's building 1 1.2

Professionals not in public schools
College professor 2 2.3
Professional organization personnel 1 1.2
Other 2 2.3

Non-professionals
Parent 1 1.2

Other 1 1.2

Total 85 .98.9

In addition to direct, external influence from various individuals,
a number of indirect, internal stimuli also may have helped recipients to
decide to apply for minigrants. Five such stimuli examined in this study
included the recipient's confidence in his ability to win a minigrant,
the feeling that the recipient's project was so important it was worth
the effort of writing a proposal, the feeling that a minigrant would give
the recipient increased professional recognition, the feeling that apply-
ing for a minigrant was expected by others, and the feeling that a
minigrant was a means of obtaining materials or equipment available in no
other way. The recipients ranked these five reasons in the order of their
diminishing influence on applying for a minigrant. Mean rankings for the
reasons, based on 74 recipients, are contained in Table 22. The results
in this table suggest the recipients' view of the importance of their
projects influenced them most in deciding to apply for a minigrant. The
secoad.most influential reason concerned the minigrant as a means of
getting materials or technological equipment perhaps obtainable in no
other way. Of least influence on the recipients proved to be the reason
that applying for a minigrant was something expected of the recipients by
others.

Thirty-two of the 45 administrators ranked the five reasons for apply-
ing for a minigrant in order of their diminishing influence on the recipients.
The order of the mean rankings of the 32 administrators was the same as
the order for the 74 recipients. Apparently the administrators saw the
recipients influenced most in their decisions to apply for minigrants by
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feelings about the importance of their projects and the need for materials
or equipment to implement the projects.

A comparisOn of recipients' accounts of the origins of the ideas on
whiCh_theirprojects were based with their reasons for deciding to seek
minigrants discloses an inconsistency. When recipients were concerned
with the ideas for their projects, materials and equipment seemed to play
a minor On the other hand, when the concern was finding funds to
iipliment the projects, the issue of materials and equipment clearly
moved into the foreground of importance.

A second inconsistency relates to the finding that a substantial
number of recipients reported being .influenced by administrators to apply
for minigrants, but did not acknowledge this influence in ranking reasons
fOr'seeking minigrants (the feeling that applying for a minigrant was
expected by others tended to be ranked last by recipients). Recipients
may 'be suggesting that, while administrators urged them to apply for
minigrants, this press was not an important internal stimulus for their
writing and submitting proposals.

TABLE 22

Mean Rankings of Reasons Recipients
Applied for Minigrants

(N=74)

(:Reason Mean rank

OverallOve importance of the project 1.74

,,Mtana.for:obtaining materials Dr equipment 2.05

,Confidence=in,one's own ability to win a grant 3.18

.;- Increased professional recognition 3.85

.;,,Expectations Of .others 4.18

Ali*C6*enti wrote proposals to obtain funds for their projects, it
was''p'os`sible for them to consult others in varying degrees. Individuals

whomigh0aVt-been consulted inclUded the categories of professionals
iiid5noilitoiessionals identified earlier in connection with the analysis

tie` data on persons helping recipients decide to apply for minigraats.
thee:ii*eip ot:reiiijients consulting various categories of professionals
iiiid*iii*Ofeatii*Ali appear in Table 23. Building administrators or

superii0Ors central 'office administrators were most frequently con-
silted,*6-36ind 37 instances respectively mentioned by recipients.
Teadkers(in't4e4iame'ttOhing area in the recipient's building comprised
the most;' consulted 'group'; with 18 cases. Sixteen recipients said
thei:COaktiiidjolDne in preparing their minigrant proposals.

Administrators also reported the individuals consulted by recipients
as they, developed their,minigrant proposals. Of 43 administrators, 26
in4ic4edreCipients conferred with building administrators or supervisors,
1'7' "reported' central office adminiStratOrs were consulted, and 10 said that
tieOhtig OOm the recipients'` teadhing areas in their buildings were
inyOlV4iitthe preparation of prOposals. The data from the administrators
part/10A' 'those frOif 'ihe"redipienie.
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TABLE 23

Number and Percentage of Recipients by
Individual Consulted in Preparing Minigrant Proposals

(N-86)

Individual consulted
No. of

recipients

None 16 18.6
Professionals in public schools

Administrator on the central office staff 37 43.0
Administrator or supervisor in recipient's

building 36 41.9
Teacher in the same teaching area in

recipient's building 18 20.9
Teacher in a different teaching area in

recipient's building 6 7.0
Teacher in another building in recipient's

school district 4 4.7
Administrator in another building in

recipient's school district 2 2.3
Teacher in another school district 2 2.3

Professionals not in public schools
State Department of Education personnel 7 8.1
College professor 4 4.7
Professional organization personnel 2 2.3
Other 1 1.2

Non-professionals
Student 2 2.3
Parent E 1 1.2
School board member 1 1.2
Other 5 5.8

In addition to indicating the individuals consulted in preparing their
minigrant proposals, recipients estimated the degree to which each was
consulted. The intensity of consultation could range from talking once
or twice with ,a person about the project to a relationship in which the
proposal largely became the work of the person consulted. A summary of
the degree recipients consulted others in preparing their proposals occurs
in Table 24. This table suggests that any consultation obtained by recip-
ients was not intensive. However, recipients were apt to work somewhat
more closely with building administrators or supervisors in readying their
proposals than with central office personnel, or with fellow teachers in
their own fields in their buildings.

A more detailed analysis of the data on intensity of consultation
disclosed that eleven of the 36 recipients reporting they consulted their
building administrators indicated they worked closely with these individuals
in developing the proposals,. while only eight of the 37 who consulted
central office administrators, and four of the 18 who consulted teachers
in their fields in their buildings indicated such conference. Four recip-
ients indicated that their proposals were chiefly the work of one of the
individuals they consulted.
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Administrators indicated a greater degree of consultation between
building administrator0,401redipients !on the preparation of the minigrant
proposals than,betweem,ccAtral.,offide:administrators and ,recipients or
between teachers and recipients. =Close consultation was reported with 13
of-the-26- building-administrators who were said to have worked-with-recip-
ients on their proposals.

TABLE 24

Number of Reports of Recipients by Inteniity
of'Consultation in kiiiiigrant 'Proposal*

(N086)

Intensity of consultation

Individual consulted once or twice by recipient W

individual consulted worked occasionally with*Cipient'
Individual consultedworked-cfdiiWat6-redigent
litOposal largely the work of individual consulted

of
_.reports

')58

11'

As recipients were executing their.:projects4;4.1numbOT. of different
people could have known about them. Table,25.indicates the extent,pro-,
fetsionals and non-professionals wereiniireof-'61a-,:i6Pliiintatiii64.t'.

.J1)r
re Apients ' minigrant projects -."---''tiCieneral; the-clbser-individualA were

Opktially to the recipient the more likely they,,wereWrintOiqafiO4
0,0ject in operation. Thus, more iiiiiiints'iepaitid4hat4iaaherk*d
addinistratore in the same building knew about their projects thin'riPorted
that teachers, administrators, and other professionals atmore:4egotes,
.points did. Exceptions to this rule of physical distance werelatgaistra-
tors on the central office staff, who were reported by 58 recipientivto
have been aware of .the implementation of their projects i:Thirty74v..!

recipients reported that school board members knew about the operation
of-their- projects i-the-same-number-who-reported that- parents-were-aware--
of the,projects.,

a.:

1):,,:N.2L37

h

r;.7,d!$1.,w Tuo1

,:wo ,,,ht..%! 16,1 v.1:1,v 1.12

.` ;.k

C:

t:vitCt+ 'en:".1;"

ZAW,F44:6LZW0411.4atagaaister.....,rat.W.A5Vaaliltst,,,,Ak.1.465414: WV,,^4.4104.0NA.
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TABLE 25-

Number and Percentage of Minigrant Projects by Catepries
of Individuals Aware of the Implementation of the Projects

(N84)

Category of individuals No. of
aware of implementation projects 74

No one aware 2 2.3
Professionals in public schools

.Administrator or supervisor.in recipient's building. 67 77.9
Teacher in the same teaching area in recipient's'

building 65 75.6
:letiher in a different teaching. area in recipient's .-

building 60. -69.8
Administrator on the central office staff . - 58 '67.4
!feather in another building in recipient's school .:

district 36. _41.9
Administrator in another building in recipient's
-sdhool district 35: 40.7

Teadher inahothtr school distrUt.
.

23 :28.7

Professionals not in public schools
--,College professor %24 -.27,9

State Department of:Ed:I-dation perionnel '15 '17.4

Professional organization personnel 9' A0.5
! , ,Other - -6 -1.0

t , ,

-. 0.

tOn-liofessiohals.!
Student 37: 43. V.

.Parent - , "36 - -411.9:T;

SChOol board member 36 741.9'
Other 14 .16.3

Minigrant recipients were aware of the feelings of others toward' their
projects, especially whether others viewed their projects favorably:,:or.

unfavorably. Theie feelings-could range from strong enthusiasm; through
neutrality, to strong negativism. =,Information-on the positive and negative
feelings of different grOups'of prOessionals and non-professionalsto-

: ward the minigrant projects,: - -as peicei4ed by recipients, appear:0 in Table 26.

Recipients tended.to report favorable,reac4ohi from others toward their
projects. Buildihi- followed by, central office Adminiiirar.administrators,

'ftors, were seen: as the most enthUsiaatidior the various groups of p ofes-
sionals and some; teadhers in recipients' buildings
were perceived ms-being Stivngly-enthuSiastic about the projecti, almost
equal numbers of iicipiente reportedi-'theit:,iMmediate professional associates
as merely interested in,l)dt:nOtetcit:ed Shout; the projects.

The 'results-lor.the administrators on the feelings of others toward
minigrant projeCtS were similar to7those:reported for the recipients.
Twenty:Junine of 'X:administrators,:repOrted bdilding,idministrators were
stionglY'Zenthusiagtic abOut the Projects- While /4 of 35 administrators
indicated centraloffice-perdonnel-werestrongWenthusiastic. Ammer,
irkie0Orting the feelings ot.teadhers toward the projects, administrators
indicated abodese many who Were interested but not.: excited as who were
strongWenthusiastic.
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Recipients were also aware of the feelings of others toward the mini-
grant awards themselves. Data on the positive and negative feelings of
different groups of professionals and non-professionals toward minigrants,
as perceived by recipients, are reported in Table 27. Seventy-seven
recipients indicated some awareness of the feelings'of others toward
minigrants. These feelings tended to be mildly or strongly enthusiastic.
More recipients, a total of 47, reported central office administrators to
be strongly enthusiastic about minigrants than repOrted.this level of
feeling for any other group of professionals or non-professionals. Forty-
three recipients indicated building administrators were strongly enthusiastic
about minigrants. There were considerably fewer reports of strong
enthusiasm for minigrants on the part of teachers, including teachers in
the recipients' teaching areas_in their buildings.

Thirty-nine of the 45 administrator's contributed information on
others' feelings about minigrants. The data from administrators supported
those from recipients. Administrators indicated a high proportion of
building and central office administrators strongly enthusiastic about
minigrants. However, approximately as many teachers were reported by ad-
ministrators as interested in, but not excited about, minigrants as
strongly enthusiastic about them.
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Effects of the Minigrant Projects

The study investigated some.of the effects of the minigrant projects
on students, teachers and administrators associated with the recipient,
teachers and administrators in other schools, clients (parents and school
board members), as well as on the recipient himself. It should be
remembered that the effects described here were reported by the recipient
themselves.

1. Effects on students.

From the nature of the New Jersey Teacher Innovation Program it can
be inferred that many of the,minigrant projects were directly concerned
with teaching pupils. However, projects which involved the development
of resource materials or techniques of instruction, hence only indirectly
concerned with teaching pupils, were also possible. Information on the
number of projects directly and indirectly related to instructing pupils
is found in Table 28. Seventy-five recipients said that their projects
pertained directly to the instruction of pupils.

TABLE 28

Number and Percentage of Minigrant
Projects by Direct and Indirect Focus on Students

(4=86)

Type of focus.on students
No. of

projects %

Direct instruction of students 71 82.5.

Development of materials, techniques, etc. 11 12.8
Both direct instruction and development

of materials, techniques, etc. 4 4.7

Total 86 100.0

Recipients estimated the numbers of students affected by their pro-
jects. These estimations are summarized in Table 29. Sixty-six of the
recipients indicating that their projects directly involved teaching
studenii estimated the numbers of students affected. Estimates ranged
from three for one project to approximately 1400 for another. Approxi-
mately 8000 pupils were reported influenced in a direct way by the projects.
The Median estimated number of pupils directly affected by.ihe 66 projects
was 35.-'"It appeared that at least half of the minigrant projects were
aimed'at influencing single groups of pupils the size of a class or smaller.



TABLE 29

Number of Minigrant-Projects by Number of
Students Affected and Direct or Indirect Focus on Students

(N=85) a

Type of focus
on students

Number of students affected
1-
100

101 -

200
201-
500

501-
1000

Over
1000 Total

Direct instruction
of students

Development of
materials,
techniques, etc.

61
(1687)b

5

( 215)

5

( 740)

1
( 115)

7

(2660)

-2

( 525)

2

(1480)

.1

(1400)

66

(7967)

:8

( 855)

a
This number includes two redipients who-repOrtwithat, their-projects
concerned both direct instruction 'and developing materials, and esti
mated the numbers of pupilsin4obiedwith each-of these foci: The=

number also includes thirteen recipients who indicated they did:not-
know the numbers of pupils affected by their projects.

b
The figure in the parentheses represents the total estimated numbers
of students affected by of the prOjectit in that classification.

Recipients' projects could have produced immediate, observable changes
in pupili,;-or they'could halie involved changes occurring only-at-dome
future time. Data on the number of piofetta associated With immediate and
long range changes in pupils- are' found in Table 304'T As iftdicatedvin this
table, 50 recipients saw their? projects both resulting' in immediate changes
in students and having the potential for long range,changes,

_TABLE_. 30

Number and Percentage. of Minigrant. Projects.
by Time at Which.Changes in pupils Occur.

,(N 40) -

TiMe of change

Immediately

,

Both4Onediatelirand long range,
No changes of these types

Total

No: of
projects

17.

12
50
1

80 93.1

In addition to the directness or indirectness of the effects of the
mdnigrant projects on students, there is the substantive nature of the
changes produced. Some changes in students which could have resulted
from the projects involved understanding subject matter, performing a



.7,

skill, understanding an aspect of oneself, and being able to relate more
effectively to others. Table 31 provides information on the number of
projects associated' with each. of these four substantive dimensions of
pupil Change. As ilidicated by this table, approxiMateiy two-fifths of
the_ recipients reported that their projects were concerned with the
single objective of increasing either pupils' knowledge of subject matter
or their ability to perform a skill. Twenty-four recipients indicated
that their projects involved two or more of the four types of change
comprising this analysis.

TABLE 31

Nutber and Percentage of Minigrant Projects by the
Nature of Pupil Changes Resulting from the Projects

(N -80)

No. of
Nature of pupil changes projects
Performing.a. skill
Knowing -or- understanding subject matter
Understanding:oneself
ilelatinuto :others --

.;Other'. &,j,.-s-1 ;,,,)_

-:.-.-1-Inbwing---aubject;.msitter + performing a skill
Knowing-;subject =matter +:knowing oneself

4Knowitig 'subject matter + relating to others
Performing -4 'skill -+:understanding :oneself
Performing -a' skill,* relating to others

l--1PerfOrming)=4 -skill -+ other , - :- ,

.`Understanding oneself + -relating ':to others
Knowing subject matter + performing a skill +

understanding oneself .

Knowing subject matter + performing a ,skill + other
Knowing subject Matter+ understanding oneself +

relating to others ,

__Knowing, subject matter +-performing
.a skill +

,:maderstanding .-oneself+_ relating to others
Project not:designed to change pupil behavior

Total

20 23.3
15 17.4

8 9.3
.5 5.8
3 3.5
6 7.0
2 2.3
1 1.2
2 2.3
2 2.3

. 2 2.3
2 2.3

2 2.3
1 1.2

1 1.2

'3 3.5
5 5.8

80 -93.0

'Changes could have occurred in the rates at which pupils learned as
a 'result .of, recipients' projects. Findings on the effects of the projects
on 'pupils!' rates are found in Table 32. Almost half of the
reCipients:f,sfelt that their projects were not designed to produce any
changes in ratio at which students learned. Twenty-five recipients
reported detecting perceptible changes in pupils' learning rates resulting
.froM:thesr projects.

-33-
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4 TABLE, 32-,
.

.

NUMtle ,047,1'; it Percentage of 'Ittnigrant p,r'ojettli

. effotii *tel
; P:' :

kr411///).

No;..
Effeer,onfpupilsi learning .rates

Change in rate of learning
No change in rate of learning
Change in rate of learning unable to, )71e determined

iProject not designed to produce change in rate
of learning

-of

projects 71 Z

Total

1.2
14.0

45.3

41 89.6

2. Effects. on Teachers and administrators.

= Innovative ideas should enjoy wide application; tine. ininigrantprojects
411* no exception. One important effect ,of ,the. redipientO,Trojeetsthen,
*al their use by other teadhers. The extent to whidtvisudh ,!:ustvoccurre& is

'shown in Table 33. As indicated in this table, the greatest incideneCof
title took place among teachers in the recipients' teaching fields or grades
fisi their mow buildings . Fortptitlo irecipientsreporteilthat itheiroplojects
Infra being used by a total of 194,:ot!their ,teatking.:area Assotiates-kn:ui
Thirty -one of the 42 estimated-their:projectsy-were being maediby frolmAine
?td: five teadhers. As the distancw,increasedlromr,the !recipients:17; teaching
,:areas in their buildings, the reported, instances"..0.1 mile_ theetprodeasi
became less frequent. Twenty-nine of the group.} ot 86 xecipientsi;',doglotmot

licrovide any .information about cthel ::se; t Ltheir projects, by Ather,:teachers .

TABLE 332-,

Nnmber of Minigraat"Projecta Category of 'Teacher-
and Number of 'Tiedierti"Uli4 the Projects

(N=57)a

.'

,Category of teacher

nliumber of .iteachers. using:-:project
-1.-, .or

1 - 5 6 -10 more Total

-Teachers-in-the 'same teaching area-- 31-

,in reeipient's 4 1 3 4 1.0 0 g ( _74)h ( 60) . (60) .(194)

eiehers. iti"-a different, teadOhg pSeei: 14 -: ' 1 '''' "..,"'"' 22

ersinanOt-er h'uirdiniin'' *'":3i)1"''C'1) '::!3:. 414) '''461)1'

i. -..):),,,iii-,- 0, 46.1..4,1) -,),,,,N-,.:,ki,.4-: jam', 1 F::?) :...- ,si, I ... '
_ -r- -

, .f.b r-0 PT, .t.sI" -P]"a"`"14.g '''' ''''':

'P.,-;:i .:i4.)1, '1 "-c.t- I) '-'i l_e, SP ; )"'. 4 j. 3 :' L I li' '10 '-

,t 1 .1. ,.,X 7 vf ri' , ',;0. ; ''.1 ;;;;11.;;Ptr" ,'.", f '"',. : ... . ..

'I.:0::: ( 7):H.LIc(!..711317::: 4"ry;
,

1 inrrIr.t.14%-va,=. t,8F4A0.9,,,L, ,uiscriet'
feskgmitrin,)side(4011' odi'ditridi"

.170 ".!...hLI 0.:...,-.:.

a
Seven recipients indicated other teachers were using their projects but
could give no estimates of the numbers involved.

b
The figure in the parentheses represents the total estimated numbers
of teachers using the project in that classification.

1=434"=.
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Thirty-three of the 45 administrators reported that other teachers
were using the recipients' projects. Twenty-six administrators cited use
of the projects by a total of 132 teachers in the recipients' teaching
areas in their buildings; 21 mentioned that 171 teachers in different
teaching areas in the recipients' buildings were using the projects;
seven knew about the use of the projects by 214 different teachers in
other buildings in their school districts; five indicated that 29 teachers
in other districts were using the projects. Administrators tended to see
proportionately greater use of the minigrant projects by other teachers
than did recipients.

In addition to estimating the number of teachers who used their pro-
jects, recipients evaluated. this use. These evaluations ranged from a
level where the teacher incorporated important aspects of the project
into his own teaching to a level where the teacher showed some interest
in relatively unimportant facets of the project without using the project
in his work. Forty-nine of the 57 recipients who indicated other teachers
were using their projects evaluated this use. The results.of the recip-
tents' appraisal of the use of their projects by other teachers are found
in Table 34. The findings in Table 34 suggest that teadherei in the
recipients' teaching areas in their buildings tended to make active use
of the projects. On the contrary, teachers in different teaching. reas
in the recipients' buildings apparently used the projects much more passive-
ly; 16 of the 24 recipients reporting teachers in this category using their
projects indicated that the teachers seemed interested in important aspects
of the projects but did not use them in their work.

Of the administrators who reported on the use of the recipients'
projects by other teachers, 10 indicated that teachers in the recipients'
teaching areas in their buildings had incorporated important aspects, of
the projects into their work, while 11 said that teachers in the same
category were interested in the projects but were not using them. Eight
administrators reported that teachers in different teaching areas in the
recipients' buildings were actually using important aspects of the projects
in their work, while eight said that teachers in the same category only
showed interest in the projects.

..i.auStomV414461461.4aswkw.

-35-



T
A
B
L
E
 
3
4

N
u
m
b
e
r
 
o
f
 
M
i
n
i
g
r
a
n
t
 
P
r
o
j
e
c
t
s
 
b
y
 
C
a
t
e
g
o
r
y
 
o
f

T
e
a
c
h
e
r
 
U
s
i
n
g
 
t
h
e
 
P
r
o
j
e
c
t
 
a
n
d
 
E
v
a
l
u
a
t
i
o
n
 
o
f
 
t
h
e
 
U
s
e

0
1
=
4
9
)

C
a
t
e
g
o
r
y
 
o
f
 
t
e
a
c
h
e
r

T
e
a
c
h
e
r
s
 
i
n
 
t
h
e
 
s
a
m
e
 
t
e
a
c
h
i
n
g

E
v
a
l
u
a
t
i
o
n
 
o
f
 
u
s
e

P
r
o
j
e
c
t

i
n
c
o
r
p
o
r
a
t
e
d

i
n
t
o

t
e
a
c
h
e
r
'
s

w
o
r
k

I
n
t
e
r
e
s
t

s
h
o
w
n
 
i
n

i
m
p
o
r
t
a
n
t

a
s
p
e
c
t
s
 
o
f

p
r
o
j
e
c
t
,
 
b
u
t

n
o
 
u
s
e
 
o
f
 
i
t

U
n
i
m
p
o
r
t
a
n
t

a
s
p
e
c
t
s
 
o
f

p
r
o
j
e
c
t

i
n
c
o
r
p
o
r
a
t
e
d

i
n
t
o
 
t
e
a
c
h
e
r
'
s

w
o
r
k

I
n
t
e
r
e
s
t
 
i
n

u
n
i
m
p
o
r
t
a
n
t

a
s
p
e
c
t
s
 
o
f

p
r
o
j
e
c
t
,
 
b
u
t

n
o
 
u
s
e
 
o
f
 
i
t

a
r
e
a
 
i
n
 
r
e
c
i
p
i
e
n
t
'
s
 
b
u
i
l
d
i
n
g

T
e
a
c
h
e
r
s
 
i
n
 
a
 
d
i
f
f
e
r
e
n
t
 
t
e
a
c
h
i
n
g

a
r
e
a
 
i
n
 
r
e
c
i
p
i
e
n
t
'
s
 
b
u
i
l
d
i
n
g

T
e
a
c
h
e
r
s
 
i
n
 
a
n
o
t
h
e
r
 
b
u
i
l
d
i
n
g
 
i
n

r
e
c
i
p
i
e
n
t
'
s
 
s
c
h
o
o
l
 
d
i
s
t
r
i
c
t

T
e
a
c
h
e
r
s
 
i
n
 
a
n
o
t
h
e
r
 
s
c
h
o
o
l

d
i
s
t
r
i
c
t

2
4 7 5 2

1
4

1
6 5 2

1 1 IM
P

=
M

b

1 O
N

O

M
O

S
.



The study also investigated the value of the projects for stimulat-
ing other teachers to be innovative. Recipients indicated changes in
innovation occurring following the implementing of the minigrant projects
for each of four categories of teachers. Changes in innovation could
range from a marked increase in trying new ideas to : a decline.in both
interest in and attempts, at trying. new ideas. The findings for this in-
vestigation, based on 58 recipients, appear imlible 35. As indicated
in this table, recipients seemed most aware of'Whit happened in their
own buildings, especially in their immediate teaching areas. Thirty -

three recipients 3reported instances of marked or mild increase in trying
new ideas on the part of those in their teaching areas in their buildings.
A substantial number of recipients, 28, showed lack:of awareness of the
effects of t' ar projects on the innovative efforti of ihiit fellow
teachers.

Information about the recipients' knowledge of the li4el:of innovation
in schools prior to the initiation of the minigrant projecti Was *stilled
to help evaluate the findings on the projects as stimuli for teacher
innovation. Dataion the prior level of innovation,based on 49 of 58
recipients represented in Table 354,, is found iriT4b/e136. summary, of
the ratings in this table suggests that reCipiintii.a0 teachers, especially
those in their buildings, at least sometimes attemptineneWideas:before
the minigrant projects. Any increases in teacher innovation reported in
Table 35 probably 'do not build on a total absende-of this behavior.
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Thirty-four of the 45 administrators were able to give information
about the effects of the recipients' projects on the innovative efforts
of teachers. Eighteen administrators reported that there was mild or
marked increase in trying out new ideas on the part of teachers in the
recipients' teaching areas in their buildings; 17 reported the same thing
for teachers in other teaching areas in recipients! buildihgs. Adminis-
trators saw very few effects of the projects on teacher innovation outside
recipients' buildings.

Administrators also reported that teachers in recipients' buildings
at least sometimes, if not frequently, used new ideas in _their teaching
before the minigrants.

TABLE 36

Number of Recipients Reporting Innovation Prior to Minigrants
by Category of Teacher and Extent of Innovation

(N=49)

Category of teacher

Teachers in the same teaching area
in recipient's building 18

Teachers in a different teaching
area in recipient's building 10

Teachers in another building in
recipient's school district 4

Teacher in another school district 2

Extent of innovation
Seldom

Frequently Soietimei, or never

25

25

15 .

-6

The effects of the projects on interest in applying for:minigrants
was examined in the study. Applying for a minigrant in itself has,:little

value. What is important is the professional dognitiie.!activityrepre-
Betted by a minigrant application. This activity includes conceiving a
new idea and shaping it'for use in changing pupils' behavior: Theact of
applying for the minigrant produces a written articulation of the teacher's
idea together with plans for its use in the classroom.

The degree of interest In applying for a minigrant could range from
the actual writing of proposals toa decline in interest in writing pro-
posals. Findings on the stiMulus value of,minigrant projecti forihcreas-
ing teachers' attempts at and interest in applying for minigrants appear
in Table 37. The findings in Table 37 are ,based on 69 recipienti. As
revealed in this table,'reciOients:reported some interest among teachers
in applying for minigrants as a result of the projects. Eighteen recip-
ients reported that teachers in their teaching areas in their buildings
were writing proposals,'while 30 recipients indicated similar information
for teachers in different teaching areas in their buildings. In addition,

18 recipients said they knew that teachers in other buildings in their
districts were writing proposals. .1Recipients appeared less aware of
teachers interested in writing' proposals than they were of teachers who
were actually in the process of applying for minigrants.

.*.i...*

-39-

14.1....alksIden,,,;



T
A
B
L
E
 
3
7

N
u
m
b
e
r
 
o
f
 
P
r
o
j
e
c
t
s
 
b
y
 
D
e
g
r
e
e
 
o
f

I
n
f
l
u
e
n
c
e
 
o
n
 
M
i
d
i
g
r
a
n
t
 
A
p
p
l
i
c
a
t
i
o
n
s
 
a
n
d
 
C
a
t
e
g
o
r
y
 
o
f
 
T
e
a
c
h
e
r

(
N
 
-
6
9
)

D
e
g
r
e
e
 
o
f
 
i
n
f
l
u
e
n
c
e
 
o
n

m
i
n
i
g
r
a
n
t
 
a
p
p
l
i
c
a
t
i
o
n
s

P
r
o
p
o
s
a
l
s
 
a
c
t
u
a
l
l
y
 
w
r
i
t
t
e
n
 
f
o
r

s
u
b
m
i
s
s
i
o
n
 
t
o
 
S
t
a
t
e
 
D
e
p
a
r
t
m
e
n
t

o
f
 
E
d
u
c
a
t
i
o
n

S
t
r
o
n
g
 
i
n
t
e
r
e
s
t
 
i
n
 
w
r
i
t
i
n
g

p
r
o
p
o
s
a
l
s

M
i
l
d
 
i
n
c
r
e
a
s
e
 
i
n
 
w
r
i
t
i
n
g
 
p
r
o
p
o
s
a
l
s

L
i
t
t
l
e
 
o
r
 
n
o
 
i
n
t
e
r
e
s
t
 
i
n
 
w
r
i
t
i
n
g

p
r
o
p
o
s
a
l
s

D
e
c
r
e
a
s
e
 
i
n
 
i
n
t
e
r
e
s
t
 
i
n
 
w
r
i
t
i
n
g

p
r
o
p
o
s
a
l
s

C
a
t
e
g
o
r
y
 
o
f
 
t
e
a
c
h
e
r

T
e
a
c
h
e
r
s
 
i
n

t
h
e
 
s
a
m
e

t
e
a
c
h
i
n
g
 
a
r
e
a

i
n
 
r
e
c
i
p
i
e
n
t
'
s

b
u
i
l
d
i
n
g

T
e
a
c
h
e
r
s
 
i
n

a
 
d
i
f
f
e
r
e
n
t

t
e
a
c
h
i
n
g
 
a
r
e
a

i
n
 
r
e
c
i
p
i
e
n
t
'
s

b
u
i
l
d
i
n
g

T
e
a
c
h
e
r
s
 
i
n

a
n
o
t
h
e
r

b
u
i
l
d
i
n
g
 
i
n

r
e
c
i
p
i
e
n
t
'
s

s
c
h
o
o
l
 
6

d
i
s
t
r
i
c
t

T
e
a
c
h
e
r
s

i
n
 
a
n
o
t
h
e
r

s
c
h
o
o
l

d
i
s
t
r
i
c
t

1
8

3
0

1
8

7

1
2

7
3

1

6
8

3
1

1
2

8
4



To evaluate the findings on the projects as stimuli for generating
teachers' attempts at and interest in applying for minigrants, information
was sought on the status of teachers' interest in minigrants prior to the

recipients' obtaining their awards. This information, which was available
for 61 of the 69 recipients represented in Table 37,is found in Table 38.

The findings in Table 38 suggest that recipients saw other teachers'

interest in minigrants at a low level prior to their obtaining grants.
`Thus, increases in teachers' attempts at or interest in applying for mini -

grants attributed by recipients to their projects began from a point of

little or no interest.

Thirty -two'of the 45 administrators provided information about the

effects of the projects on teachers' applying for minigrants. Eleven ad-

Ministrators reported instances of proposals being written by teachers in

the recipients' teaching areas in their buildings. Sixteen and nine ad-

ministrators indicated similar instances for teachers in other teaching

areas-in recipients' buildings and in other buildings in their school

districts respectively.

While some:of the administrators indicated a low level of teacher

interest in.applying for minigrants prior to the recipients' projects,

there were also reports of medium interest. For example, 17 administra-

: tots-Said-there was low interest among teachers in the recipients' teach-

ing area' in their buildings in applying for minigrants before the projects

hit 14 said-there was medium interest. Similarly, 17 administrators saw

low interest'on the part of teachers in different teaching areas in

recipients' buildings, while 15 saw medium interest.

TABLE 38

Number of Recipients Reporting Interest in
Applying for Minigrants Prior to Recipients' Minigrants

by Category of Teacher and Amount of Interest
(Na61)

Amount of interest in applying
for minigrants

Category of teacher High Medium Low

Teachers in the same teaching area
in recipient's building 4 9 44

Teachers in a different teaching area
in recipient's building 8 8 37

Teachers in another building in
recipient's school district 2 9 22

Teachers in another school district 2 3 8

rx .. - .
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The study examined some effects of the minigrant projects on ad-
kiniatrative personnel. One effect involved the extent which recipients
saw their projects influencing administrators' behavior in encouraging
teachers to attempt new ideas in the classroom. This administrative be-
havior could range from a marked increase in attempts to produce teacher
innovation to a. decrease in interest in or attempts at getting teachers
to use new ideas. The results of the investigation of the effects of the
projectsoa administrative encouragement of teacher innovation are pre-
sented in Table 39. The findings in Table 39 are based on 60 recipients.
Thirty-nine recipients reported that as a result of their projects they
noticed either marked or mild increases in administrators' efforts in
their buildings to-increase teacher innovation. Twenty-one recipients
reported similar increases in the efforts of central office administrators
to stimulate teacher innovation.

The -role of the minigrant projects in increasing administrative en-
couragement of teacher innovation in classrooms was judged against the
level of administrative performance of this task prior to the start of
the recipients' projects. Information on the amount of administrative
encouragement of innovation prior to the minigrant projects is contained
in Table 40. The data in Table 40 are based on 57 of the 60 recipients
represented in Table 39. The results in Table 40 suggest that recipients
saw their building administrators, and to a somewhat lesser degree central
office administrators, frequently urging teachers to try new ideas in
their classrooms prior to the development of the minigrant projects. The
increase in administrative encouragement of innovation reported by recip-
ients was superimposed on fairly strong efforts in this direction already.
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Thirty-eight of the 45 administrators furnished information concern-
ing administrative encouragement of teacher innovation resulting from the
minigrant projects. Seventeen administrators reported marked increase
in the attempts of building administrators to encourage teachers to try
new ideas.in their classrooms; eight mentioned mild increase:in such en-
couragement on the part of building principals. The adniinistrators, who
were mostly building principals themselves, reported negligible:increase
in encouragement on the part of central office administrators in other
buildingsiin their districts.

Twenty-eight administrators indicated that building administrators
frequently encouraged teacher innovation prior to the minigrants, while
18 saw central office administrators as frequently encouraging teacher
innovation before the minigrant projects. The data from administrators
tended to:support the reports of recipients on administrative:encourage-
ment of teacher innovation prior to the minigrant projects.

TABLE 40

Number of Recipients Reporting Administrative Encouragement
of Teacher Innovation Prior to Minigrants by - 7

Category of Administrator and Extent of Encouragement
(N=57)

Category of administrator

Administrator in recipient's
building

Administrator in another building
in recipient's School district

Administrator in central office
Administrator in another school

district

Extent-of administrative'
encouragement of teacher innovation

Seldom:
Frequently Sometimes or never

29

7

18

1 4

3

A second Influence on administrators investigated in the studr-COn-
cerned the effeCt ot,the projects On administrative efforts to get :teachers
to apply for minigrants. Any type of awar4Tincluding a grant, reflects

_to .the credit tof.a schOol and its district. Administrators, conscious of
public relations; were,presumably,aware of the:value of minigrants: Ad-
ministrative behavior influending the production ofminigrant applications
could range frOm, a marked increase in attempts to get teachers to apply
for minigr.ants.tO a -decreaSi in interest in or. attempts at urging teachers

to seek these 'iliards. Findings concerning recipients' perceptions of
administrators' efforts to encOuragiteachers to apply for minigrants
followingthe start of the projects are show_ in Table 41. This table
reveals that 35 recipients saw either a marked or mild increase in their
building administrators' attempts to encourage teachers to apply for
minigrants. Similar behavior on the part of central office administrators-
was reported by 23. recipients.
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The influence of,projects on increasing administrative encouragement
of teachers to apply for minigrants was weighed against the level of
administrative performance of this task before the approval of the recip-
ients' projects. Findings concerning the earlier degree of administrative
encouragement, based on 53 of the 62 recipients represented in Table 41,
appear in Table 42. From the results in Table 42, twice as many recip-
ients'sa4 theit building administrators seldom encouraging teachers to
apply for minigrants as saw them either frequently or sometimes encourag-
ing teachers to do so. On the other hand, there Were as many recipients
who reported central office administrators either frequently -or sometimes
encouraging minigrant applications as who reported them seldom encouraging
such activity.

Thirty-eight of the 45 administrators furnished data on the effects
of the piojecti on administrative encouragement of teachers to apply for
minigiants. Twenty-five administrators said marked: increase. encourage-
neat of minigrant applications by administrators_inrecipients' buildings
occurred following the projects; nine administrators reported' similar
information for central office administrators. Seven administrators re-
ported mild increase in encouraging minigrants on the part ofcentral'
office administrators.

Eighteen administrators reported building administrators frequently
encouraged minigrant applications prior to the recipients! projects,
while:10 said building administrators sometimes encouraged teachers to
apply for minigrants, and six said building administrators Seldom or .

never:did, before the projects. 'Administrators indicated many more central
office administrators who frequently or sometimes encouraged minigrant
molidations prior to the recipients' projects than who seldom did.' The-
data from the administrators, disagreed with those obtained from therecip-
ients; who satil.administrative encouragement of minigrant applications, at
a relatively lower level before the recipients' projects.

TABLE 42

Number of Recipients Reporting Administrative Encouragement of
Minigrant Applications Prior to Recipients' Minigraats by

Category of Adiinistrator and Extent of Encouragement
(N=53)

Extent of administrative
encouragement of minigrant applications

Seldom
Category-of 84Ministrator Frequently Sometimes or never

Administrator in recipient's
building

Administrator in another building
in.recipient's ichOO1 district

Administrator in centra1:office,
AdministratOr in-another,school

,

dietrict

13

4

14

-

12

6

12

1

24

15

10

2
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t

3. Effects on parents and school board members.

Clients' knowledge and evaluation of what occurs in their children's
sdhools play an important role in the efficient operation of a school
system. Financial support, and of equal importance and greater prob-
ability, attitudinal support, are more likely to be forthcoming when
parents and school board members know and approve what their schools are
doing. It is the attitudinal support which helps to prevent dissension
and the accompanying morale problems which eventually cut schools into
corridors of ineffectiveness. Minigrant projects, as fairly unique
activities, could influence clients' attitudes toward their schools.
Consequently,_ the study sought information from recipients concerning
parents' and school board members' knowledge and feelings about minigrant
projects.

The knowledge and feelings of school board members could range from
a thorough and enthusiastic acquaintance with a recipient's project to
complete ignorance or a negative view of the project. A school board
which found merit in a particular project, or in this means of encourag-
ing new.approaches in classrooms, could authorize funds to continue the
project and/or initiate others which have merit. Findings from recip-
ients' reports of the effects of their projects on boards of education
are summarized in Table 43. Thirteen recipients indicated that board
members' interest in their projects extended to the point of local fiscal
assistance for the continuation of these projects and/or the initiation
of other projects; 20 recipients reported that boards of education showed
little or no interest in their projects. Nineteen recipients admitted

-that-they were not aware of what school boards knew and felt about their
projects.,

TABLE 43

Number and Percentage of Minigrant Projects
by the Type of Effect on School Boards

(N -59)a

Type of effect on school boards
No. of
projects

Financial support voted to continue the
project and/or initiate others 13 15.1

Strong interest in the project, but not to
the extent of financial support 20 23.3

Mild interest in the project 2 2.3
No interest in the project 20 23.3
Little or nothing is known about the project

by the board 4 4.7

Total 59 68.7

a
An additional 19 recipients reported they were not aware of what school
boards knew about their projects.

Forty-four of the forty-five administrators reported the feelings of
school boards toward recipients' minigrant projects. Eight administrators
indicated that school boards in their districts had decided to continue
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financial support to the recipients' projects and/or to extend support to
new= projects; 11 administrators reported- keen,inteteston the Ott of
their:boards in recipients' projects. However, 15 administratots admitted
thAti, while-their boards ''knew about the projects; they: had not eXpitised

intetest,one way or theother'in,them.

. Parents', knowledge =and feelings about minigrant projects could range
from a depth of interest:which included a deaire'to see the projects
continued or exPandectto complete-ighotaaceof-or negative feelings.to-
war&the-projecti.-,lzindings-,ftOmreCipients! tepotts Of the effects of

their' projecm_oiv,Patents are'Oontained Twenty -six:' recipients

indicatedr:that' parentsvished to see their projects continued or expanded;
only seven recipients reported that parents had no interest in theit'pro-

jects. Seven recipients said that parents were not aware of their projects.
.

:Forty-four OUthe forty -five administratOrs'in the study: supplied

data -on, the- effects of recipients' prOjects,on parents. Teivadministra-
-tors,reporteckthat:parents,wereLAo impressed with thetprojecterJthat'they
AiisWkthem continuidot expande&.:Iwelve administrators indicated-
parentsexPredsedlno interest- in the-projetts, while seven-Administrators
adlitte&,therverc.-unawarea'what-s-parents'knew- about-the:projects:-

!;i.;
4 ' , 4.

_ "IncdolpatingrreCipiente.reports.,of the-effects of their projects on

,isOhooLJboardlmembers with" those'- omparents,thereseeied' to bem6.,re,-:
'4OsitiVeAnterest,An&-Support!from:parents.'-than from boaattembeis. .0ne
factOrwhichAilight.7:helpotoaccount for-this-difference in interest concerns

HadhooLJboardst fiscalrlresponsibilities: Expressions of StreftWenthusiasm
on the part of board members would be expected to be followed-by

financial support. The attitudes toward taxes prevalent in most com-
munities invariably cause boards of'- 'education to be cautious about anything

which might result,in tax,,increases.AboVq.tqlerabl -limits. Board members

may tend to be non 4CoMM:j.44-committal' reserved,towird activities which can

increase the costs of

TABLE 44

-Number and-Percentage- of minigrant Prof eats°
by the Type .of Effect On Parents

(Nin65)a

No.._of

Type of effect on parents prolecti . %

Interest in seeing the project continued or expanded 26 30.2

Strong interest in the project, but not to the point

of wanting it continued 12 14.0

Mild interest in the project 13 15.1

No interest in the project 7 8.1

Little or nothing is known about the project by parents .7 8.1

Total

....

65 75.5

a An Additional 13 recipients reported they were not aware of what parents

knew about their projects.



4. Effects on the minigrant recipient.

Obtaining a minigrant could affect a recipient's professional be-
havior in at least three ways. First, the minigrant, as an award, could
draw attention to the individual receiving it. This attention focuses
in part on the recipient's professional skills and knowledge related to
the project recognized by the award. The resulting communications
situation could lead to increased contacts between the recipient and
professionals and clients, for the purpose of transmitting information
about the project. The contacts could be informal, e.g., an encounter
in the hall or in the faculty room, or they may be formal, e.g., a
scheduled faculty or PTA meeting. Increasing contacts in order to
communicate professional information may be an important stage both in
breaking down the walls of isolation which have long been characteristic
of teaching and in enhancing the professional status of teachers.

Second, receiving a minigrant is more than getting an award; it is
a professional achievement as well. As a professional achievement, it
has potential for strengthening the identity of the recipient with teach-
ing as a professional endeavor. Two traditional indices of professional
behavior include the amount of professional reading one does and the
quality of one's associations with organizations formed to foster certain
types of life work. It was possible for a minigrant to influence the
recipient's professional reading and his relationships with professional
organizations.

Third, obtaining a minigrant could raise the general level of
innovation in a recipient's teaching. It could serve as a release

imechanism which enables the recipient to multiply his new idea output.

Information concerning the effects of the minigrants on recipients'
contacts with professionals and clients, their professional reading,
their role in professional organizations, and the level of innovation
in their teaching are presented in Table 45. A sizable group of recip-
ients reported some increase in their informal contacts with teachers,
administrators, and parents, with the largest number indicating increases
in contacts with administrators. With the exception of teachers, however,
the projects resulted in very little increase in formal contacts with
profesSionals and clients. Most recipients reported no change in their
contacts with school board members. Thirty-five recipients reported
increases in their professional reading, while 22 said they increased
their attendance at professional meetings following their projects. The
largest group of recipients, 64, indicated some or great increase in try-
ing out new ideas in their classrooms as a result of the minigrants.
The projects were reported as having only minor influence on recipients'
membership or leadership in professional organizations. It should be
noted that, despite the changes mentioned above, the largest numbers of
recipients reported no change in their professional behavior for the
variables investigated, with the exception of innovating in the classroom.
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Thirty-eight of the 45 administrators participating in the study
indicated changes in the professional behavior of recipients in their
schools, employing the same dimensions of behavior used by recipients
in reporting about themselves.: Information on the administrators'
appraisal of the recipients' professional behavior is summarized in
Table 46. The data provided by the administrators about the recipients
in general mirror:the data provided by the recipients theMselves. Ad-
ministrators tended to see proportionately greater increase in contacts
between recipients and school board members than did recipients. Ad-
ministrators, as did: recipientsf-indicated that recipients increased
their attempts at' classroom innovation as a result of the minigrant
projects.
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The effects of the minigrants on recipients were also examined
through an open-ended question. Recipients had an opportunity to respond
in' writing to a question regarding what obtaining a minigrant meant to
them. Seventy of the 86 recipients replied to this question. Invariably,
recipients related the professional satisfaction that obtaining, the mini-
grant had given them. Not only did recipients feel that minigrants brought
recognition to their teaching, but that the awards extended their teach-
ing by enabling them to do a more effective job in the classroom.

One theme running through the accounts of satisfaction mentioned by
the recipients concerned the importance of the minigrants for obtaining
the materials or equipment around which projects centered. Thirty-four
of,the 70 recipients responding to the open-ended question made some
reference to materials or equipment. Having materials or equipment
allowed recipients not only to implement their projects but to fulfill
their professional obligation to instruct students. One recipient, a
high school teacher, wrote the following:

"The time-sharing equipment provided by the mini-
grant gave us access to a computer.... Having this
facility in school benefitted the class, first of
all, because they did not have to wait several
days to edit programs. Secondly, it was reveal-
ing ,to :a number of fa_culty members, particularly
those in science and math who had had no prior
experience with computers. Finally, many students,
in math classes were introduced to the surprising
,computer capabilities."

Another recipient from the high sdhoollevel said it this way:

"imply stated, the, award-of the minigrant has en-
,.jibied my group to participate, in activities which
we might not have been able to do. For example, we
purchased a tape recorder and were able to clarify
ideas, by listening to former "sessions". It. was a

very handy "tool" in .arty situation."

An elementary :.teacher stated the following:

"The minigrant has given me an opportunity to work
with my children in a new way which I believe has
enlivened and enriched their beginning reading pro-
gram. It has also.. led me.to some.new learnings in

tiaing,equipment 'or example, the tape recorder it-
,self.was not. new to ntebut the cassette type of
recorder was, anork,so,was, the listening station)

Of course,, the minigrantalso meant that I was able
to obtain excellent equipment which probably never
would have been included in our regular budget for
instructional supplies. The cassette recorder and
listening stations will be useful for many years and
in many ways beyond those envisioned in the original
proposal."
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The protocol material cited above provides some indication of the
importance of the minigrants for getting materials or equipment for the
recipients. However, in each instance, the goal of the recipient was
not merely to obtain the materials. The materials were a means by which
recipients could extend. and enrich their services to pupils.

Dissemination of information about minigrant projects.

The minigrant projects needed to be communicated to others for
widespread effects to occur. If professionals, for example, remained
uninformed of the nature and the results of the projects, there was no
way for these projects to influence their teaching. The teacher as a
Change agent using the medium.of the minigrant project was highly depen-
dent on communications machinery. Consequently, the study sought infor-
mation from the recipients regarding the means by which the results of
their projects were transmitted to others.

Two ways of communicating information about the projects were speak-
ing and writing. The speaking and writing could be done by the recipient
himself or by others, including professionals, e.g., teachers or adminis-
trators, or non-professionals, e.g., newspaper reporters. In addition,
the communication could be informal, e.g., conversation in a faculty room,
or formal, e.g., a report at a faculty meeting. Written reports could be
published or unpublished. The dissemination of information about the
recipients' projects was investigated within the context of the dimensions
of communication mentioned above.

Findings concerning ways the results of the minigrant projects were
communicated to teachers appear in Table 47. As indicated in this table,
information about recipients' projects tended to be disseminated to
teachers by oral rather than written means. One striking exception to
this oral emphasis concerned the 50 projects for which accounts appeared
in newspapers Serving the communities in which the recipients' schools
were located.

Informal contacts with teachers, in which recipients talked about
their projects, comprised the most frequently reported oral means of
dissemination. In addition, there were 52 instances reported in which
administrators in recipients' buildings informed teachers orally about
the projects.

Forty-nine recipients indicated that teachers originated requests
for information about their projects. Teachers were able to learn about
seven of the projects through the radio program Speaking of Schools, pro-
duced through the cooperation of the New Jersey Education Association
and the New Jersey Congress of Parents and Teachers. With respect to
written communication, only 12 recipients said they prepared written re-
ports of their projects which were available to teachers.



TABLE 47

Number and Percentage of Minigrant Projects by
Means of Communication of Results to Teachers

(N=85)

Means of communication to teachers
No. of

projects

Oral Means
Teacher originated request for information 49 57.0
Recipient volunteered information in informal

contacts 68 79.1
Administrator in recipient's building informed

teachers about his project 52 60.5
AdMiniiirator in central office informed teachers

about the project 36 41.9
Recipient described his project at formal faculty

meetings 3() 34.9
Another teacher informed teachers about the

project 30 34.9
Recipient provided information about his project

at meetings of professional organizations 18 20.9
Other oral means 16 18.6

Written Means
Report appearing in local papers 50 58:1
Report appearing in a professional publication 16 18.6.

Unpublished report prepared by recipient 12 14.0.

Unpublished report prepared by administrator in
recipient's building 9 10.5

Unpublished report prepared by administrator in
central office 9 10:5

Other written Means 16 18.6

Findings on ways information about recipients' projects was comMtni -
ceied to: parents and school board members are found in Table 48. As

i4dicated in this table, recipients cited oral means of conveying infor-
mation to parents-and school board members much more often than written
means. ."rhemost frequently mentioned means of:disseminating information
orally to parents was informal contact between parents and recipients,
reported for 39 projects. - While 28 recipients reported that they informed
school board members AboUt minigrant projects through informal contacts,
33recipienta indicated that central office administrators provided in-
fO:rmatiOn orally_ to board members. The principal written means of
-infor*ing:blith,riatentif- and boara, members seemed to be magazine or newspaper

articles prepared by Fdurteei recipients .indicated that they had
.w4--tteM:unpub,liefied 'reports ,ebotit their -Projects which came to the attention

Of school Zboar4inembers; a similar number of recipients indicated parents
were intorMed'.bi.pUbliehe4 reports% whidh recipients had originated. School
bOard members 'learned about 13! of the projects through published reports
prepared by -recipients.
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Chapter IV

Conclusions and Recommendations

Conclusions

In Chapter I, the New Jersey Teacher Innovation Program was
characterized as a strategy for effecting educational change. Speci-
fically,, the Program made funds up to $1,000 available in the form of
minigrants to classroom teachers in New Jersey public schools to enable
them to implement innovative ideas about teaching. The recipients of
these minigrants in accomplishing their projects acted as agents of any
change resulting from the operation of the total strategy.

Selected characteristics of the recipient-change agents from the
1968-69 New Jersey Teacher Innovation Program were described in Chapter
III, together with characteristics of the origin and development of their
projects. The findings in Chapter III can be synthesized to produce a
composite portrait of the recipient-change agent resulting from the grants
made possible in 1968-69. The picture suggested by these findings is of
a person who may be of either sex and who probably is mature in years.

This person is an experienced, certificated teacher enjoying tenure
in his school district, where he may teach at either the elementary or
junior-high school level. The traditional indices of professionalism in
teadiing are particularly applicable to him. He likely owns a master's
degree,_but regardlessof his degree status he has actively pursued formal
higher jeducation. He joins teacher organizations at local, state, and,
frequently, national levels; he may serve his, local organization in some
leadership capacity. In addition, he probably belongs to one or more
professional associations specifically related to his teaching interests.
He read4 Profeisionaly beyond, for example, what is required in college
Courses.- While he is teaching now, he anticipates moving to an adminis-
trative or Specialized staff position in the near future.

The recipient not only perceives himself to be innovative in introduc-
ing new content, trying new methods, and using different materials in his
teaching, but teaches in a school where the administration encourages
innovation. He sees his innovation as a creature of his own thinking,
while the innovation of his colleagues is seen as either direct borrowing,
or modified borrowing, from others. In addition to relying on his own
thinking to guide his teaching, he obtains cues from pupils' interests.
HO-if/ever, suggestions from parents and administrators, and procedures

emphasized in college courses in teacher education have considerably less
admitted influence on his teaching. The more widely-acknowledged tasks
associated with teaching such as selecting instructional goals, present-
ing content, and preparing learning materials appeal more to him than
such tasks as guiding pupils' social-emotional development and evaluating
teaching - learning.

While the recipient remains inner-directed as far as ideas for teach-
ing are concerned, he does seek assistance when needed, relying on building
administrators and supervisors, central office personnel, and teachers in
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his subject or grade area. The field of his professional interactions
is limited mostly to his own building, especially to his own teaching
area; he has little or no contact with teachers in other buildings in his
school district or in other districts. The professional world of the
recipient is comprised of his students and him.

Chapter III revealed a number of effects of recipients' projects on
other professionals (teachers and administrators), clients (parents and
school board members), and the recipient-change agent himself. The effects
of the minigrant projects on teachers appear relatively modest. The use
of the projects by others seemed restricted to the recipients' buildings,
and especially to the recipients' teaching areas within these buildings.
For example, as reported in Chapter III, 42 recipients indicated a total
of 194 teachers in their teaching areas and their buildings were using
something from the projects; 22 recipients said that 160 teachers from
different teaching areas in their buildings were using some aspect of the
projects. There is little evidence to suggest that the use of the projects
extended much beyond the recipients' school buildings. This conclusion
is supported by the reports of the 45 administrators cooperating in the
study, a group which had some opportunity to know about any wide utili-
zation of the projects elsewhere.

The number of teachers using the projects is one thing, the nature
of this use is quite another. As indicated in Chapter III, the minigrant
recipients' evaluation of the use of their projects by others ranged from
indorporatioh of important aspects of the projects into teachers' own
'Work to interest in unimportant aspects of the projects. Since many of
the projects involved materials or equipment, the inclusion of some

"important aspect of a project into a teacher's work could as easily have
been the use of one or more of the materials as the development of spin-
Offs from the basic concepts or principles undergirding a project.

'Of the 20 projects visited by the investigator, only three gave
evidence` f being used by other teachers. Two of the three were designed
to he used by other teachers. Each of the three was in use or was soon
to be used in other buildings in the district in addition to the recip-
ients' buildings. The use by teachers in the recipient's building of the
one project of the three not specifically designed for others seemed to
consist largely of borrowing materials from the recipient.

The effects of the minigrant projects on teacher innovation and
teadhets' applying for minigrants, on administrative encouragement of
Mather innovation and teachers' applying for minigrants, and on school
board'support for teacher innovation appear equally moderate. This is not
to minimize the importatice of changes which occurred in any of these areas
aka result of a given recipient's minigrant. Indeed, the fact that 13
recipients reported that their school boards decided to lend some finahcial
support to the projects and/or to additional teacher innovation is an
achievement Of consequence, particularly for the individual districts where
this occurred. That for one of the 20 projects visited by the investigator
there was evidence the project resulted in marked increase in community
interest and cooperation with the school and its educational program is
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an accomplishment of note. However, the number of recipients reporting
various external effects for their projects and the number of external
effects;observed in visits to projects remain small, and, therefore,
the influence of the projects on other professionals and clients (school
board members and parents) must be considered modest.

The study found the spoken word to be the principal means of dis-
seminating information about the projects. Specifically, information
seemed to be communicated mostly through informal conversations between
recipients and teachers and through oral exchanges between building ad-
ministrators and teachers. Informal oral communication within a school
is not conducive to wide dispersal of information, a condition which may
help to account for the restricted spread of effects of the minigrant
projects.

The only substantial form of written dissemination of information
about the projects seemed to be articles in local newspapers. Again, un-
less a newspaper has wide circulation, its value for informing others ..who

ought to know about the projects is severely limited. For the content, of

the projects to have broad impact requires more powerful means of inform-
ing teachers than the simple types of oral communication revealed in the
study. .

The effects of the projects on students are quite difficult to judge,
since learning is an individual matter. The study was not able to, focus
on behavior changes occurring with specific pupils. The investigator. did

talk extensively- with pupils in,10.of the 20 projects visited., Some very
significant changes in Interests, attitudes, and values as well as _in
skills and knowledge probably took place in many pupils connected with the
projects. For example, a small group of high school students became aware
of the prOblems of blacks in the inner city; some elementary and junior
high school students enjoyed school9 possibly for the first time; some
high school students_ recognized new vocational options. In general, .the

projects had considerable impact on students.

. .. : :.....: - q,.

The most significant effects of the minigrant projects were on,the
recipients themselyes. These effects, which were, internal, involved:,
professional self-actualization. Much of the evidence for this conclusion
was derived from conversations with recipients,, pupils, and administrators
during ,the visits to 20 of the projects, and from responses .to unstructured
items in, the recipient's and the administrator's questionnaires.

.. .., -,. . . /0, A I
As ,

s .,;:
,

The, recipients -did not become excellent teachers because they received
minigrants. ,To the contrary, the recipients obtained.minigranis because
they ,were good teacherkin the first place. Administrators generally
praised recipients highly. One administrator said about a recipient:

"He's a great teacher. I wish I had a million like him."

Another stated:

"She is one of the finest teachers in this school."



Examples of other resiarkei included the following:

"It, (the recipient'S obtaining a minigrant) confirmed
iy,oPinion of -theteacher, which was that she was a
superior teacher."

'"It (the minigrant) provided recognition to an
Outstanding teacher.'"

"The -.Warding of a minigrant to...encouraged a fine
teacher 'to improve a service she had already put
into. effect."

:

The minigrant made it possible for the recipient to raise his teach-
ing to a higher level of effectiveness, chiefly by permitting him to
itapieSfeiti'lin 'idea lie had b-eenIiEirbOting' but was unable to do much about

it?regnired 'funds 'that the school district was either unwilling
to a single 'teacher and 'classroom. The evidence in

4. th'e j.ititdr is fiftrong that recipients Sought minigrants to get materials
"41tict-4iiiiiiiiiiint obtainable' in no other way.

Effective teaching, of course, does not necessarily demand elaborate
equipment or materials. Similarly, innovation in teaching can occur with-

aotitclaWol44Oitiy,materials-or apparatus. It is conceivable that many
"--teicheto.-1With'-innOvative ideas did 'not apply for minigrants because their

-money for implementation. Any type of grant- system
"ifuOlf"sis tlieliii'lersey'TeaChet-Innovitticin Program may be inadequate for

ifid,encOUraging innoViition of this' tylie:
.; .

.

'-'"'','NeVertheiesa, the ;drive -to transcend `himself 'through technologidal
Ifilitielidages\ridiiiirites' One-of the distinctive motive patterns of Western

:Ttie:htialaiii.'4ie has its `limits; -however, man has 'been able to extend
Ails-16-igifiVotsight by'develOtiing' the microscope and the. telescope. it- is
not unexpected, then, to find: initiored in the classrOom'the -Same interest
in materials and technology found in the larger fabric of the culture.
Miere) iii-iibtang.iinutinil about 'teachere wanting. to extend -their instruction
throiliti'the se.:of;the'lloist -effective materials and technology extant.'

the high level of -technological sophistication -prevalent in
ironic to note that relative barrenness of schools and

classrociiiiiiidth'44Stiect` to materials. and equipment. When eqUipinent is
available, the requisite accessories for maximizing its usefulness are

issiy 'have 'a -camera, 'but since there is no
Andfillif iiilititChatie the camera - can't be 'used; a' school may have access

-btit the. '1Unds 'piONiided 'to buy time permit the computer to
be --iiiitte.With few '9ft:deft's.

,Seventeen 'bf the 20 recipients N.Tisited.'by the investigator acquired
materials or equipment in connection with their projects. The comments
of the recipients indicated that these materials and equipment made it
possible to do a better job of teaching students, or stated another way,
to give more ceffeCtivet profesitickisil service 'to oliehts.



Providing more effective instruction to pupils is one level of

professional self-actualization. Some recipients, however, gave evidence

of moving in the direction of a second level. This second level of pro-
fesSional self-actualization is intensely personal and involves the
recipient's inner feelings toward himself in relation to his life's work
derived from satisfactions from teaching young people and seeing changes
take place in their personalities.

Witness for a deeper level of professional awareness is found in the
comments of some recipients about their minigrant projects. One elementary

teacher said the following:

"It has helped to make my teaching more honest. I

feel as though I am really reaching my children on
their level and giving them genuine learning ex-
periences, rather than spoon-feeding them."

A second elementary described' her feelings this way:

"More important, however, has been the thrill of
watching new attitudes and new concepts slowly
taking shape in young minds. It has been the wit-
nessing of sustained enthusiasm for learning beyond
the love of a good grade, but instead to satisfy a
curiosity. It has been the recognition of the value,
on the part of parents in a conservative community,

of a new approach to learning. To a great extent I
think my reward has been the personal one of seeing
a theory on paper become a successful reality while

learning new techniques and gaining new insights."

AAother elementary teacher reacted in the following manner:

"Although it was not anticipated by me in writing up
my proposal, the greatest beneficiary may very well

be me. There have been so many beautiful scenes to
behold in the relationship between the Aide and the
children, I am constantly learning from my association
with him. He has helped me to better understand what
it means to be Black; helped me to improve my relation-
shipS with parents; helped me to make my lessons more
Meaningful; and most of all, helped me to learn
humility and to value a human being for whatever he
is, rather than what he might someday become."

A high school teacher spoke as follows:

"To have a meaningful project funded by the State is
one of the most significant events of my career. The
talking, planning, and carrying through of my project
was a tremendous learning experience for me. The

project itself provided my students with an education
they could not have obtained in any other way.
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Recommendations

r.) ',al' 4,1: (/ : _ ' L , rhet ,54AnIfy Teacher, .7.ppovaticia Program invites ,teechers to foram-
shous teaching laildploir4.des funds for putting, these ideas

into nction. in classrooms. The study' xevealeit, that a number 4::Citanges
act pccuiwiien .teachere'-,neW ideas were given financial. Support in the
form of "minigrants.

11 844 ;47,9 ,,,c7p#8 4., change, are associated with the stimulation of
clasaroom teachers through external recognition in the form of minigrants.
One type of Change concerns the influences di the innOliat4.ve projects on
others, as well as on the teacher-recipient hitieelt. The results of the
study of the 196876,9,si miaagrantjecipients, show that teacners' ideas can
lead to changes.,Asginf, the, u of the rec4.03.0t1* idea by other
teachers to the. deyeloplien te!:kting: 1)y othet: teacheis, their own
new ideas. In addiVR, :throtiglitas innovative project can
alter the attitudes of parents and influence the policies of school boards.
Finally, the re cipieRt tKrougi5 pojçan, modify. th,e,,,b.R411114,9,r,P.f
numbers of students in mieninifui ways, and this total eiperienCe Can
lead to a deepeningr.rof the teacherjs O. p,rofessional insight and identity.

If the,fmukt.ions1cha *Belk pOSsible a# the: *lilt; Or:fin*grants are
to be maximltsed, llonexer, ,Moret,elieCti.:ve *ans. inkiktnintothers about
the innovative ideas ,54 While the Teacher
Innovati,..Y.#8PII Ack!1:14:5,P,,,f9r,.,,itiAlkrat).4 the AeyelOpnt and imple-
mentation of ,A1,1A9,1fatirjr#O#N,41". 48813r0.0111.1;, makes littleli-ttie or no
provision iforl,th,e;diffits: "these:444s. need for, more thoughtful
consideration of .innprat*Ve,i4.47,eas to others
is emphatizedi,by,..thelgindi4igsarAse ,s04y- indj:Cattpg,ttiet, teachers learn-
ed about through inoiml 14'Oilit-"of=mouth means.

Wider intelligence,* teacherlinnovation ight, bet,at,t,841e,d9,:ffiT,,AF,,,
ample, by starting '"Journal of New 4eriiii Teacher devoted
to teachers' projects, and imaginative tfideas, and Aistributed*, to every

'k -11 f-d41.-",-.141,1:''teacher iiktta,,ktItte.t4410her.lr 141eor,..impro-vingt4e,..trAns)aission of
informationt czoa4ernitig -,tefic:iffeA' ovia4VCideas,:itibt to create a
position ,ati...tite Jtatk_leyelAntitled:;,,Inpottit:iipi :t,onsulteakt:::, Each year a
number jcA,Laingriment.,..ye, A.,.appo-Linteil !to :th*s; goidtion. One
task of ..0.0ti#,ons4tfptit,*ght.liktia.4/44,sit Ac#999: diettl4s:, throughout
the StatikAtlAescribe.,,:i0nointiye :Partfi.cuiar merit.
A seconds: tpask:umight'i con49 tui;# kliciiiirshoon,!,14n:Oation in the
claisroom:te 4Aitiewjtat4.f.fekt_en, tppitoeC.h, might, bei:thepiodisction of a
film .abouticlasttross;innosiatkop tih,,101 eifinip7les: from various
projetts. This, pan,icouidilanned .a4144produce'd'by,a:_grap of minigrant

,

';:i:Fs.)f. 4.4 J OC:.6A second type of change resulting from focusing on classroom -teachers
as sources pyftcil7 44s1 inoive 91T,,,..g:Ltcopt*13 or patterns by
which schools, Ara.oirgsniz,ed,.#9,F494., chieenient ,The ,*:ststfuctural patterns
of schoo.otptnimatkcnIthaxe,'invetr.ki.#17_)-14e,tarAi7calt; With, ,te4Chers typi-
cally at the,Ottp_m ohe hiarciy. rWhile, Migrant's brought momentary,..,

recipients.
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attention to some teachers and their work, there was no evidence from the
study that basic changes occurred in the status of teachers as a result
of the Teacher Innovation Program.

However, modifications in the operational patterns of schools are
probably long term and gradual rather than immediate and precipitate.
Hence, it might require sustained activity on the part of a change
strategy such as the Teacher Innovation Program before transformations
in the formal status of teachers become salient. Consequently, if the
Teacher Innovation Program is continued, it should receive periodic
monitoring to determine the direction and amount of impact which this
kind of external stimulation of classroom teachers has on the contexts
in which teacher- recipients function.

In the course of the study it became apparent that the Teacher
Innovation Program recognized innovative projects which involved spending
money for tangibles such as materials and equipment, or activities, e.g.,
field trips. This special emphasis causes inquiries to be raised about
innovative ideas which need few or no funds to implement, and which, if
they exist, would probably receive little acknowledgment from the present
Teacher Innovation Program. To what extent does "non-material" inno-
vation occur in public school classrooms? What are the dimensions of
this type of innovation? What kinds of teachers develop and try ideas
which require little or no financial input? In what ways might such
teachers differ, if at all, from teachers whose innovations involve more
material emphases? These are some questions to which those associated
with the Teacher Innovation Program in New Jersey may wish to address
themselves.

A. more important issue, perhaps, than "non-material" varieties of
classroom innovation concerns the nature of the persistently creative
innovative teacber, a topic on which the present study yields no infor-
mation. The study found that the recipients of minigrants generally
perceived themselves to innovate frequently in their teaching. It is
doubtful if all of the recipients are equally innovative in the class-
room. Moreover, inspection of the projects reveals a wide range of quality
in innovative ideas. It would be useful to identify the continuously
creative innovative teacher for purposes of discovering the behavioral
variables which underlie the idea productions of such professionals. In-
formation on these variables, for example, could aid in the development
of programs for improving teachers' innovative behavior. Any investi-
gation designed to locate and describe the creative innovative teaching
personality would probably involve an in-depth study using small groups
of subjects. Such a study might serve to provide additional scope and
direction to the New Jersey Teacher Innovation Program as a strategy for
educational change.
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Green Hall
Trenton State College
.Trenton, New Jersey
December 12, 1969

The New Jersey State Department of Education is interested in finding out
sane effects of the Teacher Innovation (Minigrant) Program during its first

-.year (1968-69). It is vital that any program as ambitious as the one awarding
minigrants to New Jersey teachers be monitored periodically. It is particularly
important that benchmarks be established at the beginning, so that any exami-
-nation of the program in subsequent. years might have greater meaning. A grant

-trim the U.S. Office of Education makes it possible to study the 1968-69
Teacher Innovation Program. Your help is needed to assure the success of this
study.

The study includes two questionnaires: one to be completed by each 1968-69
minigrant 'recipient (for projects having two or more recipients, only one,
selected at'rendam, will receive a questionnaire); the other to be completed
by a meMber.of the administrative staff in the recipient's school. As a follow-
up to the. questionnaires, a sample of 20 to 30 projects will be visited to
obtain interviews with the minigrant recipient and others affected by the project.

The minigrant recipient's questionnaire seeks answers to the following
general questions:

1. What are some characteristics of the 1968-69 minigrant
recipients, their projects, and the environments in which
they teach?

.2. What are some of the effects of the projects on the
recipients, on other professionals, on pupils, and on
lay people?

3. How has information about the results of projects been
disseminated?

By completing the enclosed questionnaire you will make a valuable contri-
bution to the study of the 1968-69 Teacher Innovation Program. It is hoped
that you will answer each question as accurately as possible (questions appear
on both sides of each sheet). The study is not designed to substantiate a
preconceived position or to make the Innovation Program "look good"; all it
seeks are the honest answers to the questions mentioned above. If a given
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December 12, 1969
Page 2

question does not permit you to reveal all of the information you have about the
topic, feel free to use the margins or additional sheets for your comments.

Your responses to the questionnaire will be treated in strict confidence;
they will be shown to no one. Moreover, no questionnaire information will be
identified with a given individual or school system in the report of the study.
While this research is being conducted for the State Department of Education,
I have no official connection with the Department. (I am an Associate Professor
of Elementary Education at Trenton State College.) My role is solely that of
an impartial observer carrying out a research investigation.

The completed
A stamped envelope

Thank you for
'Teacher Innovation
you will receive a

J'ICW:dhm

Enclosures

questiammtre should be returned.t9Ame by December 312.1969.
is enclosed for this purpose. : s:

your professional contribution to the.%study of the 1968-69
Program. When the report of the investigation is :completed,

copy.

Sincerely yours,

ITrincipal-Investigator::
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Litt of litut Strum
DEPARTMENT OF EDUCATION

SEE WEST STATE STREET
P.O. SOX 20111

TRENTON, NEW JERSEY MISES

Dear

Last December, you were asked by Dr. John K. Walthew of Trenton
State College to participate in a study of the effects of the 1968-69
New Jersey Teacher Innovation Program. As a 1968-69 ninigrant recipient,
you were sent a copy of a questionnaire, with the request that it be
completed and returned to Dr. Walthew by December 31, 1969. To date,

no questionnaire has been received from you.

It is important that data be collected from each 1968-69 mini-
grant recipient. In fact, the State Department of Education feels it
is one of your responsibilities as a recipient to cooperate in the study
which Dr. Mathew is conducting for the Department. Your responses to
the questionnaire will be regarded in strict confidence; they will not
be revealed to State Department officials or anyone else. Neither you
nor your school Will be identified with specific information in the final
report of the study.

Kindly return your completed questionnaire to Dr. John K. Walthew
at Trenton State College. (If you no longer have the return envelope,
Dr. Malthewls complete mailing address is provided in the next para-
graph.) You should respond to every item in the questionnaire, even
those which ask you how others (administrators, school board members,
etc.) perceive events. If you do not know precisely how administrators
or school board, members, for example, feel about an event, answer the
question in terms of how you think, they feel.

If you no longer have your questionnaire, you should secure one
at once by writing to the following address:

Dr. John K. Walthew
Associate Professor of Elementary Education
Green Hall
Trenton State College
Trenton, New Jersey 08625
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Dr. Waithew can be reached by telephone by calling the following number:
Area Code 609-882-1855, Ext. 315.

Thank you for your professional contribution to the study of the
1968-69 Teacher Innovation Program.

, ..

, .

Sincerely yours,

tjitzr
sivu24.

de;
Lfee.i -44/

Thomas Adams
Teacher Innovation Program
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*dr lit Witt. $treil
DEPARTMENT OF EDUCATION

ass WEST STATE STREET
P.O. BOX EOM

TRENTON, NEW JERSEY OBSES

Green gall
Trenton State College.
Trenton, New Jersey
April 6, 1970

j.

1-Itiryott =a professional staff member in your school (or district)
from New Jersey- State 'Department of Education for

196'869t2 The -State -Department is interested in -finding -out some effects of
the Teacher Innovation (Minigrant) :Program -during, its first year (1968-69).
It is vital that any program as ambitious as the one awarding minigrants to
Neii-034irief-tesiChers be ,monitored periodically. It is particularly important
t1iat IiiiiithiiiikgF4er.estaliliehed thee beginning, so that any examination of
.thPrcitfatii-iirlstibeequeint-Iyears-taight'have greater meaning. A grant ..from the
USOffi of EthiClititiff-maiket it possible to study the 1968-49- Teacher_

Your help is needect.to assure the success of this study.
T.it :1'4 Id. S.

. .

The study includeetWo-AinestiOtutaires: one completed by each 1968-69:. minigrant recipient (for projects having two or more recipients, only one,
seleitid .randolit:---ireictivid's questionnaire); the other to be .completed by

oVihetaiiiiiitratiVe Staff. in the recipient's school._ As a follow--
up.:Wther'tthiaitiOnnlifes ill-sample: 4f 20 :to .30 -projects will be visited- to
oblateinteftiewe ath the ,iminigrant recipient and others affected by the .

LlitOtatCOMp1eted-questiotulaires,have already _been received from most mini-

The administrator's questionnaire seeks answers to the following general
o ,

. 03 -

Ithe characteristics of administrators closely
aii.aCciatifd with the 1968.49 minigrant recipients and the environ-

1.* *Mat these administrators -and recipients -work?

1'

2. What knowledge do administrators have about the following:
. .

and development of recipients projects,
,_,"1),,,,..1tha,.)effeCts of ii,rojecte -on recipients, other profeesionals,

pupils, and lay people?

3. How has information about the results of projects been disseminated?

-
.. .

A11, ''` 2r-r1",., 2. "'AO ^ --, -", '` , 4, kr' - - Ar . -
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If you are the administrative official most knowledgeable about the work
of the minigrant recipient in.your.school or district, kindly complete the

ienclosed questionnaire and return it to me. By completing the administrator's
questionnaire you will make a valuable contribution to the study of the 1968-69
Teacher Innovation Program. It-is hoped that you will answer each question as
accurately as possible (questions appear on both sides.of each sheet). Please
respond to all questions, even though.. you may not .feel -at the moment that you
have enough to

with the knowledge you have.at the_moment.. Since the. recipient's and the
administratoes.questionnaires are.independent.of.each.other, it is important
that the administrator snd the recipient.not consult each other.

If you are not the administrative official most knowledgeable about the
work of the minigrant recipient, I would appreciate your referring this material
to the appropriate person at once.

The study is not designed to substantiate a preconceived position or to
make the...Innovation Program "look good"; all it seeks are the honest answers
to theAuesaons mentioned above. If a given question does not permit you to
reveal,all_of the information you have about the topic, feel free to use the
margins= or: additional sheets for your comments.

:Your' responses to the questionnaire will be treated in strict confidence;
thWwilllbeshownto. no one. Moreover, no questionnaire information will be
identified :with a given individual or school. system 1.n.the_report_of the study.
While this,researehls being; conducted for the State Department of. Education, I
haveAlo: official connection with:,the Department. (I am an Associate Professor
of Elementary Education at Trenton State College.) my role is solely that of an
impartial observer carrying, out a research investigation.

,,ALnumber.of minigrant projects involved multiple:recipients,. In these
casegiAiine- recipient.mas 'selected at random and sent a questionnaire. In respond-
ing to most items Of the administrator's questionnaire it will not make-any
difference,Whether,there was only one or many recipients. For those items for
which =it is-necessary to know the name of the .person in your.school who received
a recipient's questionnaire, this name is found on a card attached to the last
page of this letter.

In a few instances there was more than one minigrant project in a particular
school. It is not the intention.of this study to ask an administrator to
completemore..than one.questionnaire. _Hence; if there was. more.tban one,1968-69
minigraatproject_in your.school, the name of the recipient who is to be the
subject of your viestionnaire is found.on a card attached, to the-last page of
this letter.

- ,

The completed questionnaire should be returned. to me. by April 20, 1970. A
stamped envelope isencloted Ior this purpose. If you have any questions about.;:

study, write di call me at Trenton State College: Area Code 609-882-1855.
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Thank you for your professional contribution to the study of the 1968-69

Teacher Innovation Program. When the report of the investigation-is completed,

you will receive a copy.

JKW:dhm

Sincerely yours,

John K. Walthew, Ph.D.
Principal Investigator,
Teacher Innovation Program Study

and
Associate Professor. of Elementary

. Education, Trenton State College
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QUESTIONNAIRE FOR

1968-69 MINIGRANT RECIPIENTS

NW JERSEY TEACHER INNOVATION PROJECT
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This questionnaire has been prepared to obtain information from teachers
who received minigrants during the 1968-69 school year. It is important to
respond to each question as accurately as possible. If you have additional
information about a question, use the space between lines or in the margins.
You may also attach extra sheets, if you wish.

1. Sex

a. Male E:-.1

b. Female

2. Age (at the time you received your minigrant).

a. 20-24 El d. 35-39 El g. 50 and older

b. 25-29 e. 40-44

c. 30-34 ill f. 45-49 1:=1

3. Number of years teaching in your present school system (including the
1968-69 school year, but.: not 1969.-70).

a. 1 year

b. 2-3 years

c. 4-5 years ED
d. 6-10 years

e. 11-15 years

f 0,20 years,

g. More than 20 years

A .. _

4. Total number of years teaching (including the 1968-69 school year, but
not 1969-70).

a. 1 year 1.= e. 11-15 years

b. 2-3 years 111 f. 16-20 years

c. 4-5 years MI g. More than 20 years

d.. 6-10 years

5. Amount of formal education. (Check one.)

a. Attended college but do not hold an undergraduate
(baccalaureate) degree

b. Hold an undergraduate college degree

c. Hold an undergraduate college degree and have
taken additional course work, but not in an
advanced degree program

d. Hold an undergraduate college degree and have
taken additional course work in an advanced
degree program

e. Hold a master's degree

E2



f. Hold a master's degree and have taken additional E
course work, but not toward a doctor's degree

g. Hold a master's degree and working toward a
doctor's degree

h. Hold a doctor's degree

6. Indicate the name and location of the college from which you received
your undergraduate (baccalaureate) degree.

7. Teaching grade area in 1968-69. (if you taught in more than one area,
check the one area under a or b where you spent most of your time.)

a. Regular classroom teacher

1. Elementary school

(a) Grades K-3

(b) Grades 4-6

2. Intermediate school

3. Junior school

4. High school

b. Teacher of special subjects

1. Elementary school

2. Intermediate school

3. Junior school

4. High school

c. Other (Please indicate)

a

a
a

a

8. Teaching field in 1968-69. (If you were an elementary, intermediate,
or junior school teacher who had the same group of pupils for several
subjects each day, check one of the first three boxes. If you taught
a single subject only, even in the elementary school, indicate your
subject. If you taught more than one subject, but did not have the
saw group of pupils all day, check the one in which you did most of
your teaching.)

a. Elementary school teacher

b. Intermediate school teacher

c. Junior school teacher

d. Teacher of

1. Agriculture

2. Art

a



3. Behavioral sciences
(sociology, psychology, etc.)

4. Biological sciences

5. Business Education (Aceounting,
general business, secretarial
studies, typing)

6. Distributive occupations

7. Driver education

8. English language and literature

9. Foreign language(s)

10. Home economies

11. Industrial Arts

12. Mathematics

13. Music

14. Physical education (including
health and coaching)

15. Physical sciences (physics,
chemistry, general science,
earth science, etc.)'

16. Reading

17. Recreation

18. Skilled trades

19. Social studies (geography,
history, economics, political
science, etc.)

20. .Special education (mentally
retarded, disabled)

21. Speech and drama

rn 22. Technical occupations

J -23. VoCatiohal-Technical related
subjects

24. Other, (Please indicate)

a

a

a
a

e. Specialists and special service personnel

1. Aduio-visual

2. Guidance Counselor

3. Librarian

4. Nurse

-4-
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5. Psychologist

6. Other (Please indicate)

f. Administrative personnel

1. Assistant principal

2. Coordinator (Please indicate
field)

3. Department head (Please indicate
field)

4. Principal

5. Supervisor (Please indicate
field)

6. Other (Please indicate)

E
a
a
a
a
a

9. Do you hold a standard (regular) or permanent New Jersey teaching
certificate in the field checked in Item 8?

a. Yes

b. No

a
a

c. You are not classified as a teacher (Please indicate
whether you hold a certificate for your position)

a

10. To Which of the following local groups did you belong when you applied

for a minigrant? (Check one.)

a. Local teachers' association.

b.. Teachers' union local

c. Both the local teachers' association and the union

d. Neither the local teachers' association nor the union

a
1=-1

a
If you checked local teachers' association, answer 10A; if you checked
teachers' union, answer 10B; if you have checked both, answer 10A and

10B
10A. What part have you played in your local teachers' association?

a. Leadership role

b. Member only a
10B. What part have you played in your teachers' union local?

a. Leadership role

b. Member only

a
a

-5-



11. With which of the following were you affiliated at the time you
applied for a minigrant? (Check all that apply to you.)-'

a. District, regional, or national teachers'
union council

b. County teachers' association

c. New Jersey Education Association (NJEA)

d. National Education Association (NEA)

e. None of the above

12. List any leadership responsibility you have had for each category
checked in Item 11. Leadership responsibility includes Serving as
a member of a committee of a given organization. List only responsi-
bilities existing at or prior to your application for a ninigrant.

13. List any professional organizations other than teachers' unions or
teachers' associations (including NJEA and NEA) to which yoLbelonged
at the time you applied for a minigrant, e.g., county chapter. of the
International Reading Association (IRA). For each organization listed,
indicate whether you have been a member only or have held, a leadership

position. Member 'Leadership

Organization Only Position

a
a
a

14.,* For each organization listed in Item 13, indicate the-extent to which
you attended meetings during the school year precedingyourminigrant
application, e.g., the county chapter of the International Reading
Association might have met four times in 1967-68; two of the meetings
might hairs been attended'.

Organization

-.6-

Number of
Meetings
Held

Number, of

Meetings
Attended

a



15, How many professional books did you read during 1967-68, the year

preceding your minigrant application, (Exclude books read in con-

junction with college courses.)

a. None ::1 d. 6-10

b. 1-2 0 e. More than 10

c. 3-5

15A. List the titles of the books which you read,

16. List the titles of any professional journals or magazines which you

read fairly frequently during 1967-68, the year preceding your minigrant

application. (Exclude journals and magazines read in conjunction with

'college courses.)

17. Which of .the following best describes what you expect to be doing five

years from now? (Check one,)

a. Teaching the same grade or subject

b. Teaching a different grade or subject (Indicate the El
grade or subject, etc.)

c. Working in the public school in a specialized staff Ei
position, e.g., reading consultant, guidance counselor,
school psychologist, etc. (Indicate the position.)

d. Working in the public school in an administrative or
supervisory capacity, e.g, principal, supervisor, de-
partment head, curriculum director, etc. (Indicate the

position.),

e. Not in the public schools, but still in education or
in educationally related work (Indicate the type of

work.)

f. Not in teaching or educationally related work

a

a
18. Which of the following most accurately describes the teaching climate

existing in your school when you applied for a minigrant? (Check one.)

-7-



a. Teachers are encouraged by administrators to try
out new ideas in their classrooms however, ad-
ministrators want to be informed of the new ideas

b. Teachers are encouraged by administrators to try
out new ideas in their classrooms - it is not
necessary to inform administrators

c. Teachers are free (but not encouraged by adminis-
trators) to try out new ideas in their classrooms -
however, administrators want to be informed of the
new ideas

d. Teachers are free (but not encouraged by adminis-
trators) to try out new ideas in their classrooms -
it is not necessary to inform administrators

e. Teachers may try out new ideas in their classrooms
only if the ideas are originated by administrators

Teachers are discouraged by administrators from
trying out new ideas in their classrooms

19. Which of the following most accurately describes your project? (Check

one.)

a. Adoption - you took an idea, technique, material,
etc. developed by someone else and made it your
project

b. Adaption - you took an idea, technique, material,
etc., developed by someone else, modified it to
conform-to the requirements of your teaching situation,
and made it your project

c. Creativity - you developed your project around your
own idea, technique, material, etc.

a
a

20. Wheredidyouobtain the idea for the topic of your minigrant project?
If more than one applies, check the one source which influenced you
most.

a. Solely from your own thinking

b. From a non-public school professional source

(1) Reading professional literature

(2) Taking college courses

(3) Attending a meeting of a professional
organization

(4) Other (Please indicate.)

c. From a professional in public school work

(1) A teacher in the same field or at the
same grade level in your building

1:]
a
a
a

a
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(2) A teacher in a different field or at a
different grade level in your building

(3) A teacher in another building in your
school district

(4) A teacher in another school district

(5) An administrator or supervisor (in-
cluding department head) in your building

(6) An administrator in another building in
your school district

(7) An administrator on the central office
staff (including the superintendent)

d. From a non-professional source

(1) Reading

(2) Talking with a school board member

(3) Talking with parents

CO Talking with students

(45)- Other (Please indicate)

a
a

a
a
a
a
a

a

21. Some interests which may have influenced the development of your project

are listed below. Use the numbers one to four to indicate the order in

which these interests influenced you. Place the number one in the box
of the interest which influenced you most, the number two in the box of
the interest which was next most influential, etc. No number is to be

used more than once.

a. Interest in subject matter content (concepts, skills, etc.)

to be taught

b. Interest in changes in pupils as a result of your project's
implementation or use

c. Interest in the materials and/or the technological equip -
,meet used in the project

rInterest in developing a new method or technique for your II
.,,zteaching repertoire

22. Man interest completely different from the four listed in Item 21 above
influenced you most in developing your project, please indicate it.

a
a

23. Who helped you decide to apply for a minigrant for your project? If

more than one helped, check the one that was most influential.

'me



a. No one

b. Professionals in public school work

(1) A teacher in the same field or at the
same grade level in your building

(2) A teacher in a different field or at a
different grade level in your building

(3) A teacher in another building in your
school district

(4) A teacher in another school district

(5) An administrator or supervisor (in-
cluding department head) in your building

(6) An administrator in another building in
your school district

(7) An administrator on the central office
staff (including the superintendent)

c. Professional educators not involved in public
school work

(1) State Department of Education personnel

(2) Professional organization personnel, e.g., NJEA

(3) College professor

(4) Other (Please indicate)

NM

a
S
a

d. Non-professionals

(1) School board member

(2) Parent

(3) Student

(4) Other (Please indicate)

S

S
S

S

24. Below are some eac.sons why teachers sought minigrants to obtain
financial assistance for their projects. Place the number one in
the box following the reason that best applies to you, the number
two in the box following the reason that is next most applicable
to you, etc. Each box should contain a number, from one to five,
but any number should not be used more than once.

a. Confidence in your ability to win a minigrant

b. Feeling that your project was so important that it
was worthy of the effort of writing a proposal
that might or might not be funded

a



c. Feeling that obtaining a minigrant would provide
you with greater professional recognition

d. Feeling, that applying for a minigrant was what
thoee with whom you work expected of you

e. Feeling that a minigrant was a means of getting
materials and/or equipment which might be obtained
in no other way

25. If a reason completely different from those listed above in Item 24
influenced you most in applying for a minigrant, please indicate it.

"""05,1...4

m '

26. As you prepared your minigrant proposal for submission to the State
Department of Education, with whom did you consult? Check each one

-'with iham you consulted. For each one checked, enter one of the four
umtmiiii5elow in the second box to indicate the amount of consultation:

(1) the proposal was largely this person's work

(2) you worked closely with the person'in preparing
your proposal

(3) you worked occasionally with the person in
preparing your proposal

(41 you talked once or twice with the person about
preparing your proposal

a. No one was consulted

b. Proiessionals in public school work

(1) A teacher in the same field or at the same
I ;grade level in your building

(21A teacher in a different field or at a different El
grade level in your building

(3) A teacher in another building in your school
district

(4) A teacher in another school district

(5) An administrator or supervisor (including
department head) in your building

(6) An administrator in another building in your
school district

(7) An administrator on the central office staff
(including the superintendent)

Person Amount of
Consulted Consultation



c. Professional educators not involved in public school work

(1) State Department of Education personnel

(2) Professional organization personnel, e.g., NJEA

(3) College professor

(4) Other (Please indicate)

d. Non-professionals

(1) School board member

(2) Parent

(3) Student

(4) Other (Please indicate)

a
a
a

a
a

a

a
El
a

27. As you conducted your project, a number of people may have known what
you were doing. In the box following each category of persons, in-
dicate the number who knew about your project in operation. For ex-

ample, if five teachers in the same field or at the same grade level
in your building knew about your project as you were conducting it,
enter the number five in the box following this category. A blank box
indicates no one in that category knew about your project in operation.

a. No one knew your project was going on

b. Professionals in public school work

(1) Teachers in the same field or at the same
grade level in your building

(2) Teachers in different fields or at different
grade levels in your building

(3) Teachers in another building in your school
district

(4) Teachers in another school district

(5) Administrators and/or supervisors (including
department heads) in your building

(6) Administrators in another building in your
school district

(7) Administrators on the central office staff
(including the superintendent)

c. Professional educators not involved in public school work

(1) State Department of Education personnel

(2) Professional organization personnel, e.g., NJEA

(3) College professors

(4) Others (Please indicate)

No. of
Persons

a
a
a

a
a
a

-12-
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d. Nonprofessionals

(1)School board members

(2) Parents

(3) Students

(4) Others (Please indicate)

a

28,,;You. are probably aware of how others felt about your project (the nature

of what you were trying to do). For each of the groups comprising this
ited, indicate the consensus of feelings about your project. This is

,: to be Clene. placing one of the following five numbers in the box after
each, category that' applies. If you are not aware of how a category of

, ,
personsjeels about your project, enter no number in the box.

(1) expressed strong enthusiasm about your project

(2) felt your project was interesting, but did not
become'overly excited about it

(3) had no strong feelings one way or another about
your project

(4) were skeptical about the value of your project,
but did' not condemn it

(5) expressed strong negative comments about your project

a. Professionals in public school work

(l).. Teachers in the .same field or at the same
level in your building

(2) Teachers in different fields or at different
grade levels in your building

(3) Teachers in another building in your school
district

(4) Teachers in another school district

(5)ALdministrators and supervisors (including
department headi) in your building

(6'), Administrators in another building in your
school district

(7). Administritors,On the central office staff
(including the superintendent)

II

II

b. Professional educators not involved in public school work

WI State Department of Education personnel

(2) Professional organization personnel, e.g., NJEA

(3) College professors

(4) Others (Please indicate)



c. Non-professionals

(1) School board members

(2) Parents

(3) Students

(4) Others (Please indicate)

29. You are probably aware of how others felt regarding the value of the
minigrant awards as you prepared your proposal and conducted your

project. For each of the groups comprising this item, indicate the

consensus of the feelings toward the value of minigrant awards. This
is to be done by placing one of the following five numbers in the box

after each category that applies. If you are not aware of how a category
of persons feels about the minigrant awards, enter no number in the

boxes.

(1) expressed strong enthusiasm regarding the value of

minigrants

(2) felt minigrants had some value, but were not overly
excited about them

(3) had no strong feelings one way or the other about

minigrants

(4) were skeptical about the value of minigrants, but

did not condemn them

(5) expressed strong negative feelings about the value

of minigrants

a. Professionals in public school work

(1) Teachers in the same field or at the same Ii
grade level in your building

(2) Teachers in different fields or at different
grade levels in your building

(3) Teachers in another building in your school
district

(4) Teachers in another school district

(5) Administrators and supervisors (including
department heads) in your building

(6) Administrators in another building in your
school district

(7) Administrators on the central office staff
(including the superintendent)

a

a
b. Professional educators not involved in public school work



(1) State Department of Education personnel

(2) Professional organization personnel, e.g., NJEA

(3) College professors

(4) Others (Please indicate) ED

E

c. Non- professionals

(1) School board members

(2) Parents

,(3) Students

_(4) Others (Please indicate)

El
S

30. Which of the following two descriptions most accurately characterizes
your project?

a. The project directly involved teaching students

b. The project was primarily involved with the production
of materials, the use of technology, or the develop-
ment of methods or techniques which might be used with
students at a later time (however, the immediate focus
of the project was not the teaching of students).

S
S

31. Estimate the number of pupils that have been affected by your project.
Enter this number in the box following the response that is appropriate
for your project.

a. Direct effect - your project directly involved the
teaching of students

Indirect effect - your project was concerned with
producing materials, etc., and only indirectly has
involved the teaching of students

You have no knowledge of the number of pupils
affected by your project

S
S

S
32. Which of the following best describes the effect of your project on

pupils? (Check one.)

a. There were immediate, observable changes in pupils

b. Only long range changes in pupils can be expected

c. There were immediate, observable changes in pupils
as well as the possibility of long range changes

d. There were no immediate, observable changes in pupils,
and long range changes are unlikely

S
S
a

33. Which of the following best describes the nature of the change in pupils'
behavior resulting from your project? (Check one.)

gaW
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a. Pupils know or understand some subject matter, e.g.,
facts, concepts, generalizations, etc.

b. Pupils are able to perform some skill, e.g., reading
for literal comprehension, batting a ball, etc.

c. Pupils understand some aspect of themselves (or of
the behavior of others)

d. Pupils are able to relate more effectively to others

e. Other (Please indicate)

f. It is not possible to describe the changes in pupils'
behavior resulting from the project

g. The project was not designed to produce changes in
pupils' behavior

II

34. Did your project have any effect on the rate at which pupils learn?
(Check one.)

a. Yes - as a result of the project there was a percept-
ible change in the rate that pupils learned

b. No - as a result of the project little or no discern-
ible change in the rate that pupils could do something
was detected

c. The project was not designed to produce a change in
Ahe rate pupils could do something

It was not possible to tell whether there was any
change in the rate that pupils could do something
as a result of the project

a
E

35. In the box following each category, estimate the number of teachers
who have made use of something from your project, e.g., subject matter,
methods, materials, results, etc. If no teachers have used anything,
enter _a ...zero in the box. A blank box will indicate that you do not
know whether any teachers in a category have made use of your project.
In the second box following each category, evaluate this use by enter-
ing the number of one of the following statements:

(1) Most of the teachers indicated have incorporated
important aspects of your project into their own
teaching

(2) Most of the teachers indicated have shown an
interest in important aspects of your project,
but have so far not used these in their own
teaching

(3) Most of the teachers indicated have incorporated
unimportant aspects of your project into their
own teaching

-16-
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(4) Most of the teachers indicated have shown an interest
in unimportant aspects of the project, but have so far
not used them in their own teaching

No. of Evaluation
Teachers of Use

a. Teachers in the same field or at the same
grade level in your building

b. Teachers in different fields or at different
grade levels in your building

c. Teachers in another building in your school
district

d. Teachers in another school district a

a
a
a

36. List the names of teachers in your building who are using something from
your project in their teaching.

37. Which of the following most accurately describes the innovation attempts
of teachers in your building? (Check one.)

a. Adoption - teachers use new ideas, techniques, materials
etc., developed by others

b.. Adaption - teachers modify ideas, techniques, materials, I=
etc., developed by others to fit their teaching
situations

c. Creativity - teachers develop their own ideas, techniques,e
materials, etc.

d. Teachers do not usually use innovations in their work

a

38. How have other teachers generally learned about your project? (Check

all responses which represent important means of communicating infor-
mation about your project.)

a. Oral means

(1) Teachers have contacted you regarding your project EI
(these teachers have originated requests for in-
formation)

(2) You have volunteered information about your project
through informal contacts with teachers

(3) You have described your project to other teachers at
formal school faculty meetings

-17-

aalo.-.,..........,....A.1.47,1,44141.1.0.744i4tiaatiTiOliiadd,44=gtiri."61....4544.. .0,4,-- +41.

4.41,11161,11



(4) You have informed other teachers about your project
at meetings of professional organizations, e.g.,
NJEA, International Reading Association (IRA),
Association for Supervision and Curriculum Develop-
ment (ASCD), etc.

(5) Administrative and/or supervisory personnel (includ-
ing department heads) in your building have informed
other teachers about your project

(6) Administrators on the central office staff (includ-
ing the superintendent) have informed other teachers
about your project

(7) Another teacher has informed teachers about your
project

(8) Other oral means (Please indicate)

b. Written means

(1) A report of your project written by you has been made
available to teachers

(2) A report of your project prepared by an administrator
or supervisor (including department head) in your
building has been made available to teachers

(3) A report of your project prepared by an administrator
on the central office staff (including the superin-
tendent) has been made available to teachers

(4) A report of your project has appeared in the local
papers (Indicate the person responsible for this,
e.g., you, your building principal, your superin-
tendent, etc.)

(5) A report of your project has appeared in a pro-
fessional publication, e.g., NJEA Review (indicate
the person writing the report, e.g., you, your
building principal, your superintendent, a fellow
teacher, etc.

(6) Other written means (Please indicate)

c. There has been no oral or written dissemination of infor-
mation about your project to teachers

E

Ei

a

a

E

39. What has been the effect of your project on the board of education in
your school district? (Check one

-a. The board is so impressed with the results of your project
it has decided to continue financial support for it and/or
similar projects



b. The board has expressed keen interest in the results of
your project, but not to the point of making any financial
commitments to it and/or similar projects

c. The board has shown mild interest in the results of your
project

d. While the board knows about your project, it has not ex-
pressed interest one way or the other in the results

e. The board has indicated a basic disinterest in the results
of your project

f. The board has expressed strong negative feelings concern-
ing the results of your project

The board appears to know little or nothing about the
results of your project

h. You have no knowledge of what the board knows about your
project

a

40. What has been the effect of your project on parents in your school
district? (Check one.)

a. Parents are so deeply impressed with the results of your
project they wish to see it continued or expanded

b. Parents have expressed keen interest in your project, but
generally have not indicated a desire to see it continued
or expanded

c. Parents have shown mild interest in your project

d. While parents are aware of your project, they have not
expressed interest one way or the other in the results

e. Parents have signified a basic disinterest in the results
of your project

f. Parents have expressed strong negative feelings about the
results of your project

Parents appear to know little or nothing about the results
of your project

h. You have no knowledge of what parents know about your
project

a
a

a

El
El

ED

41. How have the board of education and parents learned about the results of
your project? (Check all responses which have served as important means
of communicating your project to the board and/or parents. The first
column of boxes concerns the school board, and the second column concerns
parents.)

-19-
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a. Oral means

(1) Parents and board members contacted you to
learn of the results of your project

(2) You conveyed information about the results of
your project through informal contacts

(3) You made formal presentations in which you
described the results of your project

(4) An administrator or supervisor (including de-
partment head) in your building conveyed
information about your project

(5) An administrator on the central office staff
(including the superintendent) provided infor-
mation about your project

(6) Another teacher has reported the results of your El
project

(7) Other oral means (Please indicate)

School
Board
Members Parents

Written means

(1) Your. writing

(a) An unpublished report

(b) A published article

(2) The writing of an administrator or supervisor
(including department head) in your building

(a) An unpublished report

(b) A published article

(3) The .writing of an administrator on the central
office staff (including the superintendent)

(a) An unpublished report

(b) A published article

(4) The writing of another teacher

(a) An unpublished report

(b) A published article

(5) An article written by a professional educator
not connected with a public school system

(6) A magazine or newspaper article written by a
layman

(7) Other written means (Please indicate)

-20-
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There has been no oral or written dissemination of n
information. about your project

p5

42. Indicate the extent to which there has been an increase in teachers'
trying out new ideas in their classes following the implementation of
your project. The following categories of teachers are to be considered:

(1) Teachers in the same field or at the same grade
level in your building

(2) Teachers in different fields or at different grade
levels in your building

(3) Teachers in other buildings in your school district

(4)'Teachers in other'school districts

it

Every response is followed by four boxes, one for each of the four
categories of teachers listed above. The number at the top of each
of the four columns of boxes corresponds to one of these categories
of teachers. Check the box for each category of teachers to which a
response applies. Each column of boxes should include only one box
that is checked.

a. There has been a marked increase in teachers'
,, ,trying out.new ideas in their work

b. JTeacherd'hav'e shown a marked increase in interest
trying out new ideas without actually doing so

There has been a mild'increase in teachers' try-
ing out new ideas in their work

5d. teathers have shown a mild increase in interest in
tty nig out new ideas without actually doing so

?

There has been no change in teacher interest in
trying-out new ideas or in their attempts to do so

There has been a decline in teacher interest in
trying out new ideas or in their attempts to do so

g. You have no knowledge of teacher interest in try-
ing out new ideas or their attempts to do so

--IndiCate the degree which teachers tried out new ideas in their work
prior to the initiation of your project. Use the following ratings:

Category of
Teachers

w. Lai Di 1.41

a

[
El a El

M

(1). Frequently

(2) Sciiiitimes

(3) Seldom or never

Each category of teachers is followed by three boxes. For each category,
check the box representing the appropriate rating. If you have no knowledge

-21--
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regarding a particular category, so indicate by leaving the three
boxes blank.

Seldom
Frequently Sometimes or Never

a. Teachers in the same field or at the
oame,grade level in your building

Teachers in different fields or. at
different grade levels in your building

c. Teachers in other buildings in your
school district

d. Teachers in other.school districts 1E1

a
El

M
Indicate the extent to which your project has influenced administrator
thinking regarding teachers' trying out new ideas in the cladsroan.
The following categories of administrators are to be considered:

(1) Administratots (including supervisors and department
heads) in your building

(2) Administrators in other buildings in your school
district

(3) Administrators on the central office staff (in-
cluding the superintendent)

(4) Administrators in other school districts

Every response is followed by four boxes, one for each of the four
categories,of administrators listed above. The number at the top
of ,each of the four columns of boxes corresponds to one of these

categories_of administrators. Check the box for each category of
administrators to which a response applies. Each column of boxes
should include only one box that is checked.

a.- There has been a marked increase in adminis-
trators.ittemptd to get teachers to try out new
ideas in their work

b. Administrators haVe shown a marked increase in
interest in-having teachers try out new ideas
*lout actually encouraging them to do so

There has been a mild increase in administrators '1 1

ittemptito get teachers to try out new ideas in
theiatit

cr. Administrators have shown a mild increase in
interest in having teachers try out new ideas
without actually encouraging them to do so

a

a

Categories of
Administratorssa ill Lk).

a
a

El ED

a

a

a

S

a



e. There has been no change in administrator
interest in trying out new ideas in teaching
or in their attempts to get teachers to do so

f. There has been a decline in administrator interest 1:::1

in teachers' trying out new ideas in teaching or
in their attempts to get teachers to do so

g. You have no knowledge of administrator interest
in teachers' trying out nw ideas in teaching or
in their attempts to get teachers to do so

a

a E=1

a

45. Indicate the degree to which administrators encouraged teachers to try out
new ideas in their work prior to the initiation of your project. Use the
following ratings:

(1) Frequently

(2) Sometimes

(3) Seldom or never

Each category of administrators is followed by three boxes. For each
category, check the box representing the appropriate rating. If you have
no knowledge regarding a particular category, so indicate by leaving the
three boxes blank.

Seldom
Frequently Sometimes or Never

a. Administrators (including supervisors
and department heads) in your building

b. Administrators in other buildings in your Ei
school district

c. Administrators on the central office staff
(including the superintendent)

d. Administrators in other school districts

a

a
a

a I]

46. Indicate the extent your obtaining a minigrant has increased teacher
interest in applying for minigrants. The following categories of teachers
are to be considered:

(1) Teachers in the same field or at the same grade
level in your building

(2) Teachers in different fields or at different
grade levels in your building

(3) Teachers in other buildings in your school district

(4) Teachers in other school districts

Every response is followed by four boxes, one for each of the four
categories of teachers listed above. The number at the top of each of
the columns of boxes corresponds to one of the categories of teachers.
Check the box for each category of teachers to which a response applies.
Each column of boxes should include only one box that is checked.

-23-



a. Your obtaining a minigrant has been followed
by other teachers writing proposals which they
plan to submit to the State Department of
Education

b. 'After you received a minigrant, teachers ex-
pressed strong interest in writing proposals,
but so far have not done so

c. After you received a minigrant, teachers
presiied mild interest in-writing proposals

d. After you received a minigrant, there was little El
or no increase in teacher interest in writing
proposals

e. After you received a minigrant, there was a
decrease in teacher interest in writing proposals

f. You have no knowledge of teacher interest in
applying for minigrants

Category of
Teachers

141cater

El IN

El [73 M

47. Indicate the extent of teacher interest in applying for minigrants prior
to funding of your proposal. Use the following ratings:

(1) High

(2) Medium

(3) Low

Each category of teachers is followed by-three boxes. For each
category, check the box representing the appropriate rating. If
you have no knowledge regarding a particular category, so indicate
by leaving the three boxes blank.

a. Teachers in the same field or at the same
grade level in your building

b: Teachers indifferent fields or at different
grade levels in your building

c. Teachers in other buildings in your school
district

d. Teachers in other school districts

High Medium Low

E:1

48. Indicate the extent your obtaining a minigraht has influenced ad-
ministrator interest in encouraging teachers to write proposals.
The following categories of administrators are to be considered:

(1) Administrators (including supervisors and depart-
ment heads) in your building



(2) Administrators in other buildings in your school
district

(3) Administrators on the central office staff (in-
cluding the superintendent)

(4) Administrators in other school districts

Every response is followed by four boxes, one for each of the four
categories of administrators listed above. The number at the top of
each of the four columns of boxes corresponds to one of these categories
of administrators. Check the box for each category of administrators
to which a response applies. Each column of boxes should include only
one box that is checked.

Categories of
Administrators

12-1 1-2-1 12/ 1.4.1

a. There has been a marked increase in administrator
efforts to encourage teachers to apply for
minigrants

b. Administrators have shown a marked increase in
interest in having teachers apply for minigrants
without actually encouraging them to do so

c. There has been a mild increase in administrator
efforts to encourage teachers to apply for
minigrants

Administrators have shown a mild increase in
interest in having teachers apply for minigrants
without actually encouraging them to do so

e. There has been no change in administrator efforts
to encourage teachers to apply for minigrants

There has been a decline in administrator efforts ED
to encourage teachers to apply for minigrants

g. You have no knowledge of administrator efforts
to encourage teachers to apply for minigrants

o E3

49.- Indicate the extent to which administrators encouraged teachers to apply
for minigrants prior to the funding of your proposal. Use the following
ratings:

(1) Frequently

(2) Sometimes

(3) Seldom or never

El

:=1

Each category of administrators is followed by three boxes. For each
category, check the box representing the appropriate rating. If you
have no knowledge regarding a particular category, so indicate by leaving
the three boxes blank.



L..1.2

Seldom

Frequently Sometimes or Never

a. Administrators (including supervisors
and department heads) in your building

=
b. Administrators in other buildings in 1.__I El M,--t

your school district

c . Administrators on the central office E--.1 = =
staff (including the superintendent)

D7=1"jAdministrators in other school =
districts

50. Indicate the extent you have changed with respect to each of the

behaviors. listed below since you received a minigrant. The follow-

ing ratings are to be used:

(1) Increased greatly

(2) Some increase

(3) No change

(4.) Some decline

(5) Declined greatly

Increased Some No Some Declined

Greatly Increase Change Decline Greatly

a. Contacts with teachers

(1) Informal El El CI 7-7

(2) Formal, i.e., = = El ,....1
speaking to groups

b. Contacts with administrators

(1) Informal

(2) Formal, e.g.,

r-. speaking to groups

c. Contacts with school board members

MO

(1) Informal

(2) Formal, e.g.,
speaking at board
meetings

d. Contacts with parents

(1) Informal

(2) Formal, e.g.,
speaking to groups
such as the PTA

e. Reading professional
literature

S S

1-1
El ElS

S
S

S



4

.,........."

f. Membership professional 1=1 I C1 1 I E3
organizations

g. Leadership in professional ED
organizations

h. Attending professional El
meetings s.

i. Trying out new ideas in III i=
your ovm teaching

.

51. t'll,leffOttiowing -iiepresent some Ways that -teaching might be varied. In-
di1C/ati-thireitint each prior to your application for a

064 the following -ratingb;

:.(-1) Frequently 10 or more times per year

E:I El I= El
a
a

a
a

-(2) Sometimes - 3 to 9 times per year

10) Almost never .2 or fewer times per year

.;,;..,-.

Almost
Frequently Sometimes Never

a. Introducing new and/or unique content
SEonceptAills,, etc..) into your
filching program

b. 7Tsitinunew methods ,and techniques of
'-teaching

c. 'Wing different materi4le:-,and/or technology
in: your teaching

ED

II
52. Give some examples of ways you have varied your teaching 'to support your

responses to Item 51 above.

.4.t2 L54

3,-,,
-"

53. Somi-activities performed 1y teachers are listed'belowe Use the .numbers
ones selteicAo. indicate-the:order-of .interest of. these activities to you.
PlaCe 'the ,number one in the box of the activity that you like to do most,
thernumber two in the box of the activity that is of next, greatest in-
tereiit ta- be used more than -once.

a. rliel:Ping,.ashy pupil relate more effectively to
-other youngsters

b. -Presenting a concept to a group of students

c. ,7-Fieparing learning materials for pupils

-27-
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a



d. Deciding what should be taught to a group of pupils 0
e. Determining what weaknesses given pupils have in a 0

subject field

f. Working with an individual pupil to correct a parti-

cular deficiency

g. Determining the effects of a particular teaching

strategy on pupils

54. Below are some ways to teach. Use the numbers one to seven to in-

dicate the order in which you use them in your own work. Place the

-number one in the box of the way that you use most frequently, the

number two in the box of the way that you use next most frequently,

etc. No number is to be used more than once.

a. Teaching according to ways suggested by administrators

and supervisors

b. Teaching in ways used by superior teachers with whom
you have talked or whom you have seen

c. Teaching in ways suggested by textbook manuals and/or

other curriculum guides

d. Teaching using your own ideas regarding what needs to
be taught and how to teach it

e. Teaching using the ways stressed in teacher education
courses in college

f. Teaching in ways that pupils enjoy most

g. Teaching content and using techniques favored by

parents in the community

a
S

S

55. Rank the wais of teaching in the order that other teachers use them

in their work. Enter the number one in the box of the way you feel
other teachers use .first and foremost, the number two in the box of

the way other teachers use next, etc. No number is to be used more

than once.

. Teaching according. to ways suggested by administrators

and supervisors

Teaching in ways used by superior teachers

c. Teaching in ways suggested by textbook manuals and/or

other curriculum guides

Teaching using .one's own ideas regarding what needs to

be taught and how to teach it

e. Teaching using the ways stressed in teacher education

courses in college

f. Teaching in ways that pupils enjoy most

g. Teaching content and using techniques favored by
parents in the community

E:2

S
MN

S
S
S



,.,
.Mora

56. Rank the ways of teaching in the order of their importance to adminis-
trators -and supervisors. Enter the number one in the box of the way
which administrators feel is the most important, the number two in the
box of the way administrators feel is next most important, etc. No
number is to be used more than once.

a. Teaching according to ways suggested by administrators
and supervisors

b. Teaching in ways used by superior teachers

c. ',Teaching in ways suggested by textbook manuals and/or
other curriculum guides

d. Teaching using one's own ideas regarding what needs to
be taught and how to teach it

e.. Teaching using the ways stressed in teacher education
courses in college

f. Teaching in ways that pupils enjoy most

g. Teaching content and using techniques favored by
parents in the community

ED

Ei

Ei

57. Rank.,.the ways of teaching in the order of their importance to school
board members.

a. Teaching according to ways suggested by administrators
and supervisors

Teaching in' ways used by superior teachers
.,,....

c; `Teacing in- ways suggested by textbook manuals and/or
_other curriculum guides

d. --Teaching using one's .own ideas regarding what needs to
..,be taught and how to teach it

e. -Teaching using the ways stressed in teacher education
.,..courses in college

Teaching in ways that pupils enjoy most

g. Teaching content and using techniques favored by
-.parents. in the calamity

58. Rank...pie ways of teaching in the order of their importance
. I

a. Z.Teaching according to ways suggested by administrators
and :supervisors

b.,:,, Teaching in wags used by superior teachers

c. Teaching in ways suggested by textbook manuals and/or
other curriculum guides

d. Teaching using one's on ideas regarding what needs to
be taught and how to teach it

e. Teaching using the ways stressed in teacher education
courses in college

Et
CI
El
MI

0
MI
1:3

to parents.

ED

III
IIII

MN

a



Teaching in ways that pupils enjoy most

g. Teaching content and using techniques favored by
parents in the community

C=J
a

59. Below are listed some ways which a teacher might use to vary his
teaching. Use the numbers one to three to indicate the order of
importance of these ways to other teachers. Enter the number one
in the box of the way other teachers use most often, the number two
in the box of the way other teachers use next most often, and the
number three in the box of the way other teachers use least often.
No number is to be used more than once.

a. Introducing new content (concepts, skills, etc.) into
teaching

b. Trying new methods and techniques of teaching

c. Using different materials and/or technology in teaching a
60. Rank the ways of varying teaching in the order of their importance

to administrators and supervisors. Enter the number one in the box
of the way which administrators feel is most important, etc.

a. Introducing new content (concepts, skills, etc.) into
teaching

b. Trying new methods and techniques of teaching

c. Using different materials and/or technology in teaching a
61. Rank the ways of varying teaching in the order of their importance

to school board meaers.

a. Introducing new content (concepts, skills, etc.) into
teaching

b. Trying new methods and techniques of teaching

c. Using different materials and/or technology in teaching

a
E.
MO

62. Rank the ways of varying teaching in the order of their importance
to Parents.

a. Introducing new content (concepts, skills, etc.) into
teaching

Trying new methods and techniques of teaching

c. Using different materials and/Or technology in teaching,

63. What has obtaining a minigrant meant to you? Use the space below
for your response. Attach additional sheets, if necessary.

-30-
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QUESTIONNAIRE FOR

ADMINISTRATORS
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INSTRUCTIONS

This questionnaire has been prepared to obtain

information from administrators working closely with

teachers who received minigrants from the State

Department of Education for the 1968-69 school year.

It is important to answer each question as accurately

as you can. If you have additional information about

a question, use the space between lines or in the

margins. Extra sheets may be attached, if needed.



1. Your sex.

a. Male

b. Female

2. Your age.

a. 20-24

b. 25-29

c. 30-34

d. 34-39

e. 40-44

f. 45-49

g. 50 or older

4

3. Number of years in your present administrative position (including the 1968-69
school year, but not 1969-70).

a. 1 year e. 11-15 years

b. 2-3 years III f. 16-20 years

c. 4-5 years

d. 6-10 years /11

g. More than 20 years a

4. Total number of years administrative experience (including the 1968-69
school year, but not 1969-70).

a. 1 year e. 11-15 years

b. 2-3 years

c. 4-5 years

d. 6-10 years

f. 16-20 years

g. More than 20 years

a
a
a

5. Total number of years full-time teaching experience prior to becoming an
administrator.

a. 1 year e. 11-15 years

b. 2-3 years III f. 16-20 years

c. 4-5 years MI g. More than 20 years

d. 6-10 years

a
a
a

6. Amount of formal education. (Check one.)

a. Attended college but do not have an undergraduate
(baccalaureate) degree

b. Hold an undergraduate college degree

c. Hold an undergraduate college degree and have taken
additional course work, but not in an advanced
degree program

d. Hold an undergraduate college degree and have taken
additional course work toward an advanced degree

a
a
a

a



e. Hold a master's degree

f. Hold a master's degree and have taken additional
course work, but not toward a doctor's degree

g. Hold a master's degree and working toward a
doctor's degree

h. Hold a doctor's degree

a
a
a
a

7. Indicate the type of school in which you do most of your work. (Check
one .)

a. Elementary school (grades K-6)

b. Other elementary school - less than grades K-6
(Please indicate the grades in the school)

c. Intermediate school

d. Junior High school

e. High school

f. Other (Please indicate)

a
a

a
a

8. Indicate the number of teachers in your school building. (Count all
teachers who serve in your building.)

a. 9 or less

b. 10-19

c. 20-29

a d. 30-39 [7.1

e. 40-49

f. 50-59 En

g. 60 or more

9. What type of community does your school building serve? (Check one.)

a. Urban

b. Suburban

c. Rural

a
a
a

10. Indicate the nature of your leadership position. (Check one.)

a. Principal, in charge of the building

b. Assistant principal

c. Supervisor

1. General-responsible for a number

2. Special-responsible for a single
(Please indicate the subject)

d. Department head (Please indicate the

a

of subjects

subject

subject)

e. Other (Please indicate)

Ela
a
a



11. To which of the following local groups did you belong in 1968-69? (Check

one.)

a. Local teachers' association

b. Teachers' union local

c.. Both the local teachers' association and the union

d. Neither the local teachers' association nor the union E]

a
a

12. With which of the following groups were you affiliated in 1968-69? (Check

all that apply to you.)

a. District, regional, or national teachers' union council El
b. County teachers' association

c. New Jersey Education Association (NJEA)

d. National Education Association (NEA)

e. None of the above

12A. List any leadership responsibility you have had for each category checked

in Item 12. Leadership responsibility includes serving as a member of a

committee of a given organization. List only responsibilities during or

prior to 1968-69.

13. List any professional organization other than teachers' unions or teachers'
associations-(including NJEA and NEA) to which you belonged in 1968-69,
e.g., National Association of School Administrators (NASA). For each
organization listed, indicate whether you have been a member only or have

held a leadership position.

Organization

Member Leadership
Only Position

a
a
a
a
a

a
a
a
a
a
a

14. For each organization listed in Item 13, indicate the extent to which you
attended meetings during the 1968- 69-school year, e.g., the National



Association of School Administrators might have met once during
1968-69; you might have attended that meeting.

Organization

Number of
Number of Meetings

AttendedMeetings Held

a
a
a
a
a
a

a
ED
a
a
a

15. List the titles of any professional books which you read during 1968-69.
(Exclude books read in conjunction with college courses.)

16. List the titles of any professional journals or magazines which you
read fairly freqUently during 1968-69. (Exclude journals and_ magazines
read in conjunction with college courses.)

4, 4

17. Which of the following best describes what you expect to be doing five
years from now? (Check one.)

a. In your sane administrative position

b. In a different public school administrative position
(Indicate the position)

c. In a public school teaching position (Indicate the
position)

d. In a non-public school administrative position (In-
dicate the position)

e. In a non-public school teaching position (Indicate the
position)

f. Not in educationally relatediv%rk

-6--

a
a
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18. Which of the following most accurately describes the teaching climate
existing in your school in 1968-69? (Check one.)

a. Teachers are encouraged to try out new ideas in their work -
it is expected that tliey will inform administrators

b. Teachers are encouraged to try out new ideas in their work -
administrators are informed at the teacher's discretion

c. Teachers are free (but not encouraged by administrators)
to try out new ideas in their work - however, adminis-
trators expect to be informed

d. Teachers are free (but not encouraged by administrators)
t o,try out new ideas in their work z- - 'administrators are

informed at the teacher's discretion

e. Administrators usually suggest new ideas for teachers to
try' iittliairrwork
Administrators,wou.ld rather not see teachers try new ideas
in: heir,,work

a
a

a

a
19. Asmearly-as you know, where did the recipient get the idea for the topic

of his ninigrant project? If more than one applies, check the one
source-which influenced him most.

a. The recipient's own thinking

b. A:non-public school professional, source

1. Reading professional literature

2:-.--Taldng college courses

3;:-Attending a meeting of a professional organization II
4. Other (Please indicate)

a
a
a

professional in...public school work

------1:-----A-teacher-in the same field or at the same grade

level in the recipient's building_
2. A teacher in a different field or at kdifferent

grade level in the recipient's building

balding in the recipient's
bOhddrdistricte

4. A teacher in another school district

5. An administrator or supervisor (including depart-
__ment head) in the recipient's building

6. An administrator in another building in the
recipient's school district

An administrator on the central office staff (in-
cluding-the superintendent).in the recipient's
district

-7-
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d. A non-professional source

1. Reading

2. A school board member

3. A parent

4. A student

5. Other (Please indicate)

Oa
a
a

e. You do not know the source of the idea for the topic El
of the recipient's project

20. Some interests which may have influenced the development of the
recipient's project are listed below. Use the numbers one to four
to indicate the order in which the interests influenced him. Place
the number one in the box of the in(erest which influenced the
recipient the most, the number two in the box of the interest that
was next most influential, etc. No number is to be used more than
once.

a. Interest in subject matter content (concepts, skills,
etc.) to be taught

b. Interest in changes in pupils as a result of the pro-
ject's implementation or use

c. Interest in the materials and/or the technological
equipment used in the project

d. Interest in developing a new method or technique for
the recipient's teaching repertoire

a
a
ED

El

21. If an interest completely different from the four listed in Item 20
above influenced the recipient most in developing his project, please
indicate it.

22. Who helped the recipient decide to apply for minigrant for his project?
If more than one helped, check the one that was most influential.

a. No one

b. Professionals in public school work

1. A teacher in the same field or at the same grade
level in the recipient's building

2. A teacher in a different field or at a different
grade level in the recipient's building

3. A teacher in another building in the recipient's
school district

-8-
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4. A teacher .in another school district

An -adminittrator or 'supervisor (including depart-
Anent head) in the _recipient's building

..0.1..administrator, ,in., another building in the .

recipient's school district
7. An administrator on the central office staff

eluding the ,superintendent)

Professional eduCators not .in public school work
State Department of EduCation personnel

2. Professidnal ,Organilation personnel, -e.g., NJEA

3. College -professor

4. Other (Please indicate)

a

an-

d. Ncn-professionals,
1. School board member

Parent
Student

4. ether (Please indicate)

a
a
a

II
a
a
a

El

23. Aell.ow are samereasons-why teachera sought minigrants to obtain financial
assistance for_ their projects. .Placethe number- one in the box following
the reason that best applies- to the recipient, the -number two in the box
following the reason that is next most applicable to -the recipient, etc.
Zilch box should contain, a..number from one to five, but any number should
not be used more than once.

Recipient's ccnfidence in his ability to. win a minigrant

fb--.7 Feeling by the recipient that. his project was so

L---i important-that it WaS1wOrth,the effort of writing a
proposal that might or in:tight-not be funded

;a: Feeling iby- the.: recipient that.. obtaining aininigrant would
provide shill with-greater profeesional 'reaognition

d. Feeling by-the recipient that applying for a minigrant was
what those' with whaa,,he works, expected of him

e. Feeling by the recipient that. a minigrant, was a means of
getting materials and/or equipment which might be ob-
tained in no other way

a
a

a
a



24. If a reason completely different from those listed above in Item 23
influenced the recipient most in applying for a minigrant, please

indicate it.

25. As the recipient prepared his minigrant proposal for submission to the
State Department of Education, with whom did he consult? Check each

one consulted. For each one checked, enter one of the four numbers

below in the second box to indicate the amount of consultation:

(1) the proposal was largely this person's work

(2) the recipient worked closely with the person in
preparing the proposal

(3) the recipient worked occasionally with the person
in preparing the proposal

(4) the recipient talked once or twice with the person
about the proposal

Person Amount

Consulted Consultation

a. No one was consulted

b. Professionals in public school work

1. A teacher in the same field or at the same ID
grade level in the recipient's building

2. A teacher in a different field or at a
different grade level in the recipient's
building

3. A teacher in another building in the
recipient's school district

4. A teacher in another school district

5. An administrator or supervisor (including
department head) in the recipient's
building

6. An administrator in another building in the
recipient's school district

7. 'An administrator on the central office
staff (including the superintendent)

c. Professional educators not involved in public school work

1. State Department of Education personnel

2. Professional organization personnel, e.g.,

NJEA

3. College professor

4. Other (Please indicate)

-10-



d. Non-professionals

1. School board member a
2. Parent a
3. Student a
4. Other (Please indicate) a

a
a
El

26. As the recipient conducted his project, a number of people may have known

what he was doing. In the box following each category of persons, indicate
the number who knew about the recipient's project in operation. For ex-

ample, if five teachers in the same field or at the same grade level in the
recipient's building knew about the project as it was being implemented,
enter the number five in the box following this category. A blank box in-

dicates that as far as you know on one in that category was aware of the
project in operation.

a. No one knew the recipient's project was going on

b. Professionals in public school work

1. Teachers in the same field or at the same grade level
in the recipient's building

2. Teachers in different fields or at different grade
levels in the recipient's building

3. Teachers in another building in the recipient's
school district

4._ Teachers in another school district

5. Administrators and/or supervisors (including depart-
ment heads) in the recipient's building

6. _Administrators in another building in the recipient's
school district

7. Administrators on the central office staff
(including the superintendent)

c. Professionals not in public school work

1. State Department of Education personnel

2, Professional organization personnel, e.g., NJEA

3. College professors

4. Others (Please indicate)

a

d. Non-professionals

1. School board members

2. Parents

No. of
Persons

a
a
a
a
a
a
a

O
O
a
EJ

a



3. Students

4. Others (Please indicate)

El

27. You are probably aware of how others felt about the recipient's project
(the nature of what he was trying to do). For each of the groups com-
prising this item, indicate the consensus of feelings about the project.
This is to be done by placing one of the following five numbers in the
box after each category that applies. If you are not aware of how a
category of persons feels about the project, enter no number in the box.

(1) expressed strong enthusiasm about the project

(2) felt the project was interesting, but did not
become overly excited about it

(3) had no strong feelings one way or another about
the project

(4) were skeptical about the project, but did not
condemn it

(5) expressed strong negative comments about the
project

a. Professionals in public school work

1. Teachers in the same field or at the same grade
level in the recipient's building

2. Teachers in different fields or at different
grade levels in the recipient's building

3. Teachers in another building in the recipient's
school district

4. Teachers in another school district

5. Administrators and supervisors (including depart-
mont heads) in the recipient's building

6. Administrators in another building in the
recipient's school district

7. Administrators on the central office staff (in-
cluding the superintendent)

Professional educators not involved in public school work

1. State Department of Education personnel

2. Professional organization personnel, e.g., NJEA

3. College professors El
4. Others (Please indicate) El

El

a
a

-12-



c. Non-professionals

1, School board members a
2. Parents a
3. Students a
4. Others (Please indicate) a

28. You are probably aware of how others felt regarding the value of minigrant
awards-as the recipient prepared his prcoosal and conducted his project.
For each of the groups comprising this item, indicate the consensus of
the feelings toward the value of minigrant awards. This is to be done
1y placing one of the following five numbers in the box after each
category that applies. If you are not aware of how a category of persons
feels about the minigrant awards, enter no number in the box.

(1) :expressed strong enthusiasm regarding the value of
minigrants

(2) felt minigrants had some value, but were not overly
excited about them

(3)11ad no strong feelings one way or the other about
minigrants

--(4) were skeptical about the value of minigrants, but
did not condemn them

(5) expressed strong negative feelings about the value
of minigrants

a. Professionals in public school work

1. Teachers in the same field or at the same grade
level in the recipient's building

2. Teachers in different fields or at different
grade levels in the recipient's building

3. Teachers in another building in the recipient's
school district

4. Teachers in another school district

5. Administrators and supervisors (including depart-
ment heads) in the recipient's building

6. Administrators in another building in the
recipient's school district

7. Administrators on the central office staff (in- E]
eluding the superintendent)

b. Professional educators not involved in public school work

a

a

a
a

1. State Department of Education personnel

2. Professional organization personnel, e.g., NJEA

-13-
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3. College professors

4. Others (Please indicate)

c. Non-professionals

1. School board members

2. Parents

3. Students

4. Others (Please indicate)

a
a

29. Estimate the number of pupils that have been affected by the recipient's
project directly or indirectly. Enter the number of pupils in the box
following each appropriate category.

a. Direct effect - the project involved the actual teaching
of pupils

b. Indirect effect - the project did not involve the actual
teaching of pupils, but the production of material or
the development of a technique, for example, which later
were used with pupils

c. You have no knowledge of the number of pupils affected
by the recipient's project

a
a

a
30. Which of the following best describes the effect of the recipient's

project on pupils? (Check one.)

a. There were immediate, observable changes in pupils

b. Only long range changes in pupils can be expected

c. There were immediate, observable changes in pupils,
as well as the possibility of long range changes

d. There were no immediate, observable changes in pupils,
and long range changes are unlikely

e. The project was not designed to produce changes in
pupils

a
a
a
a

31. Which of the following best describes the nature of the change in
pupils' behavior resulting from the recipient's project? (Check one.)

a. Pupils know or understand some subject matter, e.g.,
facts, concepts, generalizations, etc.

b. Pupils are able to perform some skill, e.g., reading
for literal comprehension, batting a ball, etc.

c. Pupils understand some aspect of themselves (or of the
behavior of others)

d. Pupils are able to relate more effectively to others

-3.4-
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e. Other (Please indicate)

f. It is not possible to describe the changes in pupil's
behavior resulting from the project

g. The project was not designed to produce changes in
pupil's behavior

a
lc]

32. Did the recipient's project have any effect on the rate at which pupils
learn? (Check one.)

a. Yes - as a result of the project there was a perceptible
change in the rate that pupils could do something

b. No - as a result of the project little or no discernible
change in the rate that pupils could do something was
detected

c. The project was not designed to produce a change in the
rate pupils could do something

d. It was not possible to tell whether there was a change in
the rate that pupils could do something as a result of
the project

a

a
a

33. In the box following each category, estimate the number of teachers who
have made use of something from the recipient's project, e.g., subject
matter, methods, materials, results, etc. If no teachers have used any-
thigg, enter a zero in the box. A blank box will indicate that you do
not know whether any teachers in a category have made use of the
recipient's project. In the second box following each category evaluate
this use by entering the number of one of the following statements.

(1) Most of the teachers indicated have incorporated
important aspects of the recipient's project into
their own teaching

(2) Most of the teachers indicated have shown as interest
in important aspects of the recipient's project, but
so far have not used these in their own teaching

(3) Most of the teachers indicated have incorporated un-
important aspects of the recipient's project into
their own teaching

(4) Most of the teachers indicated have shown an interest
in unimportant aspects of the recipient's project, but
so far have not used these in their own teaching

a. Teachers in the same field or at the sane grade
level in the recipient's building

b. Teachers in different fields or at different grade
levels in the recipient's building

Number of Evaluation
Teachers of Use

a
a

a



c. Teachers in another building in the recipient's
school district

d. Teachers in another school district

34. List the names of teachers in the recipient's building who are using
something from his project in their teaching.

35. Which of the following most accurately describes the innovation
attempts of, teachers in your building? (Check one.)

a. Adoption - teachers use new ideas, techniques, materials,
etc. developed by others

b. 'Adaption - teachers modify ideas, techniques, materials,
etc. developed by others to fit their teaching situations

c. Creativity - teachers develop their own ideas, techniques, El
materials, etc.

d. Teachers do not usually use innovations in their work a
36:-. How have other teachers generally learned about the recipient's project?

(Check,.all responses which represent important means of communication
about:the .picojimt.)

a. Oral means

. 1. Teachers have, contacted the recipient about his
project (these teachers have originated requests
for-information)

2. The reoipient has volunteered information about his
project through informal contacts with teachers

The: recipient has described his project to other

teachers at formal faculty meetings

4. The, recipient has informed other teachers about his
project at meetings of professional organizations
e.g., NJEA, International Reading Association (IRA),

Association for Supervisory and Curriculum Develop-
ment (ASCD), etc.

5. Administrative and/or supervisory personnel (includ-
Ing department heads) in the recipient's building have
informed teachers about the project

6. Administrators on the central office staff (including
the superintendent) have informed teachers about the
recipient's project

Another teacher has informed teachers about the
recipient's project

-16-
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8. Other oral means (Please indicate)

b. Written means

1. A report of the project written by the recipient has
been made available to teachers

2. A report of the project prepared by administrative or
supervisory personnel (including department heads)
in the recipient's building has been made available
to teachers

3. A report of the recipient's project prepared by an ad-
ministrator on the central office staff (including
the superintendent) has been made available to teachers

4. A report of the recipient's project has appeared in
the local press (Indicate the person responsible for
this, e.g., you, the recipient, the superintendent,
etc.)

5. A report of the recipient's project has appeared in a
professional publication, e.g., NJEA Review (Indicate
the person writing the article, e.g., you, the
recipient, the superintendent, a fellow teacher, etc.)

6. Other written means (Please indicate)

a

c. There has been no oral or written dissemination of information E]
about the project

37. What has been the effect of the recipient's project on the board of
education in your school district? (Check one.)

a. The board is so impressed with the results of the project it
has decided to continue financial support for it and/or
similar projects

b. The board has expressed keen interest in the results of the
project, but mt to the point of any financial commitment
to it and/Or to similar projects

c. The board has shown mild interest in the results of the project

d. While the board knows about the project, it has not expressed
interest one way or the other in the results

e. The board has indicated a basic disinterest in the results of
the project

f. The board has expressed strong negative feelings about the
results of the project

111



g. The board seems to know little or nothing about the project

h. You have no knowledge of what the board knows about the
project

1111

IN

38. What has been the effect of the recipient's project on parents in your
school district? (Check one.)

a. Parents are so deeply impressed with the results of the ED
project that they wish to see it continued or expanded

b. Parents have expressed keen interest in the project, but
generally have not indicated a desire to see it continued
or expanded

c. Parents have shown mild interest in the project

d. While parents are aware of the project, they have not
expressed interest one way or the other in the results

e. Parents have signified a basic disinterest in the results
of the project

f. Parents have expressed strong negative feelings about the
results of the project

g. Parents seem to know little or nothing about the results ED
of the project

h. You have no knowledge of what parents know about the
project

N

N
N

N
39. How have the board of education and parents learned about the results

of the recipient's project? (Check all responses which have served
as important means of communicating the project to the board and/or
to parents. The first column of boxes concerns the school board, the
second column concerns parents.)

a. Oral means

1. Parents and board members contacted the
recipient about the results of his project

2. The recipient conveyed information about the
results of his project through informal contacts

3. The recipient made formal presentations in which
the results of his project were described

4. An administrator or supervisor (including depart-
men head) in the recipient's building conveyed
information about the project

5. An administrator on the central office staff
(including the superintendent) provided infor-
mation about the project

6. Another teacher has reported the results of the
project

School
Board

Members Parents
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7. Other oral means (Please indicate)

b. Written means

1. The recipient's writing

(a) An unpublished report

(b) A published article

2. The writing of an administrator or supervisor
(including department head) in the recipient's
building

(a) An unpublished report

(b) A published article

3. The writing of an administrator on the central
office staff including the superintendent

(a) An unpublished report

(b) A published article

4. The writing of another teacher

(a) An unpublished report

(b) A published article

5. An article written by a professional educator
not connected with a public school system

6. A magazine or newspaper article written by a
layman

7. Other written means (Please indicate)

c. There has been no oral or written dissemination of
information about the recipient's project

N N

El 0
N

N

N
N
N
N
N

N

N

N
N

N
N

N
N
N

El

N

40. Indicate the extent to which there has been an increase in teachers'
trying out new ideas in their classes following the implementation of
the recipient's project. The following categories of teachers are to
be considered:

(1) Teachers in the same field or at the same grade level
in the recipient's building

(2) Teachers in different fields or at different grade
levels in the recipient's building

(3) Teachers in other buildings in the recipient's
school district

(4) Teachers in other school districts



Every response is followed by-four boxes, one for each of the four

categories of teachers listed above. The number at the top of each

of the four columns-of-boxes-corresponds to -one-of-these-categories
of teachers. Check the baxfor_each category _of teachers to which
a response applies. Each column of boxes should include only one

,

box that is checked.

a. There-has been a marked increase in teachers'
trying out new ideas in their work

b. Teachers have shown a"marked increase in interest0
in trying out new ideas without actually doing so

There-has been a mild increase in teachets' try-
ing out new ideas in their work

d. Teachers have-shown a mild increase in trying
out new ideas without actually doing so

, There. has been no change in teacher interest
-.in trying out new ideas or in their attempts.to

do so--

There.bas been a decline in teacher interest in El
trying out new ideas or in their attempts to do so

z. You have no knowledge of teacher interest in try-{]
ing out -new ideas or their attempts to do so

41. Indicate the degree to which teachers tiled out new ideas in'their work

prior to the initiation of the recipient's project. Use:the following

ratings:

(1) Frequently_

(2) Sometimes

(3) Seldom or never.

Each category of teacher.islollowed by .three boxes. For,eich.category,
chedk the box representing-the appropriate rating.- If you have no
knowledge regarding a particular category, so indicate by leaving the

three boxes blank. , .

Categories of
Teachers

12.1 1/1.

a
a
a

a

a

a

a

1.41.

a
a
a
a
a

E

'Seldom

Frequently Sometimes i or, Never

a. Teachers in the same field or at the
same grade level in. the.:recipient's

building

b. Teachers:4n different 'fields. or" at .

different grade levels in: the

building

a

c. Teachers in other buildings in the
recipient's school district ,,

-20-
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d. Teachers in other school districts a
42. Indicate the extent to which the recipient's project has influenced ad-

ministrator thinking regarding teachers' trying out new ideas in the
classroom. The following categories of administrators are to be considered:

(1) Administrators (including supervisors and department
heads) in the recipient's building

(2) Administrators in other buildings in the recipient's
school district

. (3) Administrators on the central office staff (including
the superintendent)

(4) Administrators in other school districts

Every response is followed by four boxes, one for each of the four cate-
gories of administrators listed. above. The number at the top of each of
the four columns of boxes corresponds to one of these categories of ad-
ministrators. Check the box for each category of administrators to which
a response applies. Each column of boxes should include only one box that
is -checked;

a. There has been a marked increase in administrators'
attempts to get teachers to try out new ideas in
their work

b. Administrators have shown a marked increase in
interest in having teachers try out new ideaS with-
out actually encouraging them to do so

c. There has been a mild increase in administrators'
attempts to get teachers to try out new ideas in
their work

d. AdministratorS have shown a mild increase in
interest in having teachers try out new ideas
without actually encouraging them to do so

e. There has been no change in administrator interest
in trying out new ideas-in teaching or in their
attempts to get teachers to do so

f. .There.has been a decline in administrator interest
'in teachers' trying.out new ideas in teaching or
in their attempts to get teachers to do so

You have no knowledge of administrator interest in
teachers' trying out new ideas in teaching or in
their attempts to do so

g.

43. Indicate the degree to which administrators encouraged
new ideas in their work prior to the initiation of the
Use the following ratings:

-21-
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EJ

a

a

a

a

a

El I:3 El

Q

a a

a

CI IN El

a

teachers to try out
recipient's project.

a

a

a



(1) Frequently

(2) Sometimes

(3) 'seldom or never

Each category of administrators is followed by three boxes. For each
category, check the box representing the appropriate rating. If you
have no knowledge regarding a particular category, so indicate by
leaving the three boxes blank.

Seldom
Frequently Sometimes or Never

a. Adninistrators (including supervisors
and department heads) in the recipient's
building

Administrators in other buildings in the
recipient's school district

c. Administrators on the central office
staff (including the superintendent)

d. Administrators in other school districts

a
a

a
a

44. Indicate the extent the recipient's obtaining a minigrant increased
teacher' interest in applying for minigrants. The following categories
of teachers are to be considered:

(1) Teachers in the same field or at the same grade level
in the recipient's building

(2) Teachers in different fields or at different grade
levels in the recipient's building

(3) Teachers in other buildings in the recipient's
school district

(44) Teachers in other school districts

Every response is followed by four boxes, one for each of the four
categories of teachers listed above. The number at the top of each
of the four columns of boxes corresponds to one of the categories of
teachers. Check the box for each category of teachers to which a
response applies. Each column of boxes should include only one box
that is- checked.

Categories of
Teachers
,121 .121 1.41

a. The recipient's obtaining a: miniirant.has been
followed by other teachext writing proposals
which they plan to submit to the State Department
of Education

b. After the recipient obtained a minigrant, teachers
expressed strong interest in writing- proposals,
bUt,d0far have not done so

a

-22-
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c. After the recipient obtained a minigrant, teachers
exprested mild interest in writing proposals

d. 'After-the recipient obtained a minigrant, there
was little or no increase in teacher interest
in writing proposals

e. 'After the recipient obtained a minigrant, there
was a decrease in teacher interest in writing
proposals

f. You have no knowledge of teacher interest in
applying for minigrants

00

45. Indicate the extent of teacher interest in applying for minigrants prior tJ
the funding of-the recipient's proposal. Use the following ratings:

(1) High

(2) Medium

(3) Low

Each category of teachers is followed by three boxes. For each category
check the box representing the appropriate rating. If you have no know-
ledge regarding a particular category, so indicate by leaving the three
boxes blank.

a. Teachers in the same field or at the same grade level
in the recipient's building

Teachers in different fields or at different grade
levels in the recipient's building

c. Teachers in other buildings in the recipient's school
district

d. Teachers in other school districts

Medium Low

1:3

a
II

a
46. Indicate the extent the recipient's obtaining a minigrant has influenced

administrator interest in encouraging teachers to write proposals. The
following categories of administrators are to be used:

(1) Administrators (including supervisors and department
heads), in the recipient's building

(2)-Administrators-in other buildings in the recipient's
school district

(3) Administrators on the central office staff (including,
the-superintendent

(4) Administrators 'in other school systems

Each response is followed-by four boxes, one for each of the four categories
adminiitrators listed aboire. The number at the top of each. of the four

columns of ,boxes corresponds to one of these categories of administrators.
Check the-box for each vategory of administrators to which a response applies.
Each column of boxes should include only one box that is checked.
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a. There has been a marked increase in adminis-
trator efforts to encourage teachers to apply
for minigrants

b. Administrators have shown a marked increase in El 1:1
interest in having teachers apply for minigrants
without actually encouraging them to do so

c. There has been a mild increase in adminis- El El
trators efforts to encourage teachers to apply
for minigrants

d. Administrators have shown a mild increase in 5 Ei
interest in having teachers apply for minigrants
without actually encouraging them to do so

El

Categories of
Administrators

(2) 1

a

S

e. There has been no change in administrator S El 5 Ei
efforts to encourage teachers to apply for
minigrants

f. There has been a decline in administrator
efforts to encourage teachers to apply for
mdnigrants

g. You have no knowledge of administrator efforts
to encourage teachers to apply for minigrants

a S

a

C3 ED

a
47. Indicate the extent to which administrators encouraged teachers to apply

for minigrants prior to the funding of the recipient's proposal. Use
the following ratings:

(1) Frequently

(2) Sometimes

(3) Seldom or never

Each category of administrators is followed by three boxes. For each
category, check the box representing the appropriate rating. If you
have no knowledge regarding a particular category, so indicate by leav-
ing the three boxes blank.

Seldom
Frequently Sometimes or Never

a. Administrators (including supervisors
and department heads) in the recipient's
building

b. Administrators in other buildings in the
recipient's school district

c. Administrators on the central office staff
(including the superintendent)

d. Administrators in other school districts ED

a

ED

S
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48. Indicate the extent the recipient has changed with respect to each of the
behaviors listed below since receiving a minigrant. The following ratings
are to be used:

(1) Increase greatly

(2) Same increase

(3) No change

(4) Some decline

(5) Declined greatly

If you have no knowledge about a category, so indicate by leaving the boxes
blank.

a. Contacts with teachers

1. Informal

2. Formal, e.g., speaking to
groups

b. Contacts with administrators

1. Informal

2. Formal, e.g., speaking to
groups

Increased Some No Some
Greatly Increase Change Decline

ED

a
a a a

El Ei
El ED E:1

c. Contacts with school board members

1. Informal a a
2. Formal, e.g., speaking at

board meetings
EJa a

d. Contacts with parents

1. Informal

2. Formal, e.g., speaking to
groups such as the PTA

e. Reading professional literature LI

f., Membership in professional ED
organization

g. Leadership in professional
organization

h. Attending professional meetings ED
i. Trying Out new ideas in teachindE

a
a
a

Declined
Greatly

a
E

a

a
a

a
a
a
a
a

aI
II

a
a

a
a
aa

49. If there have been changes in the recipient's professional behavior after
receiving, a minigrant, describe important instances of these changes.
Please be Specific in the examples you give.
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a. Instances of changes in professional behavior

b. There has been no change in the recipient's professional
behavior after obtaining a minigrant

c. There has been a decline in the recipient's professional Ej
behavior after obtaining a minigrant

50. The following represent some ways that teaching might be varied. In-
dicate the extent which the recipient used each prior to applying for
a minigrant. Use the following ratings:

(1) Frequently - 10 or more times per year

(2) Sometimes - 3 to 9 times per year

(3) Almost never - 2 or fewer times per year
Almost

Frequently Sometimes Never

a. Introducing new and/or unique content
.(concepts, skills, etc.) into the teach-
ing program

b. Trying new methods and techniques of
teaching

c. Using different materials and/or technology
in teaching

t=

51. Give some examples of ways the recipient has varied his teaching to
support your responses to Item 50.

52. Some activities performed by teachers are listed below. Use the
numbers one of seven to indicate the order of interest of these
activities to the minigrant recipient. Place the number one in the
box of the activity that the recipient prefers to do most, the
number two in the box of the activity that is of next greatest
interest to him, etc. No number is to be used more than once.
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a. Helping a shy pupil relate more effectively to other youngsters ri
b. Presenting a concept to a group of youngsters

c. Preparing learning materials for pupils

d. Deciding what should be taught to a group of pupils

e. Determining what weaknesses given pupils have in a subject field ED

a
a
a

f. Working with an individual pupil to correct a particular
deficiency

g. Determining the effects to a particular teaching strategy on
pupils

53. Below are some ways to teach. Use the numbers one to seven to indicate the
order in which the minigrant recipient uses them in his own work. Place the
number one in the box of the way the recipient uses most frequently, the
number two in the box of the way he uses next most frequently, etc. No
number is to be used more than once.

a. Teaching according to ways suggested by administrators
and supervisors

b. Teaching in ways. used by superior teachers with whom the
recipient talks or whom he observes

a

c. Teaching in ways suggested by textbook manuals and/Or
curriculum guides

d. Teaching using the recipient's own ideas regarding what
needs to be taught and how to teach it

e. Teaching in ways stressed in teacher education courses El
in-college

f. Teaching in ways pupils enjoy most

g. teiChing content and using techniques favored by parents
in the community

54. Rank' he ways -of teaching An the order that you prefer teachers ,to use in
their work. Enter the number one in the box of thevaylrva feel should be
used first and foremost, the number two in the box of the way next most
Treferredi etc.. No number is to be used more than once.

a. leadhirg,ac004ng to ways suggeked by administrators
and supervisors

b. l'etghing in ways used by superior teachers

teaching in wiii suggested by textbook manuals and/or
other curriculum guides

d. Teething using One's Own ideas regarding what needs to
be_taught and how to teach it

e. Teaching in ways stressed in teacher education courses
in college

f. Teaching in ways pupils enjoy most
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Teaching content and using techniques favored by parents
in the community

55. Rank the ways of teaching in the order of their importance to
board members.

a. Teaching according to ways suggested by administrators
and supervisors

b. Teaching in ways used by superior teachers

c. Teaching in ways suggested by textbook manuals and/or
other curriculum guides

d. Teaching using one's own ideas regarding what needs to
be taught and how to teach it

Teaching in ways stressed in teacher education courses
in college

f. Teaching in ways pupils enjoy most

g. Teaching content and using techniques favored by parents
in the community

56. Rank the ways of teaching in the order of their importance to

a. Teaching according to ways suggested by administrators
and supervisors

b. Teaching in ways used by superior teachers

c. Teaching in way's suggested by textbook manuals and/or
other curriculum guides

d. Teaching using one's own ideas regarding what needs to
be taught and how to teach it

e. Teaching in ways stressed in teacher education courses
in college

f. Teaching in ways pupils enjoy most

g. Teaching content 'and using techniques favored by parents
in the community

school

El

parents.

a

a
a
a

a
57. Below are listed scale ways which a teacher might use to vary his teach-

ing.- Use the numbers one to three to indicate the order of importance
of these wayti to you. Enter the number one in the box of the way you
feel is most important for teachers to use, the number two in the box
of the way that is next most important for teachers to use, and the
number-three in the box of. the way that is least important for teachers
to use-. No riimibi3t is to be used more than once.

a. Introducing new content (concepts, skills, etc.) into
teaching

b. Trying new methods and techniques of teaching

c. Using different materials and/or technology in teaching

-28-
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58. Rank the ways of varying teaching in the order of their importance to school
board members.

a. Introducing new content (concepts, skills, etc.) into teaching

b. Trying new methods and techniques of teaching

c.. Using different materials and /or technology in teaching

E

59. Rank the ways of varying teaching in order of their importance to parents.

a. Introducing new content (concepts, skills, etc.) into teaching

b. Trying new methods and techniques of teaching

c. Using different materials and/or technology in teaching

a
a
a

60. What has the recipient's obtaining a minigrant meant to you? Use the space
below for your response. Attach additional sheets, if necessary.

Name

Position

School District

Date



APPENDIX 2

Brief Descriptions of the Innovative Projects
of the 1968-69 Minigrant Recipients Participating in the Study



Minigrant Projects

The descriptions of the minigrant projects in Appendix 2 were
prepared by Constance I. Messerley and appeared initially in Minigrants:
A.Report on the First Year of the Teacher Innovation Proms published
in October 1969 by the New Jersey State Department of Education.

-135-
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ATLANTIC COUNTY

1. Atlantic City

Special Education

Establishment of a. school 'Store

BERGEN' COUNTY: .

2. Hackensack

Counseling; grade 3

The employment of a black male high school student
to act as an aide and tutor for a third grade class

3. Mahwah

Language Arts - general; grade 9

Development and production of cards with prefixes,
roots and suffixes for a rummy-type word game

4. Palisades Park

LanguageArts - formal English; high school

A study of commercial television, including topics
such as economics, history, psychology and law

5. Pascack Valley Regional

Mathematics; high school

Initiation of field math, in which students go out
in the field to solve "live" math problems with
class constructed instruments.

6. Ridgewood

Physical Education; elementary

The solution of a space problem through the use of
mats and equipment in halls and "commons" area

7. Ridgewood

Language Arts - general; grade 2

Construction of a machine for developing correct
sentence construction and intonation



BERGEN COUNTY (contd.)

8. Ridgewood

Social Studies - general; high school

A group of high school students to meet for a
semester and plan the curriculum for a poverty,
urban and racial relations course

9. Oradell-River Edge Regional

Social Studies - Government

A small group of students takes a trip to Trenton
to learn about State Government politics

10. River Vale

Special Education

Video tape classroom activities to modify behavior
through immediate feedback

11. Tenafly

Health; elementary

To complete and refine a new curriculum in sex
education

12. Waldwick

Social Studies - History; high school

An audio-visual, student participative approach
to history for the non-college-bound student

13. Bergen County Vocational and Technical High School

Vocational Education; high school

Use of photography to teach auto-related science and
auto - mechanics

BURLINGTON COUNTY

14. Chesterfield Township

Science - Physics; elementary

A project to study and build a rocket



BURLINGTON COUNTY (contd.)

15. Cinnaminson Township

Language Arts - general; grades 7-9

Production of films to teach basic semantic
principles

16. Eastampton Township

Language Arts - general; grades K-1

Use of Richard Weber's method (MUSICALL) in which
abstract symbols are applied to concrete ex-
perience to teach reading

17. Lenape Regional

Counseling; high school

Small group counseling for the pre-addict drug
user

18. Maple Shade Township

Language Arts - general; grade 1

Construction of head-set listening stations

19. Moorestown

Mathematics; grades 5 and 6

Enrichment in measurement-science

20. Willingboro Township

Fine Arts - Music

Production of video tapes on how to teach ele-
mentary choral and vocal music, dealing especially
with the problem of the unchanged or immature
voice

21. Willingboro Township

Science - general; kindergarten

Production of video tape science lessons that en-
courage active participation by the viewers



CAMDEN COUNTY

22. Bellmawr

Fine Arts - Music; elementary

Learning to play the harmonica in order to improve
speech, listening and breathing

23. Berlin

Language Arts - general; elementary

Construction of a listening center in the classroom

24. Cherry Hill Township

Language Arts - general; elementary

Improvement in reading through enriched experiences,
discussions of them and writings about them

25. Gloucester City

Language Arts - general; grade 1

Use of student-made acetate overheads to provide
immediate feedback and encourage readiness

26. Winslow Township

General enrichment; kindergarten

Division of the room into suJject areas with
additional equipment in each

CAPE MAY COUNTY

27.' Woodbine

Science - Earth Science; grade 8

A study of weather

28. Woodbine

Language Arts - English as a second language; grade 1

Purchase of toys for half Spanish-speaking class to
establish a more comfortable atmosphere



ESSEX COUNTY

29. Essex Fells

Science - general; grade 2

Conversion of a section of the classroom into a
science lab and the taping of directions for
science projects

30. Glen Ridge

Social Studies - general

Improve the reading skills and study habits of slow-
learning seventh graders through the use of student -

developed audio-visual materials

31. Newark
.

General enrichment; grade 1

Improve self-image and racial pride through a general
enrichment program of trips and lectures by black
leaders and compilation of a photographic yearbook

32. Newark

Special Education

Construction of special speech booth for deaf
children

33. Newark

Social Studies - general; elementary

Development of an Afro-American history curriculum,
review of available audio-visual materials, and in-
service training of teachers

GLOUCESTER COUNTY

34. Deptford Township

Language Arts - general; elementary

Improvement in reading skills through motivational
traini4:anetht use of the Educational Development
Laboritbrieit Reading System



GLOUCESTER COUNTY (contd.)

35. Glassboro

Language Arts - Drama

Production of video tapes to instruct teachers in
the use of puppetry

36. Mantua

Language Arts - general; elementary

Purchase of more equipment for a television show
produced by an elementary class and shown throughout
the school

37. West Deptford Township

Language Arts - Formal English; grade 9

Use of films to enrich the study of literature

HUDSON COUNTY

38. Bayonne

Vocational Education

Teaching how to use electronic calculators by taped
lectures

39. Jersey City

Social Studies - general; elementary

Revision of elementary curriculum through teacher
meetings and review of materials, to incorporate
black studies into regular curriculum

HUNTERDON COUNTY

40. Flemington-Raritan Regional

Library; elementary

Purchase of science equipment to be available for
students to borrow and take horn
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MERCER COUNTY

41. Ewing Township

Science - general; junior high

Evaluation of the use of audio-tutorials for
science classes

42. Hopewell Valley Regional

Language Arts - general; grade 1

Construction of a listening center so that tape
recorders can be used more easily

43. Lawrence Township

Social Studies - Government; high school

Production of videotapes of local government
agencies

44. Lawrence Township

Science -.Physics; high school

A comprehensive course in aviation

45. Trenton

Industrial Arts; high school

A research projecto compare the resultit of teaching
mechanical drawing by the traditional and by the

enriched" method

46. Trenton

Counseling

Group counseling sessionsvithatudentsteschers and

parents and discussions of black and Puerto Rican

culture to improve the student's self `image:

47. *Trent on,

Fine Arts - visual arts; high school

Research by teacher on the role of the Afro-American

in the arts
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MERCER COUNTY (contd.)

48. Marie H. Katzenbach School

Special Education

Construction of audio-visual study area

MIDDLESEX COUNTY

49. East Brunswick

General enrichment; grades 7-9

Establishment of an independent study program

50. Highland Park

Humanities; grades 7 and 8

Development of ungraded self-selecting units in
specific topics in the humanities

51. Madison Township

Language Arts - Drama; grade 3

Use of dramatics in teaching reading skills

52. New Brunswick

Fine Arts - Music; elementary

Use of the Orff-Kodaly method (which emphasizes
rythm and non-intellectualism) to teach music to
the disadvantaged child

53. New Brunswick

Fine Arts - Music; elementary

Purchase of instruments developed by Carl Orff

54. Sayreville

Mathematics; grade 7

Purchase of calculators for slow learning math
students
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MIDDLESEX COUNTY (contd.)

55. South Brunswick

Science - Biology; high school

Construction of an outdoor education area

56. Woodbridge Township

Mathematics; elementary

Development of an "environmental math" curriculum for
all elementary grades (this included the use of games
and other equipment which makes the student aware that
math is applicable to his everyday life)

MONMOUTH COUNTY

57. Colts Neck Township

Language Arts - general; grade 4

Use of the typewriter to improve the reading skills
of under - achieving males

58. Rumson-Fair Haven Regional

General enrichment; high school

Study, buy, catalogue and produce educational games

MORRIS COUNTY

59. Butler

Science - Physics; high school

A study of atomic energy through individual research
projects using the Gammator 50B

60. Chatham Borough

Mathematics; high school

A study of computers through the installation and
three months' use of a computer terminal

61. Parsippany-Troy Hills Township

General enrichment; high school

Initiation of independent student research projects
in all subjects, utilizing modern research equipment
(computers, calculators, etc.)
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MORRIS COUNTY (contd.)

62. Parsippany-Troy Hills Township_

Social Studies - general; elementary

Development and implementation of a curriculum in
"human relations" and racial attitudes using audio-
visual materials, trips, lectures, exchanges and
socio-dramas

63. Roxbury Township

Tutoring; elementary

The use of well qualified high school students to
act as tutors in science for elementary students

OCEAN COUNTY

64. Southern Regional High School

Mathematics; grades 7 and 8

The production of tachistoscopic filmstrips on
arithmetic problems

PASSAIC COUNTY

65. Clifton

Science - Biology; high school

Expansion of the outdoor education area

66. Paterson

Language Arts - English as a second language; adult education

Teaching English to Spanish-speaking parents through
a sensory approach

67. Paterson

Social Studies - general; grade 4

A study of current events and the news media

SALEM COUNTY

68. Salem

Fine Arts - Music; kindergarten and grade 1

A study of the concept of rhythm with the production
of video tapes of rhythms in nature, industry and art

krie ratio
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SALEM COUNTY (contd.)

69. Salem

Language Arts - Drama; grade 7

Produce plays to motivate students to read

SOMERSET COUNTY

70. Franklin Township

Mathematics; high school

Purchase of calculators for slow-learning math students

71. Somerville

Science - general; high school

Teach high school students how to use lab equipment
by tapes and slides

72. Somerset County Vocational

Vocational Education; high school

A project initiated and planned by students to build
a demonstration "training" unit illustrating the basic
refrigeration cycle

SUSSEX COUNTY

73. High Point Regional

Language Arts - general; grade 10

Improvement of "improper" oral and written English by
imitation of correct speech (using tapes, records,
filmstrips and other audio-visual materials)

74. Sparta Township

General enrichment; grade 4

Fourth grade class to study films and make one

75. Sparta Township

Science - general; elementary

A comprehensive study of aviation through plastic
models, balloons, simulating flying, field trips, etc.
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UNION COUNTY

76. Elizabeth

Science - Earth Science; grade 6

Study of weather --especially air currents-- and
forecasting

77. Elizabeth

Language Arts - general; junior high

Use of the typewriter as a motivational device

78. Kenilworth

Language Arts - Formal English; grades 7 and 8

Intensive work in creative writing for seventh and
eighth graders

79. Mountainside

General - Curriculum development; grade 5

Study the available audio-visual material for fifth
grade and prepare study questions to stimulate students
to use the material

80. Plainfield

Library; elementary

The purchase of portable film strip projectors which
can be taken home by students

81. Springfield

Language Arts - general; kindergarten

Construction of carrels for individualized work with
records, film strips, etc. in an attempt to develop
reading readiness skills

82. Springfield

Counseling; elementary

Improvement of student's self-image by video taping
his improvisations and then replaying the tape for
immediate feedback
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UNION COUNTY (contd.)

83. Springfield

Social Studies - general; grade 8

An attempt to improve racial understanding through
exchange visits between suburban and urban junior
high classes and visits to various ethnic neighborhoods

84. Union

Science - Physics; high school

Production of tapes and slides on individual physics
problems

85. Union

Science - general; elementary

Use of laboratory equipment and manipulative materials
to teach elementary level science

86. Westfield

Language Arts - general; grades 1 and 2

Construction of an audio-visual lab to be kept in the
classroom and used individually by students with read-
ing difficulties


